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Abstract 

The substantive purpose of this study was to explore the barriers to female education in rural areas, 

focusing on Punjab Education Foundation (PEF) partner schools. The Punjab Education 

Foundation (PEF) has undertaken several initiatives to promote girls’ education. However, despite 

these efforts, a significant number of girls are still out of school. Therefore, this research aims to 

identify the barriers that prevent girls from accessing education. In Pakistan, around 13.4 million 

girls are out of school, while in Punjab alone, approximately 5.24 million girls remain deprived of 

education. Through a case study of PEF partner schools, the research focused to identify the 

specific sociocultural, economic and institutional barriers to education and personal challenges 

faced by girls in rural areas and explores potential solutions to address these barriers. A mixed-

method research design was employed, combining both quantitative and qualitative approaches. 

For the quantitative part, data were collected through a self-developed questionnaire distributed to 

head teachers via Google Forms. The sample consisted of 108 head teachers from 180 PEF-

affiliated schools, including EVS, FAS, PSRP-I, and NSP programs. The quantitative data were 

collected through a structured questionnaire consisting of 35 statements measured on a six-point 

Likert scale. The items were grouped into four factors like Socio-Cultural Barriers, Economic 

Barriers, School Accessibility Barriers, and Personal Barriers and analyzed using IBM (SPSS) 

Statistics. The validity of instrument was ensured through expert review, while reliability was 

confirmed using Cronbach’s Alpha (α = 0.843), indicating acceptable internal consistency. For the 

qualitative part, data was collected by conducting five semi-structured interviews with parents and 

community members (mostly other family members of out of school girls) and five focus group 

discussion with out of school girls with probing questions to understand the depth knowledge of the 

female students on the obstacles to female education in the rural area. The selection of participants 
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was done through purposive sampling method. Thematic analysis was done to analyze the 

transcripts of the interviews with NVivo software allowing to organize and code the data and 

identify the emergent themes. The findings revealed that, the education of girls in the rural Lahore 

is limited by economic, social and cultural factors, which are interrelated such as poverty, domestic 

chores, insecurity issues and movement. It is proposed based on the results that the financial and 

transport assistance should be improved, introduce the income-generated programs, community 

awareness needs to be increased, and the security of schools should be enhanced, provide the 

parents with time to obtain documents, and the parental involvement to keep the girls in school and 

out of school. 

Keywords: Barriers, Female Education, Rural Areas.  

 

 

 

 

 

 

 

 

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



5 

 

DECLARATION 

I, Amina Ramzan, S/O / D/O Muhammad Ramzan, a student of “M.Phil. in Education” (e.g. 

MS/M.Phil. Education), at “Faculty of Education and Research” (e.g. Faculty of Management), 

University of the Punjab Lahore, hereby declare that this Research work titled, “As approved by 

Punjab Education Foundation” is my own research work and has not been submitted (other than 

degree completion requirement (if applicable), published, or printed elsewhere in Pakistan or abroad. 

Additionally, I will not use this research work for obtaining any degree/Collaboration with other 

organizations without the prior approval of Punjab Education Foundation, Lahore.  

I fully understand that if my statement is found to be incorrect at any stage, including after the 

Research grant, Punjab Education Foundation has the right to take action as per MOU signed with 

University of the Punjab Lahore.  

  

                                                           Signature of Student:                

______________________________  

                                                Name of Student: _____________________________  

Registration Number: ______________________________  

Date: ______________________________ 

  

 

 

 

Amina Ramzan

MP/2024-S-16

15-04-2026

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



6 

 

PLAGIARISM UNDERTAKING 

 

I solemnly declare that the research work submitted to Punjab Education Foundation titled, “Barriers 

to female education in rural areas; A case study of PEF partner schools” is solely my research work, 

and that the entire Research has been completed by me, under collaboration with Punjab Education 

Foundation. However, any contribution, wherever taken, has been duly acknowledged. 

I understand the zero-tolerance policy of the HEC and other Government Organizations towards 

plagiarism. Therefore, I as an author of the above titled Research work declare that no portion of my 

thesis has been plagiarized and that every material used from other sources has been properly 

acknowledged, cited, and referenced. 

I undertake that if I am found guilty of any formal plagiarism in the above titled Research Work, 

even after the award of Research Grant, Punjab Education Foundation reserves the right to take action 

actions as per signed MOU with University of the Punjab Lahore. 

 

Signature of Student: ______________________________ 

Name of Student: _____________________________ 

Registration Number: ______________________________ 

Date: ______________________________ 

 

 

 

Amina Ramzan

MP/2024-S-16

15-04-2026

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



7 

 

CERTIFICATE OF RESEARCH COMPLETION 

 

It is certified that this Research work titled, “Barriers to female education in rural areas; A case study 

of PEF partner schools”, submitted by Amina Ramzan, Registration No. MP/2024-S-16, enrolled in 

“M.Phil in Education”, “Institute of Education and Research”, “University of the Punjab Lahore”, to 

Punjab Education Foundation is an original research work and contains satisfactory material to be 

eligible for Research Grant as approved by Research Advisory Committee.  

  

  

  

Supervisor’s Name  

Designation  

Faculty  

University Name           

_______________ 

           Signature  

  

 Date: __________________ 

  

Co-Supervisor’s Name  

Designation  

Punjab Education Foundation                     

                     ____________________  

                                                                                                                   Signature 

  

  

  

  

  

Date: ____________________  

  

 

 

 

 

 

Assistant Professor
Dr. Misbah Malik

Faculty of Education
University of the Punjab Lahore Pakistan

Director PSRP (Phase-I)
Mr. Ashfaq Gill

15-04-2026

15-04-2026

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



8 

 

 

 

 

 

 

DEDICATION 

My all efforts are dedicated to 

Almighty ALLAH and His Beloved Prophet Muhammad (S.A.W) And my affectionate sincere 

supervisor Dr. Misbah Malik and Co supervisor Mr. Ashfaq Gill whose guidance and 

cooperation helps me to complete my task. 

And my affectionate and loving Parents 

Whose encouragement, inspiration, sacrifices and the kind guidance help me during life. 

And my lovely friends and sibling 

Whose encouragement and cooperation helped me to reach at this stage. 

 

  

 

AMINA RAMZAN 

 

 

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



9 

 

ACKNOWLEDGEMENT 

All of praise for WHOM who know us better even ourselves, whose love for us is more 

than the love of seventy mothers, who always blessed us even after all of our mistakes. All Thanks 

to Almighty ALLAH, who gave us the chance, courage and strength to accomplish our work in the 

form of this project. Several people contribute to the preparation of my project by providing their 

support and help. I want to express my gratitude to all of them.  

It gives me great pleasure to acknowledge my cordial gratitude to my honorable supervisor 

Dr. Misbah Malik, Co-supervisor Mr. Ashfaq Gill, Mam Akasha Butt, Mam Muntaha Liaqat, 

Muhammad Uzair Zahid, Professor Dr. Khalid Mehmood Sanjarani, Dr. Aisha Azhar, Ms. Shakeela 

Mehmood, Mam Samina Nawaz, Mam Saima Nazir, Mr. Shafiq Ahamd, Mr. Iftikhar Ahmed, for 

their great assistance, suggestions, comments, encouragement and scholarly guidance in 

development and completion of this project. Without his guidance and help this research work 

would not have been possible. His keen interest and wide experience in the field of research have 

always helped out at difficult moments during completion of this project. I also express my 

gratitude to my whole PEF Committee because without their cooperation it would not be possible 

for me to complete at time. I would like to thanks to all my respected Research Advisory Committee 

(RAC), of Punjab Education Foundation, Lahore. I always found them very affectionate and 

supportive throughout the project.  

 

AMINA RAMZAN  

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



10 

 

Table of Contents 
Abstract ............................................................................................................................................... 3 

NEW SCHOOL PROGRAM (NSP) ....................................................................................... 24 

Public Schools Reorganization Program (PSRP) .................................................................. 25 

Statement of the Problem ............................................................................................................ 27 

Significance of the study .............................................................................................................. 29 

RATIONALE OF THE STUDY ................................................................................................. 30 

RESEARCH OBJECTIVES ....................................................................................................... 31 

RESEARCH QUESTIONS ......................................................................................................... 31 

LIMITATIONS AND DELIMITATIONS .................................................................................. 31 

LITERATURE REVIEW ................................................................................................................ 32 

Educational facilities ................................................................................................................ 50 

Security concentrations ........................................................................................................... 54 

Lack of female teachers ........................................................................................................... 57 

Personal Barriers ..................................................................................................................... 60 

Theoretical Framework ............................................................................................................... 63 

Conceptual Framework ................................................................................................................... 67 

FINDING / RESULT ........................................................................................................................ 73 

Heads Perception .......................................................................................................................... 73 

Table1 ............................................................................................................................................. 74 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



11 

 

Table 2 ............................................................................................................................................ 75 

Table 3 ............................................................................................................................................ 76 

Table 4 ............................................................................................................................................ 77 

Thematic Analysis on Parental Reviews .................................................................................... 78 

Sub- themes ........................................................................................................................................ 78 

Sub-Theme1.1: Affordability of Educational Expenses ...................................................................... 78 

Thematic Analysis of Parental Perspectives on Barriers to ..................................................... 81 

Female Education ......................................................................................................................... 81 

Theme 1: Economic Limitations ............................................................................................. 82 

Sub-theme 1.1 Affordability Educational Expenses: ............................................................ 83 

Sub-Theme 1.2: Opportunity of Domestic Labor ................................................................. 85 

Sub- theme 1.3: Inadequate School infrastructure ............................................................... 86 

Theme 2: Safety and Accessibility .......................................................................................... 89 

Sub-theme 2.1: Distance to School .......................................................................................... 90 

Sub-theme 2.2: Unsafe School Environment ......................................................................... 91 

Sub- theme 2.3: Safety during Commute ............................................................................... 93 

Theme 3: Socio-Cultural Norms and Gender Expectations ................................................. 95 

Sub-theme 3.1: Cultural beliefs against Girl education ....................................................... 96 

Sub-theme 3.2: Restrictions on Girls Mobility ...................................................................... 97 

Sub-theme 3.3: Value of Education for Girls’ Future ........................................................... 99 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



12 

 

Sub-theme 3.4: Lack of Documentation ............................................................................... 100 

Thematic analysis of barriers to girls’ education .................................................................... 102 

Theme 1: Girls Education and Dropout Reasons................................................................ 106 

Sub-Theme 1.1: Financial and Institutional Constraints ................................................... 107 

Theme 2: Gender Roles and Domestic Responsibilities...................................................... 109 

Sub-theme 2.1: Domestic over Education ............................................................................ 110 

Theme 3: Educational Aspirations and School Experience ............................................... 112 

Sub-theme 3.2: Career Aspiration and Desire to Learn ..................................................... 112 

Sub-theme 3.2: Learning Experience and School Fear ...................................................... 114 

DISCUSSION ................................................................................................................................. 115 

Conclusion ....................................................................................................................................... 117 

Finding ........................................................................................................................................ 118 

Recommendation (Future Direction) ........................................................................................... 119 

References: ...................................................................................................................................... 119 

 

 

 

 

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



13 

 

List of Tables 

Table 1 Presents descriptive statistics that heads perception related to socio-cultural barriers to 

female education. 73 

Table 2 Presents descriptive statistics that heads perception related to Economic barriers to female 

education. 75 

Table 3Presents descriptive statistics that heads perception related to school accessibility barriers to 

female education. 76 

Table 4Presents descriptive statistics that heads perception related to personal barriers to female 

education. 77 

Table 5 Coding structure using Sub-Themes and Themes on the perception of Parents about the 

barriers to female education. 78 

Table 6 Coding structure using Sub-Themes and Themes on the perception of out of school girls 

about the barriers to female education. 102 

 

 

 

 

 

 

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



14 

 

List of Figure 

Figure 1 Conceptual Framework 67 

Figure 2 Theme 1 82 

Figure 3 Theme 2 89 

Figure 4 Theme 3 95 

Figure 5 Theme 1 106 

Figure 6 Theme 2 109 

Figure 7 Theme 3 112 

 

 

 

 

 

 

 

 

 

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



15 

 

List of Abbreviations and Acronyms  

• BoP – Bank of Punjab  

• EVS – Education Voucher Scheme  

• FAS – Foundation Assisted Schools  

• FDE – Federal Directorate of Education  

• FGD – Focus Group Discussion  

• GDP – Gross Domestic Product  

• HEC – Higher Education Commission  

• IRJMSS – International Research Journal of Management, Sociology and Social Sciences  

• MoFE&PT – Ministry of Federal Education and Professional Training  

• MOU – Memorandum of Understanding  

• NFIS – National Financial Inclusion Strategy  

• NIBAF – National Institute of Banking and Finance  

• NSP – New School Program  

• NVivo – Qualitative Data Analysis Software  

• OOSC – Out of School Children  

• PBS – Pakistan Bureau of Statistics  

• PEF – Punjab Education Foundation  

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



16 

 

• PSLM – Pakistan Social and Living Standards Measurement  

• PSRP-1 – Public School Reform Program Phase-1  

• SCT – Social Cognitive Theory  

• SDGs – Sustainable Development Goals  

• SPSS – Statistical Package for the Social Sciences  

• UNICEF – United Nations International Children’s Emergency Fund 

  

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



17 

 

INTRODUCTION 

  In any society, education is a basic tool for personal growth, social progress, and economic 

growth. Pakistan is a South Asian country with people from many different social groups and 

cultures. But the education system in Pakistan still has a lot of problems, especially when it comes 

to making sure that all children have the same access. Girls don't have as many chances to go to 

school because of things like poverty, cultural norms, and discrimination based on gender. In a lot 

of places, boys' education is more important than girls. Girls are expected to do housework or get 

married young. A lot of kids, especially girls, are being left behind in this country. The population 

is 61% rural, and most of the people who live in rural areas are poor and don't have their basic 

needs met. There are 22.84 million children who are not in school, and 60 of them are girls, making 

it the second highest in the world (PBS, 2020).   

  The Punjab Education Foundation (PEF) has started a number of large-scale projects to 

make it easier for people to get an education, especially for girls and people who live in rural areas. 

PEF works through creative public-private partnerships to help low-cost private schools give free 

education to poor kids all over Punjab. Its main program, the Foundation Assisted Schools (FAS) 

program, helps more than 1.6 million students in over 3,000 partner schools, many of which are in 

rural and underserved areas. The Education Voucher Scheme (EVS) also helps low-income families 

pay for their children's education, especially girls, by letting them send their kids to private schools 

near their homes. The New School Program (NSP) also helps with access problems by building 

schools in remote areas where there aren't many or any schools (Punjab Education Foundation 

[PEF], 2023). 
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PEF also makes sure that partner schools provide a good education by using monitoring 

systems, performance-based rewards, and regular tests. A significant percentage of students in PEF-

supported programs are female, indicating initiatives aimed at diminishing gender disparities in  

education. Despite these specific programs like free school, better access, and financial help, 

a lot of girls in rural Punjab are still not going to school. This shows that PEF has made a lot of 

progress in getting eliminated of financial and infrastructure challenges, but girls' education is still 

limited by deeper social and cultural problems (PEF, 2023; UNESCO, 2022). Also, social attitudes, 

a lack of knowledge about the benefits of girls' education, and a lack of policy implementation at 

the local level are still holding back progress.  

These barriers all add up to high dropout rates and a lot of girls who aren't in school in rural 

Punjab. This shows that more targeted and context-specific interventions are needed. In order to 

make it more accessible to people in Punjab, Pakistan, to get a good education, PEF was created 

with some of its founding principles and goals in mind. Compared to all the other provinces in 

Pakistan, the number of children in Punjab who go to school is very high. There are 60,000 

government schools and 35,000 private schools in Punjab, which is divided into 36 districts 

(Asadullah, 2009). The education performance of Pakistan is. based on indicators of how well 

students do in school. unsatisfactory; Pakistan is merely spending the little it has in the field in 

education, at 2.2 percent of the GDP which logically translates to 57 percent literacy rate.  

The struggle of women and country is much more horrible and pitiful. The Punjab problem 

is not a case in point because the literacy level of the state is only 59 percent. The literacy level of 

girls is also significantly low as compared to the level of literacy of the boys. It is more deplorable 

in the rural regions of the province. (Ashraf & Ismat, 2016). Intend to attain in (2015-16, Economic 
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Survey of Pakistan). achieve 100 percent primary school attendance, improve the quality of 

education and increase the number of people who are educated up to 4.0 percent of GDP income 

by 2018. Holistic changes in educational system policy, which entail specific course of action in 

curriculum, instructional practices, technology, administration, evaluation and economical and 

social relevance are not highly probable to materialize as a reality because of a number of reasons 

such as slow. enrolment, retention rates, particularly in the primary schools and school dropout 

rates of other forms.  

The number of students attending primary. schools are now only some 25 per cent and of 

the students who attend, half attend school. The grade I students that are registered can now 

continue only to 50 percent primary school (Hassan and Rafaz, 2017). The essence of the 

foundation is to value financial and technical sponsorship to educational programs and educational 

establishments, and specifically to the ones that serve underserved and marginalized groups. It is 

in this process of opening up the education to all and everyone that the PEF is involved in 

facilitating the fair access of the education, curbing any disparities and making the education 

opportunities available to everyone. It was enhancing the quality of education through introducing 

new forms of implementation, curriculum design and availing teachers with a platform of 

professional development.  

Moreover, the foundation also focuses on the cooperation with the governmental and 

nongovernmental schools and, therefore, enhancing the partnerships and providing a positive 

learning environment. The values and the mission of the Punjab Education Foundation are 

reminiscent of the need to turn around the educational issues, enhance inclusiveness, and the 

education situation in Punjab, Pakistan. The issues of education that Punjab was experiencing had 

been the low access, inefficient education and excess education disparity. By providing funding to 
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education, endowing it with technical skills and strategic advice, an educational base would 

eliminate all these issues and turn education into a more useful and accessible commodity (Ahmad, 

2017). Learning framework can be applied to organize the work, to organize the resources and 

enhance the cooperation between the stakeholders of learning.  

A learning foundation was to facilitate the innovation and research in the educational 

practice, curriculum and teacher training. It may be applicable in both research studies and pilot 

projects in addition to capacity-building programs to enhance the outcome of teaching and learning. 

Punjab, Pakistan educational foundation is influential in supporting the education system of the 

entire region in efforts to reduce the problems of education, teamwork, and invention (Khan, & 

Mahmood, 2020). An agreement has been signed by Punjab Education Foundation (PEF), 

Karandaaz Pakistan, the National Institute of Banking and Finance (NIBAF), Pakistan, which is a 

subsidiary of the State Bank of Pakistan, and the Bank of Punjab (BoP), to establish a joint project 

of offering financial literacy as an extra education to the students in the PEF schools in Punjab. The 

program happens to coincide with the National Financial Inclusion Strategy (NFIS) and National 

Financial Education Roadmap (2025-2029), that seeks to incorporate financial literacy content in 

National Curriculum by the year 2028 (KRN News Desk, 2025). More than 100,000 students would 

be educated about the financial literacy in the initiative.  

The pilot phase was incorporating training of almost 2000 teachers and 25 master trainers 

who would be teaching financial education in 1000 PEF schools. The financial education was 

entailing the earning, saving, budgeting and digital banking. The real implementation process was 

spearheaded by NIBAF but facilitated by a span of implementation check within the short term 

next as an assurance of quality delivery standards in schools (KRN News Desk, 2025). The project 

is based on the successful model that was already practiced in the federal with the help of the 
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Ministry of Federal Education and Professional Training (MoFE&PT) and the Federal Directorate 

of Education (FDE) where financial education became the part of the weekly program in the federal 

schools. The roll out is a paramount project in terms of capacity building on the community level 

towards the administrative commitment of the Sustainable Development Goals (SDGs) especially 

SDG 4. SDG 8 (Decent Work and Economic Growth) and SDG 10, as well as (Quality Education). 

(Less Inequality) (KRN News Desk, 2025). 

In Punjab Education Foundation (PEF), free and quality education is promoted by the a. 

scope of non-commercial, non-profit activities like FAS, EVS and NSP as required by the Punjab 

Education Foundation Act of 2004. The Punjab Education Foundation (PEF) board of directors 

sanctioned public school Support Program (PSSP) that was intended to raise the education 

achievement levels at the schools that were performing poorly in the state. It is a non-profit making 

initiative, the nature of which is noncommercial and set to deliver quality education at zero cost by 

enlisting the help of the business community in the already established schools (Yan, et al., 2023).   

These are referred to as: Foundation Assisted Schools (FAS) were formed in 1922 and they 

are independent schools where many students face challenges as a result of their learning 

disabilities, behavioral problems or other problems. The Foundation Assisted Schools (FAS) are 

oriented on the establishment and commencement of the independent schools in 1922, and are the 

institutions that comprise a high number of learners who are experiencing a downturn concerning 

learning disabilities, misbehavior or any other related downturns.   

Foundation Assisted Schools (FAS)  

The Foundation Assisted Schools is the foundation flagship program in Punjab Education 

Foundation. The (FAS) is an initiative that was launched in 2005. The schools are distributed in 
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each district of Punjab. Presently FAS has 3,586 partner schools and the school enrollment is about 

1.72 million including the economically disadvantaged classes in the society. Education to remote 

areas of Punjab is also being provided by FAS program through Public Private Partnership (PPP).   

The marginalized region schools are able to offer quality education at no cost with the 

assistance of the PEF funding in terms of money and equipment’s through the PPP system. FAS 

program has contributed immensely to the reformation of the society by educating the people and 

changing them into better individuals in their pursuit to achieve enlightenment. The FAS Program 

alumni are employed in a very broad field such as education, medical, banking among others.  

Over the years, the students of FAS schools were highly distinguished as a high percentage 

of them have managed to gain distinctions in the corresponding Board of Intermediate and 

Secondary Education (BISE) (Punjab Education Foundation, 1991-2023). The indicators that might 

be applied to trace the progressive dynamics of the student body of the FAS partner school might 

include enrollment, entering the courses, and the rate of success, just to mention a few. As unveiled 

in the above discussions, the retention of children population is a serious topic as it ought to be 

discussed considering the fact that Pakistan has low education rates and that the standard of 

education is waning.   

The role of the collaboration of the public and privatization in the contemporary world can 

hardly be overestimated. In the current paper, the objective was to establish the FAS Program of 

the Punjab Education Foundation in the context of the enrollment rate, grade transition, and school 

retention rates prior to and after it became FAS partnerships in the shape of child group (Kazmi et 

al., 2023). This appalling predicament in the education sector resulted in response being taken by 

the Pakistani government which targeted the basic and higher education through the bottom up and 
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top-down method. One of such activities in Punjab province is an independent body known as 

Punjab Education Foundation. The families and households that have low income can barely afford 

high quality education to their children. The Punjab Education Foundation was considered to be 

the start of equating it to PPP. PPP is therefore another substitute of delivering quality educational 

services to the unfortunate parts of the society at the expense of the government (Khan, et al., 2022).   

Education voucher schemes (EVS)  

To have the socio-economic justice and prevent education imbalance in the society at the 

grassroots, the poor of the poor and disenfranchised parts of the society must have the access of 

quality education to have the future generations coming out of the scissors of poverty and 

deprivation. It is not doubted that education is a potent tool, which can be utilized in the creation 

of the human capital resources. It is on this that since its restructuring in 2004, Punjab Education 

Foundation has been experiencing a crisis in an attempt to advance the provision of quality 

education by Public Private Partnership.   

At that, Education Voucher Scheme was introduced in 2006 and has a mission to help 

children of the most prosperous and least privileged regions since they would not otherwise receive 

an education because of their financial and social background. Complimentary education to poor 

classes of the society in form of vouchers as children contribute to the education in the deprived 

areas. The students and the parents were to enjoy freedom of choice in the sense that EVS schools 

are available and able to issue vouchers to the students and parents to make choices (Punjab 

Education Foundation, (1991-2023).   

EVS can start 16 phases of 15 years old and it has around 1780 EVS partner schools 

providing quality education to close to 0.5 million children in a short period of time (Punjab 
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Education Foundation, (1991-2023). The Punjab Education Foundation (PEF) has realized that 

there are 1441 and 1,497, 275 privately owned schools in Punjab and 1441 and 1,497,275 students 

are getting schooling through this institution. As it is committing immense amounts of money to 

the funding of the private schools in this respect, it was possible to obtain the real image of the 

situation. The study on the analysis of exam items among students is a timely need at the present. 

EVS 8 th -grade students in the schools of the Lahore District (Ahmad and Hussain, 2017). 

NEW SCHOOL PROGRAM (NSP)   

New School Program Punjab Education Foundation was started in the year 2007 with a 

vision of setting new schools in the poverty stricken, underprivileged and far-flung regions of 

Punjab that lacks a school or a school anywhere despite mass number of school going children. 

NSP has 2 noteworthy requirements of a school, pop. size of the community should be not less than 

350 households and no Govt or PEF affiliated school within a radius of one kilometer, which makes 

NSP peculiar due to its peculiarity to fill-in the access gap in the supply of learning facilities (Punjab 

Education Foundation, 1991-2023).  

The public sector has a foot print of NSP with 111 Community Schools, and 31 Mobile 

Schools with 16 schools being built on Brick Kiln community and tripartite agreement mode of 

Model Village School (MVS) project. The NSP schools have 12 schools that were designed along 

government school lines. Moreover, it also has 11 NGOs/CSOs as its partners (Punjab Education 

Foundation, (1991-2023). PEF promotes building of new schools in the settlements that are poor 

in which the education infrastructure is not ideal. To make sure that these schools are up to standard 

when it comes to education, the foundation supports them financially and technically using the NSP 

to create impacts of the demands of the local education.  
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Public Schools Reorganization Program (PSRP)   

  The key goal of the PSRP is to ensure that the quality of facilities within Punjab is qualified 

in order to meet the standards in education thus quality education is available to the children both 

in the urban and rural areas. It is a program that the government is engaging other stakeholders such 

as NGOs, individual school institutions, and business people to strengthen the infrastructural 

conditions, management and performance of the schools (Khan, 2024).   

Public Schools Reorganization Program (PSRP) is a radical program of reforming the 

education system of Punjab to address the problem of poor performance and the shortage of 

resources over the years within the education system managed by the state servants. This was 

brought into effect thanks to the Punjab Education Foundation (PEF) and focused on enhancing the 

educational quality, exposing the number of individuals to high-quality education, and eliminating 

gaps in access to education by children in low-income groups (Institute of Rural Management 

(IRM), (2024). It is not a secret that education is one of the supports of sustainable social and 

economic development.   

Nevertheless, in majority of the parts of Punjab, the standard of education is still confronted 

with an inadequacy of facilities, untrained teachers and resources. PSRP was created as a direct 

response to such issues, and it was projected to transform the problem schools into successful 

educational institutions which do not only encourage academic achievement but also 

comprehensive growth (Institute of Rural Management (IRM), (2024). This was done against the 

backdrop of a revolutionary plan of Chief Minister Punjab government to revive the quality 

education of government schools.   
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According to the fixed rates, the Punjab government will cover the fee of the children 

learning in the school. Presentation of Administration and Management of Poor Public Sector 

Schools to Privatized Service providers of Punjab Education Foundation (PEF). Phase Government 

declares 2 of PSRP (Public Schools Reorganization Program) (Empower Pakistan, 2025).   

The state implementation of the state schools in the Province of Punjab has gigantic 

infrastructure and in excess of 52,000 state schools that have approximately 12 million of the 

registered pupils. Meanwhile, the contribution of the private sector in the education sector is also 

bearing significant weight because it is contributing almost the same amounts of donations as the 

public sector. However, there is one thing that Pakistan has to confront and that is out of school 

children (OOSC). In fact, as per the existing estimates of about 9.5 million OOSC in Punjab exist. 

Lack of the accessibility, and quality of the service delivery, the scarcity of the central third supply 

side, scarcity of the state schools, lack of educational infrastructures and service delivery is a major 

issue (Empower Pakistan, 2025).   

  It is well known that women education is among the finest predictors of poverty alleviation 

and sustainable growth everywhere around the globe. However, in rural areas, girls are being denied 

this opportunity in a systematic manner and the denial is not only a loss to the individual lives of 

the girls but also economic growth of the rural communities. According to the estimates of the 

World Bank, the higher the number of years the girls spend in the school, the higher is their income 

in future that could be up to 10-20 percent. The alleged economic advantage notwithstanding, girls 

in the countryside have an uphill task of acquiring an education (World Bank, 2020).   

However, literate women stand more chances of achieving a balance between their lives and 

their profession as compared to their illiterate counterparts. Additionally, concerted efforts of both 
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men and women in different areas of development are influential in the degree of development of 

a nation (Alam, 2017). As such, educating both male and female members of a society is of high 

essence. More to the point, when men and women are educated, their future income is also 

improved yet their opportunities are increased as well (Shahzad, 2017).   

The research problem addressed in the given study was the female student issues in PEF 

school partner institutions in rural areas. PEF had made a number of efforts to ensure the education 

of the girls but a substantial number of girls remain uneducated. This disparity has caused me to 

research on establishing these barriers that do not allow girls to receive education. By digging into 

these challenges, I was able to know the root causes and build insights as to how to overcome these 

challenges. I would like to find out the particular challenges that still obstruct the role of girls in 

school. 

Statement of the Problem   

Another significant challenge that the rural girls in Pakistan still deal with is education 

regardless of the efforts currently being put in response to the increasing number of girls joining 

and remaining in schools. National education statistics show that Pakistan continues to struggle 

with gender disparity in educational attainment and the level of school enrollment at least in the 

rural sector where women literacy is significantly less than the male literacy and in which the 

majority of girls do not have even a primary education (Women education in Pakistan, 2025). Girls 

in the countryside have to deal with even further barriers of poverty, inadequate education systems, 

and deep-seated social culture that puts the education of boys first and isolates girls (Kalani & 

Symaco, 2025) (Askari, Jawed & Askari, 2022).  
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The presence of such elements is also enhanced by the fact that such amenities as safe 

schools and proper toilets to girls are largely linked with poor attendance and elevated dropout rates 

(UNESCO, 2025). It is also discovered that distance to school and safety concerns in most cases 

will serve to provide another massive disincentive on regular attendance of the girls as families 

living in rural regions often report that schools in their locality are either not there or unsafe to the 

girls (World Bank, 2025). Despite working with the local schools to enhance the access in rural 

communities, the Punjab Education Foundation (PEF) still has particular and unresolved obstacles 

to the education of girls in the areas of its partners (Askari, Jawed & Askari, 2022).  

Directly related general sources attract interest to the problem of structural and sociocultural 

access to education among girls in Pakistan, such as poverty, patriarchal views, and ineffective 

educational system (Askari et al., 2022), but no site-specific information on the lives of out-of-

school girls and their parents living in rural areas with PEF schools exists. Policy makers, school 

administrators, and community leaders, therefore, do not have context-specific information to 

develop successful strategies to capture the real-life experience of such families and deal with the 

major deterrents of financial poverty, safety issues, and social limitations. The researchers targeted 

the particular barriers to female education in PEF partner schools in rural Punjab by gathering 

qualitative data about the out of school girl and their parents.  

Through a fieldwork and first-hand testimonies, the study was making evidence-based 

recommendations which can be informative to form certain interventions, policies and community-

based integrations to augment accessibility and retention rates of schooling by girls in rural 

Pakistan. One would hope that the findings would help the stakeholders in developing viable 

solutions, which would not only address the hindrance of economic and physical barriers, but would 
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also address the negative social norm, change the safety in the schools and result in sustainable 

learning enrollment among the rural girls. 

Significance of the study   

The proposed study can be quite significant as it was critically evaluating the overall 

obstacles that still persist in the education of the female gender in the rural areas with special 

reference to those schools run under the Punjab Education Foundation (PEF) system of 

collaboration. Despite the fact that the efforts that are funded under PEF are the most effective 

programs to address the hindrances facing access to education, due to the increased exposure to 

education, the rural girls are still held in an excessively and disproportionately exposed situation to 

various practices of the socio-cultural domain, economic tensions and institutional inefficiencies. 

They are the obstacles to education and they should be researched since education is one of the 

most effective ways of promoting social and economic development and girls should not be denied 

a chance to acquire it. learning institutions since these were some of the methods of sustaining 

poverty, gender disparities and underdevelopment of the communities.  

The country setting is normally different and entrenched into its own problems that cannot 

be layered into the city setting and thus, it is important to figure the unique problems that the girls 

in such areas go through and thus, come up with solutions to the same. The focus on PEF partner 

schools was therefore pursued with the aim of testing how effective is the present education setup 

and the special issues, which speak against active and effective participation and effectiveness of 

girls in school. The research study was likely contributing to the enlightenment of the various 

stakeholders in the education sector such as the policymakers, school administrators and 
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development organizations by providing them with context-sensitive solutions on how to foster 

gender equity.  

Moreover, the study may be helpful in the current endeavors of realizing inclusive and 

quality education whereby the girls of the rural societies are no longer left behind in their pursuit 

of realizing national education goals.  

RATIONALE OF THE STUDY 

Although PEF initiatives have expanded educational access through PPP models, a 

significant number of rural girls remain out of school. Existing literature identifies general barriers 

such as poverty, patriarchal values, and weak educational systems (Askari, Jawed & Askari, 2022), 

yet limited research specifically explores challenges within rural PEF partner school communities. 

The rationale of this study lies in addressing the gap between policy implementation and ground 

realities. While programs like FAS and EVS have increased enrollment (Punjab Education 

Foundation, 1991–2023), dropout and non-enrollment among rural girls persist. According to 

World Bank (2020), each additional year of schooling can increase a girl’s future income by 10–

20%, demonstrating the economic importance of female education. However, socio-cultural norms 

and security concerns continue to hinder participation (UNICEF, 2019; UNESCO, 2019).  

Therefore, this study aims to generate localized, evidence-based findings through a mixed-

methods approach. The results were assisting policymakers, school administrators, and community 

stakeholders in designing targeted interventions to promote gender equity and sustainable 

educational development in rural Punjab. 
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RESEARCH OBJECTIVES 

The study was based on the following objectives:   

1. To find out Head teachers’ perception about administrative factors that affect girls' 

attendance in PEF schools. 

2. To assess the constraints faced by parents/caretakers in sending their daughters to the PEF 

partner schools in rural areas.  

3. To determine the personal factors that affect female participation in PEF partner schools 

RESEARCH QUESTIONS 

The following were the research question of the study:   

1. What are the head teachers’ perceptions of the administrative factors that affect girls' 

attendance in PEF partner schools? 

2. What constraints do parents or caretakers face when sending their daughters to PEF partner 

schools in rural areas? 

3. What personal factors influence female participation in PEF partner schools? 

LIMITATIONS AND DELIMITATIONS 

Limitations 

• The study is limited to selected rural areas of Lahore, which may affect generalizability. 

• The sample size of school heads, out-of-school girls and parents.  

• Participants’ responses may be influenced by social or cultural sensitivity. 
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Delimitations 

• The study focuses only on rural Lahore within PEF partner school contexts. 

• It includes only school heads, out-of-school girls and their parents/caretakers. 

• The research examines barriers to female education and does not compare urban areas. 

   

  

  

  

  

  

  

 

  

LITERATURE REVIEW 

In Pakistan, issues of providing access to the education to the girls and women 

are enormous. The problem of female education discrimination in the Pakistani rural 

setting is a complex one. Cultural norms, poverty, absence of learning institutions, 

financial constraints, security issues, and women teachers are some of the great 

challenges that hinder the education of girls as experienced in the literature. The culture 

is normally established in a manner that education is not prioritized and girls are married 

off and assigned domestic responsibilities hence they do not have time to go to school. 

Another factor that contributes towards the problem is the poor population as families 
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who cannot afford basic needs are not as much convinced to educate girls. The poor 

accessibility to an educational facility in form of poor state schools and distance to 

schools helps to make education hard to get, especially in the rural localities. 

The economic constraints can be seen in the hidden costs of schooling that has 

discouraged the girls to attend school hence leading to more drop-outs by default by not 

enrolling. Additionally, one was having the problem of insecurity such as harassment or 

insecure traveling routes contributing to another hurdle of attending on a regular basis. 

Parents sending their daughters to school especially in conservative societies are also 

driven away by the shortage of female teachers due to their fear of future role models and 

security. The obstacles are also addressed in this chapter in an elaborate manner so as to 

come up with a holistic understanding of the multifaceted problems regarding the 

education of girls. In Pakistan, women have numerous barriers to access to education.  

In a 2018 study by the world bank, the cost of restricted access to schooling opportunities 

in girls and barriers to access to 12 years of education between 15 and 30 trillion US 

dollars of a lifetime loss of productivity and income.   

A mixture of all these can help in enhancing households, communities and even 

countries out of poverty (World Bank, 2018). According to Africa projections by (A 

World Bank, 2025) the African countries will have tapped another US dollar two hundred 

and forty billion of income by the year 2040 by applying better education to the girls. 

The UN report has brought out the fact that in most of the developing nations such as 

Pakistan, secondaries have an enrolment of approximately 39 percent of rural girls. The 

percentage is very low in comparison with that of rural boys (45%), urban girls (59%), 

and urban boys (60%) of the same category of developing states. The educational 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



34 

 

background of a woman was revealed to be a determining factor in a child birth as the 

figures provided by UN of the 68 countries revealed. Uneducated of the first and second 

world countries have a higher rate of maternal mortality in the process of giving birth to 

children 3.1 and 1.6 times respectively than the mothers who have acquired secondary 

and tertiary education as well as 1.6 times respectively as compared to the mothers who 

have acquired primary level education (Fatima,2023).  

The UNESCO showed that literacy rate of the Pakistani rural women is very low 

compared to the urban women as an estimated 42 percent of the rural women are literate 

compared to an estimated 73 percent of the urban women. In rural areas, the number of 

girls taken up in enrollment is lower than that of boys. The Annual Status of Education 

Report (ASER) has revealed that one-third 32 percent of the girls in rural Pakistan are 

out of school and 21 percent of the boy children are not in school (UNESCO, 2024). By 

the cultural gender normative, females, in the manifestation of modesty and in observing 

the traditional cultural norms, are not only professionally but also socially subjugated to 

attain honor and good identification of the family and group (Amin et al., 2021). Early 

marriage is another issue that does not allow school going of girls.  

In addition, the Pashtunwali also underlines the roles of the girls at home as 

mothers, wives and nurturers thereby deterring parents to influence their daughters into 

education. Since they believe that the primary role of their daughters is to serve their 

families and perform their household duties, some families would deem it as a waste of 

time and money by enrolling their daughters to school. This restriction may interfere with 

access of girls to education as a result of family rejection of taking girls to school on fear 
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that they will be taught bad practices which are not Islamic centric on the political barriers 

to education of girls and sociocultural barriers to education of girls in the Pakistani 

society and in particular, those which do not facilitate co-editing in Pakistani society 

(Ahmad et al., 2014).  

The researchers discovered that male dominance, patriarchal system, strict norms 

and traditions, stereotyped social codes, acute and chronic poverty and conservatism are 

the major obstacles to the coeducation system. It is further discovered that male insularity 

to girl jobs, intricate social framework, Pardah (veil) regime as well as gender inequity, 

segregation of girls, household issue and political empowerment of girls are among the 

obstacles to co-education. The issues of co-education in Pakistani culture are even 

exacerbated by the religious myths and the illiterate Mullahs (clergymen). They drew a 

conclusion that these barriers could be eliminated in order to promote education to girls. 

The lack of concern with regards to educating girls in Pakistan and other developing 

countries has been noted, (Mehmood et al., 2018). Even once enrolment had increased, 

there is gender equality gap.  

The research paper has discussed the socioeconomic and cultural, safety and other 

diverse issues that the Pakistani women students face when undertaking their education. 

Shaukat and Pell (2017) considered the obstacles that the girls encounter in their attempts 

to attain higher education and careers. The findings indicate that the successful girls at 

school are exposed to the male dominated culture at the work place and this enhances the 

social cultural norm and creates a conflict between the cultural and professional 

expectations and hence discourages the girls. Based on the reception of these socio-
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cultural norms, there were four categories of girls, who were identified. As a result of the 

support of respective families, the system has been able to overcome prejudice that is part 

of greater society. System warriors are not only self-driven but they feel extremely 

mistreated whenever they are not assisted.  

Although, neutral acceptors are prone to accepting the external sociocultural 

environment with minimal opposition, motivated realists have engaged in sociocultural 

practices and plot to penetrate the system to emerge successful. Regarding Pakistan, 

numerous studies have been done to determine the issues of female education. A study 

was carried out conducted in FATA the Khyber Pakhtunkhwa and it was revealed that 

most parents did not allow their daughters to obtain education due to their own cultural 

restrictions as well as illiteracy (Afridi 2010).  

Cultural norms can be said to be the values, beliefs, and practices that one 

community shares, and which shape social behaviors and expectations. They are 

important in influencing attitudes concerning the education of girls because they dictate 

what is deemed to be appropriate to girls regarding their educational status, household 

duties, and social roles (Shahidul & Karim, 2015). Gender role expectations form one of 

the significant influences of cultural norms on education. Most societies demand their 

girls to spend most of their time and efforts at home taking care of things as opposed to 

attending school and thus choosing not to attend school.  

These types of expectations drive parents to believe that girls in comparison to 

boys are less inclined to pursue education hence, become more disposed to dropouts 

(Gochhayat & Ravindran,). 2025). The other must be early marriage and social pressures 
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that are related to it. In the societies where girls are expected to marry at a tender age, 

education is most of the times interrupted or even stopped. These standards create a 

quandary of choosing on the one hand to continue the education and on the other play 

roles as prescribed by the society, which is also among the factors why the rate of teenage 

girl dropout is that high (Ige et al., 2024). Inequality and inequality in distribution of 

resources and favoring one son is also manifested culturally. The poor families have an 

opportunity to invest more in boys’ education than girls significantly enhancing their 

gender inequality and limiting their access to school education (Shahidul and Karim, 

2015).  

There are also norms of mobility and security of girls whereby they are also 

affected in relation to their school attendance. Culture of modesty and propriety is 

normally used to justify the prohibition of the movement of girls or even their admission 

in a co-ed school. In turn, parents will be able to withdraw girls out of school to make 

sure that they will not face any social hazards that only exist in imagination (Kalani, 

2025). Intersectional effects on caste, religion, ethnicity and the geographical setting 

cultural norms exert their effects. The girls who are underprivileged represent the other 

unfortunate groups in the area; they are negatively affected by the social conditions as 

well as economic issues and the factor of the social discrimination on top of all these are 

pushed to the point of dropping out (Gochhayat and Ravindran, 2025). The impact of 

culture on education of girls is quite high, as it is observed in empirical research, which 

has been performed in other countries. An investigation carried out in Nepal indicates 

that the biggest source of drop out among the female students is the gendered expectations 

and the patriarchal organization (Dahal, 2023). Parental opinions, as well as the practices 
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of society, particularly among the oppressed sections, influence gender dissimilarities in 

India in terms of enrolment and continuation (Gochhayat and Ravindran, 2025). A study 

conducted in Nigeria reveals that gender roles and early marriages are among the major 

factors that make girls stay in secondary school (Ige et al., 2024). The cultural ideals of 

Pakistan as well as the power relations between communities are of critical importance 

in that of determining access to educational facilities among girls (Kalani, 2025). The 

outcome of the culture norms should be comprehended to be able to conduct effective 

interventions. This must be done in the form of policies and programs which addresses 

some of the barriers such as early marriages, gender limiting roles as well as unequal 

resource allocation. The retention and education performance of girls should be promoted 

by means of the community involvement, the sensitization, and intersectionality (Kalani, 

2025). There are gaps despite growing research made. Little attention is given to the early 

primary level dropout with cultural norms, little research has been done on the regional 

variations in Pakistan and South Asia, and majority of the studies have been carried out 

to identify the barriers and not to assess effective interventions to change cultural norms. 

These gaps should be addressed to enhance the access of girls to education and minimize 

the levels of dropout. The scenario is as well worsened by the gender discrimination 

where girls are impaired regarding access to education relative to the boys. This is 

induced by early marriages that most of the rural areas tend to practice thereby killing 

girls dreams of education thereby engaging them in house holds work at a tender age. 

The biases toward education of women in the society prove the notion that women must 

put more emphasis on the household tasks rather than on education, which hinders 

personal growth as well as the development of the region (Uddin et al., 2021). The effects 
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of patriarchal control on women are very negative as they increase the gender differences 

between access to education. Within this rigid system, the education of females is not 

accorded that much focus and emphasis as compared to that of males. Due to this, 

daughters in the rural environments do not receive a proper chance to have access to the 

desirable skills and knowledge to inhibit their social economic development. In addition 

to this, gender inequality is encouraged by this patriarchal ideology and it further limits 

the access of women to education (Sultana, A. M.2010). According to the study (Sarkar, 

2022), the family males were able to affect the education of the respective girl in its 

entirety since they had to choose whether to send a girl to school or not. The patriarchal 

attitude of our society affects the access by women to education. Social and Cultural 

Norms. Cultural variables also affect the education opportunities availed to females since 

they believe that they must one day marry and it is best to educate males as opposed to 

females and people have a negative attitude towards female education. Instead of getting 

their girls an education, parents are concerned about dowries to use in marrying them off. 

Moreover, there is the problem of female exposure which is also a significant barrier to 

female learning (Bol Elijah Bul, 2019). Sociocultural barriers do not allow women to 

acquire higher education. The results have indicated that women in rural areas have more 

problems accessing higher education than that of women in urban areas. The main 

reasons why boys graduate in higher education more are early marriages, the 

traditionality, and the lack of facilities (Malik, 2021). Socialcultural barriers are also the 

major contributor of female education. The social cultural constraints that might lead to 

discouragement of further studies by girls are early marriages and use of males in the 

family. Females are more likely to be assisted by their parents who are more educated 
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(Ouma, 2013). The social solution and the cultural values are the hegemony of issues in 

the direction of educating girls (Tareen, H and Muhammad, 2021). The society plays an 

important role towards the hindrance of education among female counterparts. In any 

given country, education is progressively developed depending on the assistance 

provided in educating the women. The environment female education is not entirely 

conducive because females are discriminated against with respect to males (Alam, S.). 

2017). The social cultural factors impact negatively on the education of Pakistani girls 

and worse still in Baluchistan. Traditional culture of Quetta dictates that young girls get 

married and, therefore, girls have to drop their schooling and get married. One of the 

studies explains that married women in rural Baluchistan are slaves to household chores 

and serve the call of the extended family of their husbands, and that is why the females 

are not allowed to continue their education in institutions of higher learning since that 

society will be intolerant of educated girls, as they will introduce knowledge and disrupt 

the culture of the society (Kakar et al., 2017). The population of Pakistan is 2,32,423 

million people, which makes the country the fifth-largest country in the world in terms 

of population (World Meter, 2023). There is 62.56 percent of population residing in rural 

areas and 49.08 percent of the women also reside in the rural areas out of the total 

population (Government of Pakistan, 2022). 

The reason behind the high growth of the population is the high number of women 

in the rural setting. Another resource that has to be infused with human capital is young 

females as most of the Pakistani population is young. They should make a significant 

contribution to the economy of the country  
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(Rasheed et al., 2021). The PSLM will be used because of a pending Population 

and Housing Census in 2022. In 2021-22, no survey was done. Nevertheless, the Labor 

Force survey 202021 demonstrates that the literacy rates are decreasing, 62.4 percent in 

2018-19 to 62.8 percent in 202021. Men literacy percentage increased by 0.3 to 0.73 

percent, but the literacy of women decreased by 51.5 to 51.9 percent. The rate of literacy 

is rising in urban (76.1 to 77.3 percent) and rural (53.7 to 54.0 percent) regions (Pakistan 

Bureau of Statistics, 2020).   

Punjab is home to 110 million people and 63.3 percent of these people are in the 

rural regions. A lot has been achieved over the recent years to increase the literacy levels 

in the province. Literacy is one of the key indicators of education since, according to the 

PLNFEP 2019, the effect of the increase in this area is expected to have a long-term 

impact on other important welfare indicators (Punjab Education Sector Plan, Government 

of the Punjab, 2019). This was because of the inadequate physical infrastructure including 

schools, colleges, teachers and transportation that hinder the education of girls. The 

findings show that these problems have caused a number of girls to opt out of school. 

School is not a home, and there are no means of transport to school and thus parents are 

not willing to send their girls to school.   

There is no security available to protect them, and since we are also handling 

challenges such as terrorism and religious extremism in our society, this scenario poses a 

challenge to women education. Consequently, mothers are not willing to send their 

daughters to school (Jamal, 2016). Girls encounter a lot of secondary education due to 

poverty since the majority of parents in the rural regions are poor and they cannot afford 

to enroll their children. Consequently, they do not take their children to school, especially 
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those that are girls, but not the guys (Khan et al.,2022) point out that most girls are in 

charge of their domestic chores such as cooking, washing, cleaning, attending to siblings, 

looking after animals, water transportation, bringing firewood,  

etc.   

In relation to the framework of gender inequalities in education, Pakistan is 

ranked as the most disadvantaged state in the world because not only do social constructs 

defuse education as significant to girls as it is to boys’ education, but the infrastructure 

issues that do not guarantee the girls the chance to receive an adequate education also 

play a role in this matter. The beliefs that are contrary to the expansion of gender-

equitable access to education is linked directly to the beliefs regarding the education of 

girls (Purewal & Hashmi, 2014).   

Poverty/ Economic Constraints  

The other barrier to female education in Pakistan is poverty in a greater way. A 

lot of families do not have the money to enroll their daughters into school and they require 

them to take up jobs and earn them some income. This is particularly in the rural regions 

where; poverty levels are more pronounced and even cheap schooling system is not 

enjoyed by the impoverished populations.   

They did not want to send their children to school, they just spent time with them 

to satisfy the most basic need of their family. In 2018, government of Pakistan pointed to 

the fact that amongst 60 million Pakistani families nearly 7.6 million families are located 

below the poverty line (Pakistan bureau of statistic, 2019). The education system of 

Pakistan comprises 260,903 institutions which have a population of 41,018, 384 students, 
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supported by 1,535,461 teachers. The system has 180,846 and 80,057 public institutions 

and private institutions respectively. Consequently, 31% of educational institutions are 

operated in the commercial sector and 69% operate in the public sector (Haroon, 2021).   

The domestic education policy and the involvement in the international education 

programs have been mentioned by Pakistan as a way of enhancing the education and 

literacy in the country (Shahid, 2019). Most girls of school going age are out of school 

as they are either working with their families, at their working places or at homes. In 

addition to the poverty factor, there is also a strict attitude and mythology surrounding 

the female education. Gender disparities also vary based on poverty as the girls in poor 

families have a 22-percentage point lower chance of attending school compared to boys. 

This can be countered through financial support programs  

particularly in the rural areas.   

The extension and merging of conditional cash transfers programs, gender, rural 

area differentiation of programs, would play a major role in sealing these gaps 

(Saira,2024). Most of the population does not appear to be in sound economic conditions. 

Many families face monetary difficulties in which they cannot afford university fees, 

houses, and transport. The cost of education is increasing further than expected but the 

income of an average-earner remains constant. Upon a careful consideration of all these 

numerous alternatives a decision is reached that it is cheaper to not send girls to college.   

Two interviewees elaborated on the tension that is inherent in the need to pursue 

education and the need to keep the financial security (Rafiuddin et al., 2023). Poverty is 

a lifestyle, which is characterized by low caloric diet, absence of access to quality health 
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care, inadequate education system, a low life expectancy, unemployment and 

underemployment. One of the anti-risks factors in Pakistan is poverty. Consequently, it 

was researched in a broad sense, which presupposed that it was looked at through various 

perspectives, one of which was that of a nation state and domestic upbringing.   

Some countries may be considered to be impoverished in the national level 

because their economic standard is very low and this automatically qualifies them to be 

underdeveloped. The economy of the particular country that has not yet reached a certain 

level of development regarding the infrastructure and the rest of the development 

indicators (Ashraf, 2017). The house, commonly referred to as the traditional approach 

of educating children, is still considered a child first school before joining the larger 

society (Parveen S, 2020).   

The home cannot be overestimated as the prevalent beliefs include that poverty 

within the family or house can greatly influence the development of adolescents or 

students in terms of education. The majority of humanity has got the impression that the 

solution to poverty is education. Undoubtedly, meaningful education is the best 

instrument of poverty eradication and eventual poverty eradication. In the issue of 

poverty and its effect on education, the home environment of the student is the most 

important factor to be looked at. This will assist the researches to have a clearer insight 

into the correlation between poverty and academic performance.   

Consequently, parent academic qualifications, socioeconomic class, and facilities 

offered in the domestic setting are some of the areas in the home or family background 

to be considered and parent status. In rural Pakistan, within the last few decades, a great 
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deal of government schools on the elementary and secondary level are constructed in both 

cities and villages, offering free education, but being of inferior quality as compared to 

those of the privately run schools.   

Every year, a lot of students sign up for public schools, and it seems that the school 

management isn't too worried about attendance on a daily basis. The other big problem 

is that classes are not equal, which is also clear in the Pakistani school system. For 

example, the ministers and officials in our government send their kids to some of the best 

private schools in the country (Haroon, 2021). The easiest thing to do is to admit that the 

idea that poor kids can't go to school is wrong and to give all of the kids in our city today 

the best academic, social, behavioral, and physical education (Ashraf, 2017). 

In rural Pakistan, within the last few decades, a great deal of government schools 

on the elementary and secondary level are constructed in both cities and villages, offering 

free education, but being of inferior quality as compared to those of the privately run 

schools.   

Many pupils are enrolled in the public schools every year, and it appears that the 

school management is not worried about the issue of attendance on a daily basis. The 

other significant problem is the inequality of classes, which is also obvious in the 

Pakistani educational system. The ministers and officials of our government, say, send 

their children to some of the best private schools in the country (Haroon, 2021). The easy 

way out is to acknowledge the fact that the notion that poor children are incapable of 

schooling is wrong and to offer exemplary academic, social, behavioral, and physical 

education to the children of our city today (Ashraf, 2017).   
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Poverty is one of the most important factors that affects girls' ability to get an 

education and stay in school. Families have to make tough choices about which kids to 

send to school because they don't have enough money, and girls often suffer because of 

cultural and societal biases (Shahidul & Karim, 2015; Kalani, 2025). Poverty directly 

affects school attendance because families can't pay for things like uniforms, textbooks, 

transportation, and other school-related costs. Parents from low-income families may 

prioritize the education of their son over their daughter, believing that the male will 

become the future provider while the female will marry and assume domestic 

responsibilities. This kind of economic preference can make it more likely that girls will 

drop out of school early (Ige et al., 2024). 

Child labor is often a way for families to make ends meet when they can't afford 

to pay their bills. This is especially true for girls, who are expected to help out in both the 

home and the economy. Schooling is also competing with chores around the house, taking 

care of siblings, and making money, which can lead to either disorganized school 

attendance or dropping out of school (Dahal, 2023; Shahidul and Karim, 2015).  

Early marriage is linked to economic issues, and the girls who are most affected in terms 

of education are the ones who are most affected. To save money or get dowry payments, 

families with little money may marry off their daughters young. 

Child marriages disrupt girls' education and frequently culminate in the cessation 

of their academic pursuits (Kalani, 2025; Ige et al., 2024). Poverty also makes it harder 

to get a good education and harder to get. Families with low incomes often live in areas 

where schools are bad, teachers aren't trained well, and learning is dangerous.  

These rules at school may make parents less likely to send their daughters to school and 
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may also be a reason why girls drop out (Gochhayat & Ravindran, 2025). Girls who are 

poor may feel left out of society, have low self-esteem, and not want to go to school. In 

poor societies, education may be seen as an option that is not available to girls, which 

reinforces patterns of dropping out (Shahidul and Karim, 2015; Kalani, 2025).   

Poverty does not exist in isolation; it intersects with culture, gender roles, and 

social expectations. In economically disadvantaged households, the cultural inclination 

to educate boys more than girls is intensified, thereby perpetuating gender disparities in 

education (Gochhayat & Ravindran, 2025; Kalani, 2025). It would not be enough to just 

focus on poverty; interventions should also look at these other social factors. Poverty is 

one of the main reasons why girls leave school. It directly affects access to education by 

making it harder to pay for it, and indirectly by making people work more and get married 

young, which lowers their goals. 

To stop girls from dropping out of school, the overall measures should focus on 

both the economic and social environments where poverty exists. This way, girls will 

have the same chances to continue their education (Shahidul and Karim, 2015; Kalani, 

2025). Economic limitations are significant impediments to women's education in 

Pakistan. In rural areas, where money is tight and families are often poor, they tend to 

focus on sending their sons to school because they will be able to help run the family 

later. The girls stay at home and do the chores. The literacy rate for women in rural areas 

is 35.3%, while the rate for men is 62.8%. This is because of economic factors. 

Along with the poverty problem, there are also fixed attitudes and myths related 

to the female education. Such an attitude believes that educated female can break their 
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cultural, social, and family norms and produce detrimental effects on themselves and their 

families (Rafaeli, 2020). The young girls and women do not have many chances to alter 

the patriarchal nature of their existence as the majority of the population is unaware of 

the various roles to which men and women are expected to perform in society. Thus, the 

aspects of their lives related to patriarchy are not changed (Maria et al., 2022).  

 The difference between the literacy levels of boys and girls is much higher due 

to. The cultural restrictions of Pashtunwali and other reasons. The general gender literacy 

level according to Economic Survey of Pakistan 2021-22 looks like following: the 

literacy level of girls stands at 51.9 percent, and the literacy level of men stands at 73.4 

percent. The survey findings show that the literacy rate among the genders is getting 

worse in KPK. The Pakistan Economic Survey 2021-22 shows that men literacy rates are 

at 72.8 percent and that of girls are at 37.4 percent in KPK.   

This shows the great challenge KPK girls have to overcome to have an education. 

According to the demographics done on a district-by-district basis by the Khyber 

Pakhtunkhwa government, the overall literacy rate of district Mardan is 36.5%.  

In Mardan, the literacy rate of women is 18.38 and the literacy rate of men is 53.5% 

(Government of KPK, 2023). Along with the quality of education, the Punjab Education  

Foundation (PEF) training programs have influenced the socioeconomic aspects of the 

Punjab communities in Pakistan. Such programs seek to enhance education  

opportunities of the marginalized and underprivileged populations.   

A number of papers and research have been released which show the 

socioeconomic implication of PEF training programs. The article of Dr. Tariq Mahmood, 

called Impact Evaluation of PEF Teacher Training Program, was used to investigate the 
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socioeconomic implications of the PEF training programs. The study also showed that 

the training programs raised the pedagogical skill, knowledge of the subject, and the use 

of classroom management among teachers leading to improved learning among learners. 

This, in its turn, may influence socioeconomic outcomes in the long run, since an 

enhanced education will equip pupils with the needed skills (Mahmood, 2017).   

Financial constraints are the primary obstacle to continuing education of higher 

level (Tabbasam et al., 2023). Most higher learning institutions such as colleges and 

Universities are co-educational and women are unable to enroll. There are families that 

do not allow girls to acquire higher education. When it comes to the remote areas, female 

students must not be taught by male teachers. Girls too are to perform domestic chores 

every day on top of their studies. Majority of the parents do not allow their girls to go out 

of the house, as they are concerned about their mobility (Ashraf, 2019; Qureshi et al., 

2023).   

According to the international report, education system of Pakistan is widely 

underdeveloped, and the fact that it lacks economic resources is also in its worst. The rate 

of Pakistani education is one of the least education rates in the world, and it is 

unacceptable as far as Pakistan is a country of power and opportunities. Such a problem 

comprises the low budget on education, political instability, corruption, absence of 

control, and bad curriculum. This makes individuals lose trust in the government and 

believe the private sector, despite the poor being unable to access it.   

Although most people reside in the rural areas, most of the privates’ schools are 

located in the urban areas. The issues of development based on gender gap and the gap 
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between the poor and the rich are critical. Consequently, the literacy level in Pakistan 

remains the lowest (Benz, 2012). The education industry is under constant and heavy 

influence of economic issues. Poverty prevents families and countries to invest in 

education which is also a major contributor to the poor literacy rate owing to the poor 

economic status. In Pakistan the expenditure on education is lowest (2% of GDP).   

Since the economy of the country is largely rural, most of the population is 

dependent on agriculture. The owners of this business are however powerful and wealthy. 

They are paying the underpaid members face salaries that are low and have concentrated 

the wealth on their hands. Because of these laws, the majority of the population residing 

in the rural areas of the county are faced with economic disparity. As a result, poor people 

send their younger children to quality education and the poverty and absence of economic 

resources (Khan et al., 2015).  

Educational facilities      

The deficiency of learning institutions is also a significant problem to the 

education of women in Pakistan. Schools are not available in many regions and even 

where they are, the infrastructures are usually poor and the teachers lack qualification. 

This has rendered women hard to gain access to education especially in rural set ups.  

The fact that the number of schools is still too little, particularly in the secondary level, 

poses a question on the time spent and safety and it is one of the biggest challenges to 

access and enrollment to schools by girls. Approximately, 29 percent of the rural dwelling 

families stated that school is too distant. A lack of schools translates into the necessity to 
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cover long distances to get to school, and this has been found to have considerable 

influence on the enrolment and frequent attendance, especially of girls.   

Girls as well are more prone to harassment, most of the times on a daily basis, by 

men they come across in the street, in and around the school gate and on the vehicle that 

transports them to school (World Bank, 2021). The physical infrastructure including 

schools, colleges, teachers and transportation was lacking and this hindered the education 

of girls. The findings show that a good number of girls do not attend school because of 

these problems. Schools are distant and there is no means of transport and this is why 

parents are hesitant to send their girls to school. Since our society is also grappling with 

other problems such as terrorism and religious extremism and there is no security 

available to offer them protection, this poses a challenge to the education of women.   

Consequently, parents fail to consent to sending their daughters to school (Jamal, 

2016). Females in Pakistan do have some key institutional obstacles after enduring the 

enormous pressure of family and society. The absence of educational institutes, 

substandard infrastructure and lack of basic facilities in the school are also posing a 

problem to female education. Their parents cannot to risk their daughters when they have 

to travel away or long distances to educational institutes, and proper transportation 

systems are not provided. At this age, the female maturing age demanded certain facilities 

(washroom, rest area etc.) and gender segregated activities.   

The quality and methods of teaching also represent the significant elements that 

either raise or lower the interest in education (World Bank, 2018). The problem of 

overcrowding and poor facilities is experienced almost throughout the country because 
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of less institutions. Lack of good management, favoritism, discrimination, and minimal 

interest of government teachers reduced the quality and quantity of female education 

particularly in rural or remote areas of the nation (Somani, 2017). Other root causes and 

obstacles to better female education in the country include underinvestment in female 

education by the government, prohibitive education fees and other expenses associated 

with education and the inability to enact compulsory female education policy.   

The right to education with no discrimination based on gender, caste and color is 

a fundamental human right and necessity of any individual in the world. The half part of 

the world population are females and without their equal participation and role, basic 

issues of communities would remain unresolved. Girls have a harder time accessing 

higher education due to transportation problems. The patriarchal paradigm does not tend 

to pay as much attention to these problems since it believes that the mobility of girls is 

not as significant as the mobility of men. The fact that security must be the principal 

concern on transit is a vexation to men. The decision to pursue education is abandoned 

in a case where such a choice is unrealistic (Rafiuddin et al., 2023).   

Another factor that negatively influences female education is social beliefs 

possessed by teachers that are further linked with the cultural values of the society. Along 

with these, other factors that prevent female education in developing countries include 

the learning environment, cultural aspects, child labor of the girls, the cost of education 

and access to education (Chitrakar, 2009). Availability of proper learning institutions is 

one of the key elements that influence the girl enrollment, retention and school 

completion.   
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One of the significant obstacles may be poorly equipped or inaccessible schools, 

which also raises the dropout rates of female students (Shahidul and Karim, 2015). Of 

particular significance is physical infrastructure such as classes and sanitation structures. 

Lack of gender sensitive amenities including separate toilets among girls creates a 

negative impact on their comfort, hygiene, and safety, which results in high levels of 

absenteeism and increased dropout rates (Gochhayat & Ravindran, 2025). Equally, the 

geographical proximity to schools may have the disproportional impact on girls because 

of safety issues and cultural limitations regarding their movement.   

The distance to the school and issues of transportation tend to dishearten parents 

sending their daughters to school thus promoting an early dropout (Ige et al., 2024). The 

quality and availability of teachers is also important. The quality of education in schools 

that have inadequate or inefficient staffs can be of poor quality, leading to frustration and 

lack of good results in learning, which may enhance dropouts. In particular, female 

teachers will be able to act as role models and create a more favorable environment 

among girls, promoting retention (Dahal, 2023).   

Also, learning resources, including textbooks, libraries, and teaching materials, 

are critical towards effective learning. Educational institutions which do not have these 

resources might be unable to attract girls, lower their academic achievements, and more 

likely to drop out of school (Shahidul & Karim, 2015). Gender sensitive school policies 

like flexi-time, counseling, and anti-harassment policies are also implemented, which 

further helps girls with their education. Conversely, the lack of such measures in schools 

can complicate the dropout rate, especially in the circumstances, when girls are socially 

or culturally limited (Kalani, 2025; Ige et al., 2024).   
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In general, the quality and availability of education amenities play a central role 

in determining the educational performance of girls. Ineffective infrastructure, distances, 

insufficient teaching personnel, unavailability of learning materials, and the non-

existence of gender sensitive policies, have all worked together to give girls an 

environment that would not encourage them to pursue further education. It is important 

to make schools safe, conducive, resourceful, and responsive to the unique needs of girls 

in order to not only decrease the rate of dropouts, but also achieve gender equity in 

education (Shahidul & Karim, 2015; Kalani, 2025).  

Security concentrations    

The security and safety are the biggest issue in Pakistan, especially in the 

problems where there are widespread conflicts and violence. This makes the girls find it 

hard to attend school on a regular basis because they can experience abuse, violence, 

or/and harassment either on their way home or way to school or vice versa. Besides, a 

report gathered by the Human Rights Commission of Pakistan shows that sexual violence 

against females in Pakistan has been on the rise over the last few years. At some point, 

the girls are dropped out of their schools or denied education once they attain the age of 

puberty as a result of insecurity and harassment. The majority of the parents supported 

the idea that the woman should be taught domestic skills as early as possible, to survive 

with husband and children easily in the future (Bandiera, 2019).   

On the one hand, female early marriages are the reason not to attend school and 

terminate the education in annual years. Conversely, it leads to serious health 

consequences that result into child marriages. UNICEF reports 21% female got marriage 
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in Pakistan, below the age of eighteen years. Some of the barriers to female education are 

associated with quality, access that is safe, and transport. As an example, Shahzad (2017) 

found out that transportation weariness, absence of transportation, excessive 

transportation costs, and squandered trip time adversely affected the education of 

females. Instead, safety issues, including a lack of safety during travel to institutes, the 

fear of physical and sexual harassment, and focus on boys when seeking higher education 

are other major challenges to female education (Shahzad, 2017).   

Mustafa et al. (2016) have posited that the situation of women is extremely 

unsatisfactory in rural regions. They also claimed that they do not treat females well and 

they do not accord the females due respect in the society. Domestic abuse, acid victims 

and killing of child girl in the name of an honor and forced early marriages are some of 

the issues keys to female education.   

Security issues are a huge determinant of access to and stay in education by girls. 

Parents in most areas have no desire to send their daughters to school because of the fear 

of violence, harassment, kidnapping, or other safety-related issues, which increases the 

number of dropouts (Shahidul and Karim, 2015; Kalani, 2025). Schools can be physically 

insecure, not sufficiently secured, or in a high-risk area in conflict affected or otherwise 

insecure areas, leading to higher absenteeism and permanent dropout of education (Ige et 

al., 2024).   

Even in relatively stable areas, cultural perception of safety, especially when the 

adolescent girl has to use long distances to get to school, is a cause of dropout, where the 

family can limit movement to ensure that its girls are not exposed to possible harm  
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(Gochhayat & Ravindran, 2025). Enabling gender-based violence, bullying, and 

harassment within the school premises also may affect the further enrollment of girls. 

The schools which cannot ensure safe learning conditions or safety policies are prone to 

driving students away accidentally (Dahal, 2023).   

Moreover, girls are often the most vulnerable side of the absence of safe means 

of transportation, including buses being secure, or safe walking routes, since the families 

tend to protect their daughters more because of the cultural and societal demands (Kalani, 

2025; Ige et al., 2024). In these circumstances, even small cases of insecurity may result 

in the long-term dropout because parents view the education as being too dangerous to 

the education of their daughters.   

In their works, Nawaz et al. (2021) and Malik (2021) discussing the obstacles to 

female education in India consider the matter of female safety but shed some light on the 

cases of harassment in the community. In the societies where many cases of harassment 

are reported, families with less resources and knowledge specifically are smarter in 

making the decisions on their girls, hence preventing them going outside to achieve 

education is far more frequent in such conditions. On the same note, school proximity 

and lower number of girls institutions in villages also exacerbate rural female education.   

Research by Mussadiq and Said (2023) which was unveiled the distance to school 

in rural areas has led to a drop in attendance by 20 percent on the whole. In general, the 

issue of security, within and without the school setting, is a significant hindrance towards 

the education of girls. Any measures that result in safe school premises, safe 

transportation, and protective policies are important to minimize the dropout rates and 
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help girls to attend school without fear. Related to security issues and other social and 

economic aspects are important to conduct the long-term educational attendance of girls 

(Shahidul & Karim, 2015; Kalani, 2025).   

Lack of female teachers  

The low number of female teachers in the education sector is also a significant 

hindrance of women education in Pakistan. The number of female teachers is very small 

in most places and as such, the girl will have a hard time feeling safe and encouraged 

within her learning context. It is reported that the number of female teachers in the 

primary schools is only 41 percent out of the total number of teachers in the school 

(Ministry of Federal Education and Professional Training). This is even lower in the rural 

regions where only 35 percent of the primary school teachers are female.   

Lack of qualified and trained female teachers, particularly in the rural setting, is 

one of the causes of girls dropping out. The percentage of female teachers in urban areas 

constitutes a significant number of all teachers. The role of female teachers is essential in 

assisting girls in their education as well as the number of dropouts. In most cultural 

backgrounds, parents are ready to send their daughters to school when they have female 

teachers because they have role models, help establish a conducive learning environment, 

and minimize worries on gender-based interactions in the classroom (Shahidul & Karim, 

2015).   

The issue of the lack of female educators can deter parents to enroll girls 

especially in secondary education because they have the fear of propriety, safety, or 

cultural influences of gender interactions (Gochhayat and Ravindran, 2025).Schools with 
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few or no female teachers may also have teaching practices that are less sensitive to the 

specific needs of girls, resulting in an environment where girls feel less engaged or 

supported. Such underrepresentation may hurt the academic achievements and self-

esteem of girls and increase the rates of dropouts (Ige et al., 2024).   

Moreover, women teachers usually play the role of mentors, counselors, and 

promoters of education of girls and resolve the problems of harassment, absences, and 

learning difficulties. In the absence of these role models, girls will tend to become less 

engaged in school and end their studies (Dahal, 2023). On balance, the lack of female 

teachers is one of the factors in the dropout of girls because it affects the choice of parents, 

the atmosphere in the classroom, and student activity. This is needed to ensure that there 

are enough recruitment and deployment of female teachers, as well as, training them to 

ensure that they support the educational needs of girls, which will enhance retention and 

gender equity in education (Shahidul & Karim, 2015; Kalani, 2025).  

In other societies, parents would be more at ease sending their female children to 

school when there are female teachers since they are viewed to offer them a safe and 

conducive learning atmosphere (Shahidul & Karim, 2015; Kalani, 2025). Girls tend to be 

more motivated to continue with their education as female teachers tend to be role models 

and mentors, and assist girls to solve social and academic issues. The lack of a female 

teacher may lower parental confidence in the school, especially when it comes to a 

secondary school, and girls will be withdrawn before reaching the age when it is 

connected with the appropriate conduct, safety, or cultural values when it comes to gender 

relations (Gochhayat & Ravindran, 2025).  
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Besides the parental perceptions, the absence of female teachers will have an 

impact on the classroom environment and the engagement of girls. The schools that lack 

sufficient female employees might be less concerned with the unique educational and 

emotional needs of female students and therefore, develop discomfort, marginalization, 

or lack of motivation (Ige et al., 2024).  Female teachers often provide counseling, 

guidance, and support on issues such as absenteeism, harassment, or personal challenges, 

which can be critical for girls’ continued attendance and success (Dahal, 2023).   

Without this support, girls are more likely to disengage from learning and 

eventually drop out. Ensuring the recruitment, deployment, and training of female 

teachers is therefore essential to create an inclusive educational environment that 

promotes retention and reduces dropout rates among girls (Shahidul & Karim, 2015; 

Kalani, 2025). The presence of female teachers in PEF partner schools is a critical factor 

in promoting girls’ enrollment and retention. In many communities, cultural norms and 

parental concerns about propriety make parents more comfortable sending their daughters 

to schools with female staff (Ali, 2022).   

The shortage of female teachers in PEF schools often discourages families from 

enrolling girls, particularly in rural and semi-urban areas where gender segregation is 

valued. Female teachers serve as role models, provide mentorship, and create a 

supportive learning environment that addresses girls’ academic and psychosocial needs, 

encouraging consistent attendance and reducing dropout rates (Ahmed & Shah, 2021; 

Hussain, 2020).   

Absenteeism and early dropout among girls have been linked to the absence of 

women teachers in schools, which are PEF partners. Girls tend to find their way through 
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difficult situations in the household, social conformity and cultural boundaries with the 

help of female teachers, as well as get advice in personal and academic matters. In the 

absence of such provisions, girls are likely to feel isolated or insecure and become 

disengaged and less involved in school life (Shahidul & Karim, 2015; Ahmed & Shah,  

2021).  

Besides, male teachers in schools can unconsciously depression girls in active 

learning or expressing themselves, particularly in adolescence. Recruitment, deployment, 

and professional growth of female teachers in PEF schools are thus critical in ensuring 

the establishment of a gender-sensitive environment that will promote the enrolment, 

retention, and performance of girls in these schools (Hussain, 2020; Ali, 2022).   

Personal Barriers   

Individual obstacles are very important in determining whether girls will attend 

schools or participate in education or not. Psychological ones, such as low self-esteem, 

lacking self-confidence, fear of failure and lack of motivation usually diminish the 

willingness of girls to enroll and stay in school (Shahidul & Karim, 2015). Girls who feel 

younger than they are in school or have difficulties with the mastery of the basics of 

learning are more prone to developing anxiety and aversion to formal education, which 

may lead to later enrollment or subsequent dropping (Ige et al., 2024).   

In most situations, individual aspirations and perceptions toward education are 

informed by the earlier experiences, peer pressure, and exposure to role models, and the 

necessity to promote encouraging learning conditions that facilitate confidence and 

academic interest (Dahal, 2023; Ali, 2022). Personal barriers are also a major barrier 
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based on health-related factors. Ill health or low nutritional condition and menstrual 

issues may influence school attendance and engagement especially where schools have 

no supportive facilities or awareness (Kalani, 2025; Ige et al., 2024).  

The presence of emotional and psychological stress due to family pressure, home 

duties or traumatic experiences can also decrease the capacity of the girls to focus on 

education, which restricts their enrolment, and retention (Shahidul and Karim, 2015; 

Dahal, 2023). In addition, the individual sense of safety, self-esteem, and social identity 

influence the interaction with the schooling process by the girls because those who feel 

left alone, different, and disapproved of are more prone to dropping out (Gochhayat and 

Ravindran, 2025; Ali, 2022).   

Their effects are aggravated by the intersection between personal barriers and 

socioeconomic and cultural factors. As an illustration, low-income families can have 

compounded challenges, where economic resources, domestic duties, and social values 

and pressures collide with personal psychological and health-related impediments, 

resulting in an experience of difficulty with enrolling and attending (Ige et al., 2024; 

Kalani, 2025). On the same note, girls without parental support or believing they do not 

need a schooling experience will be less inclined to attend or remain in school, which is 

how the effect of personal motivation interferes with the effect of external social factors 

(Shahidul and Karim, 2015; Ali, 2022).   

To minimize the impact of these individual obstacles, it is necessary to implement 

detailed measures such as mentorship programs, counseling, health-related interventions, 

academic support, and community awareness activities, so that the girls can be 
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empowered in order to attend school and continue studying (Dahal, 2023; Kalani, 2025). 

The personal barriers play an important role in the enrolment and retention of girls in 

education, especially in rural and poor districts in Pakistan. Low self-esteem, insufficient 

confidence, fear of underachievement, and even lack of motivation are all psychological 

reasons mentioned as significant problems faced by girls that lower their interest in 

attending school or learning (Shahidul and Karim, 2015; Kalani, 2025; Ahmed and Shah, 

2021).   

Research indicates that girls who think they lack the ability or have prior issues 

with schooling are less likely to attend and those who have positive learning conditions 

and reinforcement are more likely to stay at school (Ali, 2022; Hussain, 2020). In 

addition, gender social norms in Pakistani society tend to influence the attitude of girls 

towards education where many of them view school education as less significant to their 

future roles because of their early marriages, household duties, and their gender (Kalani, 

2025; Shah and Rehman, 2019).   

There are also critical barriers to health and personal well-being. Among the most 

prevalent reasons it can be mentioned that girls are less likely to attend schools in those 

regions where gender-sensitive structures like separate toilets and healthy sanitation are 

not available (Ige et al., 2024; Kalani, 2025; Ahmed and Shah, 2021). Girls also are 

capable of engaging in schooling less due to emotional and psychological stress related 

to family needs, homework, or even traumatic events (Shahidul et al., 2015; Hussain, 

2020).   

Also, personal barriers interacting with outside influences like poverty, cultural 

limitations, and security issues increase dropout. As an example, those girls who have to 
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contribute to family income or take care of siblings are less likely to enroll, despite the 

fact that educational facilities may be located around (Shah & Rehman, 2019; Kalani, 

2025). The strategies to help Pakistan deal with the individual barriers have emphasized 

the role of the mentorship program, counseling services, health support, and community 

awareness programs.   

Offering girls role models and positive reinforcement, as well as psychosocial 

support, does not only help them in building self-confidence and academic performance 

but also raises enrollment and retention rates (Ali, 2022; Ahmed and Shah, 2021). To 

establish fair access to education, especially in rural and marginalized areas, the 

individual and structural factors that affect girls are critical and require a holistic approach 

that paves the way to social, economic, and cultural barriers to the individual level 

(Hussain, 2020; Kalani, 2025).  

Theoretical Framework   

  

 This paper examines the impediments to female education in the rural setting in the 

context of Social Reproduction Theory (Bourdieu, 1977) and Capability Approach (Sen, 

1999).   

Social Reproduction Theory   

According to the Bourdieu theory, education systems play out to reproduce social 

structures and inequalities. In rural settings, the fact that culture is deeply ingrained, 

gender roles, and economic differences and barriers restrict access to education by girls. 
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This is because the habitus (socialized norms) and capital (economic, social, and cultural) 

the family has access to encourage or discourage girls in attaining an education. In the 

case of PEF partner schools, the theory assists in the analysis of how traditions, parental 

attitudes, and systemic inequalities promote the low female enrolment and high dropout.   

According to the theory, the schools have the potential to reinforce social 

hierarchies which already exist unintentionally. As an example, girls of poor or rural 

origins might not get access to schools, female teachers might not be as many as they 

should be and there might be social pressures to marry at a young age or work in the 

family which limits their access to education. Due to this, these privilege/dis advantage 

patterns persist into later generations and it becomes hard to have the underprivileged 

groups rise socially.   

Capability Approach   

The Capability Approach developed by Amartya Sen is based on the actual 

freedom that individuals experience in order to attain well-being. Education has been 

perceived not only as formal education but also as the process of broadening the 

capacities of people. The rural girls are faced by obstacles such as poverty, infrastructural 

inaccessibility, early marriages, and safety that constrain their potentials to access an 

education.   

PEF partner schools in this case study are used to assess educational opportunities 

but there are still impediments which hinder maximum utilization of the capabilities and 

this is because it is a framework of assessing individual well-being and social 

development, not only in terms of resources or income but the actual freedoms and 
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opportunities these people have to live the kind of life they appreciate. It underlines that 

provision of education, healthcare and other social services must be evaluated in terms 

of the extent to which they increase the capacities of people on what they can do and be 

based on not on the existence of the services. When applied to education, this method 

brings the issue of enrollment and retention of girls, not in the availability of schools or 

paying fees, but in the true capacity of the girls to attend school, learn, and achieve their 

goals.   

This also highlights the various obstacles that may limit the potential of girls such 

as poverty, culture, domestic chores, health problems, and safety. It understands that 

access to educational amenities on equal terms is not adequate as long as girls are denied 

the ability to exercise choice or attain meaningful educational results. This framework is 

more holistic, as it functions by concentrating on abilities as opposed to only outcomes 

or inputs: in the process of developing interventions, this framework aims to empower 

girls to fully engage in education and extend their potential socially, economically and 

personally.   

Social Cognitive Theory (SCT)   

The Social Cognitive Theory (SCT) known as the brainchild of Albert Bandura 

postulates that observing other people, reinforcement and self-factors all contribute to 

learning and behavior. Regarding the female education in the countryside, SCT can be 

used to identify how the self-efficacy, motivation, and expectations of females are formed 

due to the environment, role models, and social interactions. Girls can also be more self-
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effective and motivated to achieve their educational objectives by observing their role 

models, who appreciate the importance of education.   

The Social Cognitive Theory (SCT) describes human behavior as a dynamic 

process that is dependent on the personal factors, external factors, and behavior itself. It 

focuses on the fact that learning takes place not only as direct experience but also with 

the observation of others, the extraction of behavioral models, and the recognition of the 

outcomes of a particular action. When applied to education, SCT implies that student 

motivation, engagement, and persistence depend on their ability to achieve the goal 

through self-efficacy belief in personal capability to do it and on the support, 

expectations, and behaviors that they see in teachers, peers, and family members.   

When applied to the education of girls, SCT can offer an explanation of the 

interaction of individual, social, and environmental factors that influence enrollment, 

retention and academic achievement. As an illustration, the girls will be more likely to 

attend and remain in school when they observe other female students doing well, teachers 

and parents support them and they are convinced that they have the ability to perform 

well too.   

On the other hand, low parental support, negative role models, societal 

expectations, or unsafe school conditions may destroy self-efficacy and decrease the level 

of motivation, leading to either absenteeism or dropouts. SCT emphasizes the need to 

establish a supportive social and educational environment with the capacity to support 

observational learning, confidence building, and empowerment of the girls to break down 

the barriers and realize their educational objectives.   
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Major Variables that were determined using Frameworks:   

• Cultural Norms and Gender Roles (Social Reproduction)  

• Economic Constraints (Social Reproduction + Capability Approach).   

• Institutional Barriers (e.g. distance to schools, lack of facilities)  

(Capability Approach)   

• Social Cognitive Theory (e.g., personal barriers) (SCT)   

 

Conceptual Framework 

 

  

  Figure 1 Conceptual Framework 
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RESEARCH DESIGN / METHODS AND MATERIALS 

The study aims to identify the challenges that prevent girls from accessing education and to 

understand the perspectives of PEF-affiliated school heads, community members, and out-of-

school girls living near these schools. By combining institutional data with lived community 

experiences, the research seeks to provide a comprehensive understanding of the factors influencing 

girls’ educational participation in rural Punjab. 

Research Design 

         The study uses a mixed-methods research design to gain both measurable and in-depth 

understanding of barriers to female education. The quantitative component employs a survey with 

a structured questionnaire administered to heads of PEF partner schools to examine institutional 

perspectives and identify patterns across regions and school programs. The qualitative component 

follows a descriptive case study approach involving focus group discussions with out-of-school 

girls and interviews with parents and community members near selected PEF partner schools. 

Thematic analysis is used to identify recurring themes, providing deeper insight into the social and 

cultural factors affecting girls’ education. 

Population of the Study 

The population of the study included head teachers of PEF partner schools across Punjab, 

as well as community members (parents) and out-of-school girls living near these schools in 

Lahore. School heads provided institutional perspectives, while community participants 

contributed experiential insights regarding access, participation, and dropout. 

Sampling Technique and Sample 
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The study used both probability and non-probability sampling in line with the mixed-

methods design. For the quantitative component, 180 PEF partner schools were selected from 

North, South, and Central Punjab (60 schools from each region) using stratified random sampling 

to ensure proportional representation across four PEF programs: 

• Education Voucher Scheme (EVS) 

• New School Program (NSP) 

• Foundation Assisted Schools (FAS) 

• Public School Reform Program Phase-1 (PSRP-1) 

School heads served as respondents, providing institutional perspectives on barriers to 

female education. For the qualitative component, purposive sampling was used to select five PEF 

partner schools and their surrounding communities, including out-of-school girls and parents with 

direct experience of the challenges affecting girls’ education. 
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Research Instruments 

This research utilized a mixed-methodology both quantitative and qualitative data 

collection tools were employed to gather relevant information. The tools were designed in 

alignment with the objectives of the study to investigate the socio-cultural, economic, school 

accessibility, and personal barriers affecting out-of-school girls’ access to and attainment of 

education. 

A structured questionnaire was developed to collect quantitative data from respondents. The 

questionnaire was based on a five-point Likert scale ranging from strongly agree to strongly 

disagree. It consisted of 35 statements grouped into four major factors. The first factor, Socio-

Cultural Barriers (10 items), focused on societal norms, cultural practices, gender roles, and family 
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attitudes that influence girls’ education. The second factor, Economic Barriers (8 items), examined 

financial constraints, poverty, and household economic responsibilities that hinder girls’ access to 

education. The third factor, School Accessibility Barriers (7 items), addressed issues related to 

distance, transportation, school infrastructure, and availability of educational facilities. The fourth 

factor, Personal Barriers (8 items), explored individual-level challenges such as motivation, self-

confidence, and personal responsibilities affecting out-of-school girls’ participation in education. 

The collected data were analyzed using IBM SPSS Statistics to compute descriptive statistics, 

including mean and standard deviation, in order to understand the overall trends and responses. 

While Semi-structured interviews and focus group discussions with open-ended questions 

were used to explore barriers affecting out-of-school girls’ education, including socio-cultural, 

economic, school accessibility, and personal factors. Probing techniques were applied to gain 

deeper insights into participants’ responses. These probes helped explore issues such as early 

marriage, financial constraints, and safety concerns. This approach enabled participants to share 

detailed experiences and provided a deeper understanding of the problem. 

Data Collection Procedure 

Quantitative data were collected from 180 PEF-affiliated schools across nine districts in 

North, Central, and South Punjab, with three districts selected from each region. Questionnaires 

were distributed to school heads either in person or electronically, and consent was obtained before 

participation to ensure ethical compliance. 

Qualitative data were gathered through interviews and focus group discussions with parents 

and community members near five purposively selected PEF partner schools. Sessions were held 
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in neutral and comfortable settings to encourage open dialogue, and audio recordings were made 

(with permission) for accurate transcription and thematic analysis. 

Data Analysis 

Quantitative data were analyzed using descriptive statistics through SPSS software. 

Frequency distributions, percentages, and graphical representations were used to identify patterns 

and trends related to barriers to female education across regions and school programs. 

Qualitative data were analyzed using thematic analysis. Audio recordings were transcribed, 

coded, and organized into categories, which were then developed into broader themes reflecting 

participants’ experiences and perceptions. NVivo software supported data organization, coding, and 

systematic theme development. 

Ethical Considerations 

Ethical standards were strictly maintained throughout the study. Informed consent was 

obtained from all participants before data collection, ensuring their full understanding of the 

research purpose. Participation was voluntary, and confidentiality and anonymity were protected. 

The researcher ensured that the research process did not cause emotional or psychological harm 

and that participants could share their experiences comfortably. Transparency was maintained 

throughout data collection, analysis, and reporting to ensure the credibility and integrity of the 

study. 
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FINDING / RESULT 

In this chapter, the researcher applies a mixed methods approach to analyze the data collected from 

participants. Thematic analysis is used to identify meaningful patterns and themes in the qualitative 

data, while quantitative data are analyzed using descriptive statistics in SPSS, including frequencies, 

percentages, and graphs. The integration of both qualitative and quantitative findings provides a 

comprehensive understanding of the barriers to female education and supports the research 

objectives. 

These are the finding of the objective one which is: 

1.To find out Head teachers’ perception about administrative factors that affect girls' 

attendance in PEF schools. 

Heads Perception 

Table 1  

Presents descriptive statistics that heads perception related to socio-cultural barriers to female 

education. 

Socio-Cultural Barriers Mean Std. Deviation 

1. In my area there is no culture of sending girls to school. 3.13 1.499 

2. People in my area do not support girls’ education 3.48 1.650 

3. There are many cases of harassment in my area 1.657 3.03 ۔ 

4. Girls’ voices are considered as misconduct. 4.19 1.487 
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5. In my area girls cannot get education due to early marriage 1.512 4.25 ۔ 

6. People in my area don’t like of successful women 3.57 1.677 

7. People in my area don’t prefer girls’ education as compare to 

boys. 

4.42 1.213 

8. Culture allows just religion education 4.61 1.406 

9. People in my area are not aware of the importance of girl 

education. 

4.19 1.537 

10. People of our area consider girls to go out of the house as bad 4.40 1.420 

 

Table1 presents the descriptive statistics of respondents’ perceptions of socio-cultural barriers 

affecting girls’ education. Higher mean scores were observed for cultural preference for boys’ 

education (M = 4.42, SD = 1.21), restrictions on girls’ mobility (M = 4.40, SD = 1.42), acceptance of 

only religious education (M = 4.61, SD = 1.41), early marriage (M = 4.25, SD = 1.51), and the belief 

that girls’ voices are considered misconduct (M = 4.19, SD = 1.49), indicating strong agreement that 

socio-cultural norms limit girls’ educational access. Moderate mean scores were reported for lack of 

support for girls’ education, negative attitudes toward successful women, and limited awareness of 

the importance of girls’ education, while comparatively lower mean scores were found for harassment 

and absence of a culture of sending girls to school. 
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Table 2 

 Presents descriptive statistics that heads perception related to Economic barriers to female 

education. 

 Economic Barriers                                  Mean Std. Deviation 

1. In my areas most of peoples are poor 5.18 .833 

2. In my area Girls are not sent to school because the cost of 

education 

3.  

4.92 1.047 

4. In my area there is no educational facilities 
 

3.88 1.647 

5. There are no employment opportunities in my area.  4.97 1.169 

6. Family don’t prioritize spending of girls’ education. 4.50 1.277 

7. Girls are don’t have access to technology and internet 

resources for learning  

4.92 1.100 

8. School cannot provide basic necessities to girls’ education 
3.31 1.696 

9. People’s do not understand the long-term benefits of educating 

their daughters.  
 

 

4.73 
1.314 

 

Table 2 shows the descriptive statistics of respondents’ perceptions of economic barriers 

affecting girls’ education. High mean scores were reported for poverty (M = 5.18, SD = 0.83), lack 

of employment opportunities (M = 4.97, SD = 1.17), high cost of education (M = 4.92, SD = 1.05), 

limited access to technology and internet resources (M = 4.92, SD = 1.10), and low prioritization of 

girls’ education within families (M = 4.50, SD = 1.28), indicating strong agreement that economic 
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constraints hinder girls’ schooling. Lower mean scores were observed for lack of educational facilities 

and inability of schools to provide basic necessities, suggesting comparatively lesser agreement on 

these barriers. 

Table 3 

Presents descriptive statistics that heads perception related to school accessibility barriers to 

female education. 

 School Accessibility Barriers                       Mean St. Deviation 

1. Many girls who are living away don’t get school 4.95 .985 

2. People do not consider school environment safe for girls. 3.47 1.650 

3. Reliable and affordable transportation options are not 

available for girls.  

4.94 1.045 

4. Our school facilities are not in good condition.  2.55 1.555 

5. Adequate learning resources are not available (books, 

computers, mobile etc.) for girls’ education.  

3.88 1.612 

6. There is a shortage of teachers in my school  2.50 1.574 

7. There are no guidance and counseling facilities for girls in the 

school. 2.89 1.734 

 

Table 3 shows the descriptive statistics of respondents’ perceptions of school accessibility 

barriers affecting girls’ education. Higher mean scores were observed for distance from school (M = 

4.95, SD = 0.99) and lack of reliable transportation (M = 4.94, SD = 1.05), indicating these as the 
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most significant barriers. In contrast, lower mean scores were reported for poor school facilities, 

teacher shortages, and lack of counseling services, suggesting these were perceived as less severe 

barriers. 

Table 4 

Presents descriptive statistics that heads perception related to personal barriers to female 

education. 

Personal Barriers                                       Mean St. Deviation 

1. Our girls are not ready towards education.        3.19 1.716 

2. Girls are not smart in study      1.77 1.162 

3. Girls are not healthy according to study. 1.99 1.170 

4. Girls are afraid to come to school 2.33 1.413 

5. Girls are interested in earning money 3.88 1.658 

6. Girls focus more on playing than study               2.50 1.586 

7. Girls are interested in housework than studies 
3.48 1.756 

8. Our girls are not used to punctuality.   
3.12 1.805 

9. Our girls are more interested in outdoor activities.         
3.15 1.758 

10. Our girls are unaware of the benefits of education  
3.55 1.632 

 

Table 4 shows the descriptive statistics of respondents’ perceptions of personal barriers 

affecting girls’ education. Higher mean scores were reported for girls’ interest in earning money (M 
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= 3.88, SD = 1.66), lack of awareness about the benefits of education (M = 3.55, SD = 1.63), and 

greater involvement in housework (M = 3.48, SD = 1.76), indicating moderate agreement that these 

factors hinder girls’ schooling. Lower mean scores were observed for perceptions related to girls’ 

intelligence, health, and fear of attending school, suggesting comparatively weaker agreement with 

these statements. Overall, the findings indicate that motivational and awareness-related factors are 

perceived as more influential personal barriers than ability- or health-related issues. 

Thematic Analysis on Parental Reviews 

Table 5 

 Coding structure using Sub-Themes and Themes on the perception of Parents about the barriers 

to female education.   

Coding Sub- themes Themes 

 

• Cannot afford 

uniforms/shoes/stationery 

• School costs unaffordable 

• Books given, but no 

copies/uniforms/food 

• Low income prevents 

schooling 

• Widow lacks resources 

• Divorced, no ID, no support 

• Financial instability causes 

dropout 

• Willing if financial help given 

• Housework & sibling care 

• Home-based income support 

Sub-Theme1.1: 

Affordability of 

Educational Expenses 

 

Sub-Theme 1.2: 

Opportunity Cost of 

Domestic Labor 

 

Theme 1: 

Economic Limitations 
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• Thread cutting work 

• Sewing clothes for family 

support 

• Enrollment/access system 

issues 

• Enough schools available 

• Safety/environment concerns 

• Distance: govt school far, NSP 

nearby 

• No online schooling options 

 

Sub-Theme 1.3: 

Inadequate School 

Infrastructure 

 

 

• Hard to get girls to 

school 

• Distance not a barrier 

• Unsafe conditions 

outside 

• Govt school far, NSP 

closer 

• Distance makes 

pickup/drop-off hard 

• Concern about male 

teachers 

• School seen as safe 

• Area unsafe, bad talk 

affects girls 

• Fear outside environment 

may spoil girls 

Sub-Theme 2.1: Distance 

to School 

 

 

Sub-Theme 2.2: Unsafe 

School Environment 

 

 

Theme 2:  

Safety and Accessibility 
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• Male staff affects 

decision 

• Safe commute to school 

• Unsafe area, gossip 

harms girls 

• NSP nearby, no concern 

• Fear outside world spoils 

girls 

Sub-Theme 2.3: Safety 

During Commute 

• Elders think education 

spoils girls, but parent still 

supports 

• Education seen as good for 

future/relationships 

• Elders prefer home 

learning, fear outside 

education 

• Community accepts girls’ 

education, no opposition 

• Elders/social gossip keep 

girls at home 

• Some restrictions, education 

possible with money 

• Girls allowed to study in 

community 

• Education makes daughters 

better despite elders’ views 

• Education brings 

independence, better life, 

strong relationships 

Sub-Theme 3.1: Cultural 

Beliefs Against Girls’ 

Education 

 

 

Sub-Theme 3.2: 

Restrictions on Girls’ 

Mobility 

 

 

Sub-Theme 3.3: Value of 

Education for Girls’ 

Future 

Theme 3:  

Socio-Cultural Norms 

and Gender 

Expectations 
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• Education empowers and 

makes girls capable 

• No IDs/birth certificates, no 

enrollment 

• Finances bigger issue than 

documents 

• No ID due to unregistered 

marriage 

 

 

 

Sub-Theme 3.4: Lack of 

Documentation 

Thematic Analysis of Parental Perspectives on Barriers to  

Female Education   

This thematic analysis examines the reasons why women are not given an 

opportunity to get education in rural setting as per the parents. This data was gathered 

using a structured questionnaire as a case study on PEF partner schools. The responses 

gave three central themes that stand out, namely Economic Limitations, Safety and 

Accessibility, and Socio-Cultural Norms.  
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Figure 2 Theme 1 

   

Theme 1: Economic Limitations   

This theme expounds on the financial constraint and economic impediments 

barring the access of education by girls in rural regions. The economic constraints are 

one of the significant factors which determine whether the girls can attend school, attend 

school regularly and persist with their schooling. A lot of families have had challenges 

with regard to finances to meet the basic schooling costs which include uniforms, books, 

stationeries and even transportation despite having zero tuition fees. Such expenses are 

especially detrimental to low-income families, as well as single-parent families, as they 

usually have to drive girls out or they cannot even enroll at all. Besides direct costs, 

another economic aspect is the opportunity cost of domestic labor of girls.   

    

Theme 1:  Economic Limitations   
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Sub-theme 1.1 Affordability Educational Expenses:  

The sub- theme is preoccupied with the economic problems that are undergoing families 

who send girls to school. Even in the case where tuition is free, families cannot afford fees such 

as uniforms, books, stationeries cost, transport and other miscellaneous school costs. Such costs 

can be prohibitive to low-income families particularly whereby the family head is a single 

mother or a vulnerable person and hence the girls are forced to drop out or even attend school. 

The inability to pay the cost of education is the immediate barrier to admission and attendance, 

and the financial support schemes, grants, and subsidies are significant in the efforts of assisting 

girls in rural location to attend school and remain in it.  

These are the responses of the participant:  

P1 said that:   

I cannot afford to provide my children 

with uniforms, shoes and stationery. We are in 

bad financial times. Provided a person provides 

us with shoes, uniforms or cost assistance, I will 

certainly educate my daughters. We are not able 

to cope with school expenses.  

P2 said that:   
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Our daughters are not attending school due to 

the fact that our income is low. The schools do not 

provide copies, uniforms and food; they only give 

books. Had there been money we would get them at 

once.   

P3 said that:   

I am a widow and I do not have  

resources to educate my daughter. It was during 

the first class that she dropped out of school since 

I could not afford any more.   

P4 said that:   

I am divorced and my economic status is 

not good. I am not even yet made my identity card. 

This is why I am not able to cover education costs 

in my daughters.   

P5 said that:   

We are not in a stable position  

financially. We would like to learn our girls, yet 

we just cannot afford it. In case we improve our 
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financial position, we would certainly forward 

them.   

As the parents claimed, extreme poverty was a key factor that made them not send 

females to school. They are unable to afford the basic needs like uniform, shoes, stationery and 

food. Single mothers have additional support and resource issues that are being experienced. 

These were not able to prevent the urge of every parent to see their girls get an education 

provided they can afford.  

Sub-Theme 1.2: Opportunity of Domestic Labor  

This sub-them exposes the consequences of housework to the rural education of the 

girls. Quite a number of the girls’ population are also obliged to do numerous chores at home, 

and these chores involve cooking, cleaning, sewing, nurturing the younger siblings and other 

home chores. These activities are time consuming and energy consuming which can be used in 

attending schools, studying, and involvement in some form of education and this creates an 

opportunity cost to education.   

These are the responses of the participant:  

P1 said that:   

 Daughters  are  doing  the  chores,  

supporting economically, looking after younger 

children.   

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



86 

 

P4 said that:  

At home, girls are employed as thread  

cutters.   

P5 said that:   

At home, girls cut clothes and help their 

parents.   

The parents reported that their daughters are busy performing household tasks. They 

help in working, look after younger siblings, and make money by sewing clothes or doing 

thread cutting tasks at home.   

Sub- theme 1.3: Inadequate School infrastructure   

This sub-theme is concerned with the structural and physical inadequacies of the 

schools which disadvantage girls in rural places to receive quality education. Poor 

infrastructure may entail inadequate number of classrooms, deteriorated buildings, power, 

water, bad sanitation facilities and lack of learning materials like books, furniture or teaching 

materials. Such shortcomings foster a non-conducive learning environment that may 

demoralize the students as well as the parents to focus on education.   

These are the responses of the participants:  
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P1 said that:   

I did not state the number of schools but 

we lack effective systems of enrollment or access.   

P2 said that:   

We have a sufficient number of schools 

around us, so that is not an issue.   

P3 said that:   

The figure of schools is not as important to 

us as the environment and safety.  

 P4 said that:          

The school of the government is quite a 

distance, whereas NSP school is located near 

home and thus it is not a big problem.   

 P5 said that:      

We do not have online schools, so that is a 

major challenge to us.   
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Parents were divided with regards to access to schools. Some stated that the schools are 

in the vicinity, but others mentioned problems such as the absence of appropriate enrollment 

systems, government schools that are far off or worries of what the schools are like and how 

safe they are. A lack of online schooling was one of the main challenges noted by one of the 

parents. In general, access is available to certain people but still, other people have barriers.  
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Figure 3 Theme 2 

 

Theme 2: Safety and Accessibility     

The theme examines the impact of physical, environmental, and security related 

issues on the capacity of girls to access and undergo school in the rural region. 

Accessibility and safety are important factors that determine how girls are able to attend 

education regularly and issues in these two areas tend to result in dropout or inconsistent 

attendance. In the rural areas due to distance between houses and schools, commuting to 

schools is cumbersome, time consuming and tiresome. The families are not always able 

to afford a transport and walking a long way may expose girls to possible dangers and so 

that is the reason why both parents and students have no incentive to attend school on 

regularity. Safety of the route to school is another issue besides distance.   
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Sub-theme 2.1: Distance to School   

This sub-theme is concerned with the physical distance between the home and the 

school of students that is important in access by the girls to the school education in the rural 

areas. It is tiresome, time-consuming, and expensive to commute to far places, particularly in 

cases where families are unable to pay to travel. In certain situations, the schools are distant to 

the villages and this necessitates the girls walking through the roads that are not safe and well 

maintained, which is prone to accidents or harassment. Distance to school also combines with 

the issue of cultural and safety in that parents might not be willing to allow the girls to travel 

in isolation or in areas that are regarded to be unsafe.  

These are the responses of the participants:  

P1 said that:   

I did not mention distance particularly, but it is 

tough to get girls to school.   

P2 said that:   

No, schools are nearby. We do not have a problem 

with distance.   

P3 said that:   
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I have not said anything about school 

distance literally but external conditions are not 

favorable.   

P4 said that:   

Oh, yes, the government school is distant. I 

feel more at home in the NSP school since it is 

nearer.   

P5 said that:   

Yes, the school is far. I find it extremely hard to 

drop and collect my daughters.   

Parents had positive and negative experiences with distance to school. Others 

cited the proximity of other schools such as NSP which facilitate easier access whereas 

others have issues with the distance to government schools. To some, the problem is not 

so much about distance but rather unsafe or harmful external environments. On the 

whole, distance and safety issues are an obstacle to sending girls to school on a regular 

basis.   

Sub-theme 2.2: Unsafe School Environment   

This sub-theme brings out the issues that girls have to deal with within the school 

compound, which influences their attendance, learning, and the general interaction. 
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Physical risks to an unsafe school environment can be in form of poor building 

maintenance, poor classroom environment, absence of sanitation facilities or unsafe play 

areas. It can be also related to social and psychological dangers, such as harassment, 

bullying, or improper conduct of colleagues or educators.  

These are the responses of the participants:  

P1 said that:   

Yes, I am worried. Our daughters are not going to 

school because of male teachers.   

P2, P4 said that:   

No, it is not a hostile school atmosphere.  

I am sure that I am sending my daughters there.   

P3 said that:   

Yes, I believe that the place is not safe with 

girls. Individuals gossip, and such influences the 

safety of my daughter.   

P5 said that:  
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 I am not concerned with the school, but the 

external environment. I do not want girls to be 

spoiled by going out.   

Based on their reviews by parents reported ambivalence over safety. There are 

those who are comfortable with the school environment and they are not worried about 

sending their daughters. Nonetheless, some are also concerned about it particularly 

because of male teachers, and some are afraid of bad influences and unsecure situations 

outside of school. These are the issues that affect their choices concerning education 

among girls.   

Sub- theme 2.3: Safety during Commute  

This sub-theme dwells on dangers and issues relating to school commuting, that 

has had an immense influence on attendance and attendance to school among girls. When 

living in rural places, where there is a high distance between schools and homes, where 

there is no safe means of transport, where roads are in poor chemicals, and where the 

paths are unsafe, the girls are likely to be harassed or to have accidents or any other 

security risks. Fathers tend to keep girls out of school, or they fear them going out alone, 

even in broad daylight and they fear that they will be beaten, or subject to social 

humiliation hence the result is poor attendance or school dropouts.  

These are the responses of the participants:  

P1 said that:   
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I did not discuss the issue of commuting 

directly, but the existence of the male staff has an 

influence on our choice.   

P2 said that:   

No, I feel my daughters are okay going to school.   

P3 said that:   

Yes, I am very concerned. The area is not 

good. Human beings talk behind, and that is bad 

with girls.  

P4 said that:   

No, I am not concerned since the NSP school is 

locally situated and girls do not travel too far.   

P5 said that:   

Yes, I have never sent my daughters to school.  

I fear they shall be contaminated by the outside world.   
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Parents, based on the responses given, have different fears regarding girls who commute 

to school. Managers are confident and safe because of the proximity to schools such as NSP, 

whereas others have concerns over the external environment, gossips and the power of the male 

personnel. These fears are so strong that some of them will not send their daughters out, and this 

is an indicator of the great concern of their safety and social acceptability when their daughters 

are traveling.  

Figure 4 Theme 3 

Theme 3: Socio-Cultural Norms and Gender Expectations   

This is a theme that examines how social and cultural norms interfere with the 

educational opportunities of girls in the rural settings and how the traditional beliefs, 

gender roles, and societal expectations affect the accessibility of education. Most 

societies tend to consider the education of girls as secondary or to the household chores 

or family honor and in some cultures, girls may be expected to stay at home or to get 

ready to get married as opposed to studying.  

  

Theme 3: Socio   -   Cultural Norms    
and Gender Expectations   

Cultural Beliefs Against    
Girls ’  Education   

Restrictions on Girls ’    
Mobility   

Value of Education for    
Girls ’  Future   

Lack of Documentation   

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



96 

 

Sub-theme 3.1: Cultural beliefs against Girl education  

This sub-theme deals with the power of traditional cultural beliefs and societal 

norms that put girls off or deny them an opportunity to seek education. In most of the 

rural societies, girl education is regarded as unnecessary, immodest and even detrimental 

to family respect and girl morals. The seniors and society can place limitations on the 

perception that the major duty of girls at home is to perform household chores and that 

education can spoil them and postpone a marriage.  

These are the responses of the participants:  

P1 said that:   

Yes, our elders think that once girls start 

studying, they become rude and lose morals. But 

even then, I would like my daughter to be educated.   

P2 said that:   

No, I think it is good to educate girls. It will 

be able to change their future and even their 

relations.   

P3, P5 said that:   
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Yes, the elders say that girls will be spoiled in case 

they are not educated at home. Instead, they like girls to 

study at home.   

P4 said that:   

No, girls are thought to be good at studying, 

and nobody objects. Other parents mentioned that 

their elders in the family feel that educating girls 

outside the home will spoil them or compromise 

their morals and they would rather educate them at 

home.   

Other parents however differed with these sentiments and felt that education 

enhances future and relationship life of girls. Although there are the traditional pressures, 

some still provide their daughters with the right to study.   

Sub-theme 3.2: Restrictions on Girls Mobility   

This sub-theme is based on the restriction of girls in the aspect of their movement 

out of the house which directly impact the access to education. In the rural set up, most 

families do not allow the girl to travel to school or any other places in social places 

because they will be worried on safety, they fear to be harassed or they even gossip about 

them. The girls have minimal freedom to go to school that is far away or even take part 

in any extracurricular activity since cultural norms and expectations of the community 

hold that the girl should be close to the home.   
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These are the responses of the participants:  

P1, P3, P5 said that:   

Yes, our daughters are kept at home to come 

and assist and since the elders do not want their 

daughters to go out. Human beings gossip and we 

cannot afford to risk.   

P2 said that:   

It is not very strict with a few restrictions.  

We would release them, were we able moneyed.   

P4 said that:   

No, in our neighborhood it is not a problem 

with girls going out and they are not forbidden to 

study.   

As the reaction Many parents said that their daughters stay at home because 

parents who are elders in the family do not approve of them and are afraid of gossip in 

society. Girls are usually restricted in their movement due to cultural demands and 

reputation issues. Nonetheless, there are more lenient families, where one said that 

financial aspects are a larger obstacle than anything, and another one said that in their 

neighborhood, girls are free to walk out and do their studies without limitations.  
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Sub-theme 3.3: Value of Education for Girls’ Future   

This sub-theme highlights the perceptions of girls and their families regarding the 

long-term benefits of education. It reflects how education is seen as a pathway to personal 

growth, independence, and better career opportunities, as well as a means to improve 

family well-being and socio-economic status. Despite the challenges of poverty, 

household responsibilities, and socio-cultural restrictions, many girls in the study 

expressed strong motivation to continue learning, aspiring to become professionals, earn 

an income, and contribute positively to their families and communities.  

These are the responses of all participants:   

P1 said that:   

I believe my daughter will become a better 

person if she studies. I want her to be educated 

even though our elders are against it.   

P2, P5 said that:   

Education  will 

make us daughters independent. They will have better 

lives and good relationships. Education will make 

them stronger and more independent.   

P4 said that:   
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Yes, girls should study. I believe they will be 

more empowered and capable.   

   

According to the responses Parents expressed strong support for girls’ education, 

believing it was led to a better future, independence, and stronger relationships. Despite 

some resistance from elders, they see education as a path to empowerment and personal 

growth for their daughters. Overall, there is a shared belief that education was make girls 

more capable and confident.   

   

 Sub-theme 3.4: Lack of Documentation   

This sub-theme refers to the challenges girls and their families face in enrolling 

in school due to the absence of essential official documents, such as birth certificates, 

identity cards, or other proof of age and residence. Without these documents, schools are 

often unable to register students, which prevents girls from starting or continuing their 

education. Lack of documentation disproportionately affects vulnerable families, 

including single mothers and low-income households, who may face difficulties 

obtaining official records due to bureaucratic procedures, costs, or limited awareness of 

registration requirements.  

These are the responses of all participants:   

P1, P5 said that:   
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I haven’t made identity cards for 

myself or birth certificates for the children. 

That stops me from enrolling them. We can’t 

even think of admission without documents.   

P2 said that:   

I didn’t mention documentation, but 

financial challenges are my main  

issue.   

P4 said that:   

I couldn’t make my ID card because 

our marriage isn’t registered online. That’s 

a big barrier.   

   

According to the responses lack of official documents like identity cards and birth 

certificates is a major barrier for some parents in enrolling their daughters in school. 

Without proper documentation, admission becomes nearly impossible. While one parent 

focused more on financial issues, others highlighted how unregistered marriages and 

missing IDs prevent access to education.   
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Thematic analysis of barriers to girls’ education    

Table 6 Coding structure using Sub-Themes and Themes on the perception of out of school girls 

about the barriers to female education.   

Coding   Sub themes   Themes   

• School is far   

• NSP school is nearby   

• No fear of going out   

• Fear of going out   

• Parents don't allow going out   

• Father restricts movement due to 

environment   

• Elders restrict girls from going out   

• Freedom of going out is allowed   

• Fear of bad company or character 

judgment   

• Concern about outside environment   

• Allowed to go out freely   

• Restricted due to family or societal 

norms   

 

Sub Theme   

1.1:  

Financial and   

Institutional   

Constraints   

   

  Theme 1:    

Girls’   

Education and   

Dropout Reasons   
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• Sewing clothes 

• Thread cutting 

• Helping mother 

• Taking care of siblings 

• Wishes to study 

• Unable to attend school due to financial 

issues 

Sub-Theme 2.1: 

Domestic Work Over 

Education 

Theme 2: Gender 

Roles and 

Domestic 

Responsibilities 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



104 

 

• No school uniform 

• School nearby but still inaccessible 

• Parental fights 

• Father is abusive 

• Father has left the family 

• Not allowed to go out 

• Fear of going outside 

• Complete restriction on mobility 

• Poverty 

• Cannot afford school uniform 

• Must work at home instead of studying 

• Allowed to work inside the house only 

• Restricted freedom by parents’ Positive 

attitude toward helping 

• Fear and anxiety about environment 

• Determination despite challenges 
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Enjoyment of studying 

Interest in housework and school 

Aspiration to become a doctor 

Aspiration to become a soldier 

Desire to improve family situation 

Strong motivation to study 

Balancing study and work 

Education as a means of empowerment 

Positive self-perception in academics 

Fear of punishment from teacher 

Difficulty with memory retention 

Balancing household responsibilities with 

academic work 

Enjoyment in both studying and doing 

housework 

Anxiety related to academic performance 

Long commute to school 

Academic capability and interest in becoming 

a doctor 

Parental restriction due to 

environmental/safety concerns 

Self-initiated learning through siblings' 

textbooks 

Participation in household labor 

Motivation towards education despite 

obstacles 

Gendered expectations and responsibilities 

Sub-Theme 3.1: Career 

Aspirations and Desire 

to Learn 

 

Sub-Theme3.2: 

Learning Experience 

and School Fear 

 

Theme 3: 

Educational 

Aspirations and 

School 

Experience 
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Lack of supportive learning environment 

 

 

 

   

 

 
Figure 5 Theme 1 

 

Theme 1: Girls Education and Dropout Reasons   

This theme discusses the multiple aspects affecting the access of girls to education, their 

continued education and why they drop out of school in rural settings with reference to the PEF 

partner school setting. The economic, social, cultural and institutional factors interact in a complex 

way to determine education of the girls in these communities. that influence the ability of girls to 

attend school, attend school regularly and school completion. It is critical to comprehend these 
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reasons of dropouts so that the challenges that prevent the female participation in education could be 

known and so that measures could be taken to enhance retention and learning success.   

Sub-Theme 1.1: Financial and Institutional Constraints  

  This sub-theme is used to mean the economic and structural obstacles to access to education by girls 

in the rural settings. Financial constraints involve the inability of families to meet school-related 

requirements, including tuition (where applicable), uniforms, books and stationeries and 

transportation. These expenses are beyond the means of many households with low incomes 

particularly those headed by single mothers and this compels girls to leave or stay out of school. 

Institutional constraints include problems in the educational system which slow down accessibility 

or quality of education.  

These are the responses of the participants:  

G1 said that:   

The school is not very close of ours  

either. I don't feel afraid to go out.  

 G2 said that:  

I will even go out without fear. My father 

has come to think that the outside environment 

is not good.   

G3 said that:  
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 I'm scared to leave the house. My 

parents do not allow me to get out of the house.   

G4 said that:   

The schools are distant but NSP school is within 

reach. My father does not like me going outside. He 

talks about my character. Even the older people in our 

family do not allow us to go out. They believe that we 

will be bad company as we go out.   

G5 said that:   

The NSP school is near at hand, whereas the 

government school is distant. It is also not forbidden to 

go out. I'm not even scared.   

The remarks made by the girls were that they were leaving school due to lack of money. 

Others added that they could not afford basic education costs such as fees and uniforms due to their 

families. One comment states that her parents did not send her due to her underachievement at school 

and high school cost. In general, the major causes of school dropouts were poverty and family loss.  
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Domestic Work Over Education 

Figure 6 Theme 2 

 

Theme 2: Gender Roles and Domestic Responsibilities  

  This is a theme of how gender roles and household duties affect girls in education and how they 

lead to school dropout. The role of boys and girls in most societies is predetermined by the culture 

and social expectation to play certain roles in their early years. Girls are usually supposed to attend 

to household duties including cooking, cleaning, washing, water collecting and taking care of 

younger children whereas boys are made to concentrate on education or earning some money. These 

stereotyped expectations influence how families perceive the importance of education whereby boys’ 
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education is more important than that of girls. Gender roles denote the socially created tasks, 

behavior and roles that a society attributes to both men and women.  

Sub-theme 2.1: Domestic over Education  

This sub-theme is where we are looking at the constraints that many girls have to bear 

domestic work duties at the expense of attending school and consequently either skip classes 

regularly or leave school altogether. Domestic work over education is a state of affairs in which girls 

are put under strong expectations to take much of the household responsibilities and parental care 

like cooking, cleaning, bringing water, taking care of younger siblings, or serving their parents in 

family earnings other than attending classes on a regular basis  

These are the responses of the participants:  

G1 said that:   

I do housework happily. I am a stay-at-home 

mom to my younger siblings.   

G2 said that:   

I also perform domestic duties and attend to my 

siblings. I help my mother in the work. I do thread 

cutting.   

G3 said that:   

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



111 

 

At home, I sew clothing. I am in a difficult house 

where the parents are in constant quarrels; the father 

physically mistreats me and questions  

morality to go out.   

G4 said that:  

 I assist my mother with the work at home and 

sew clothes. Fully prohibited to walk out. Afraid of the 

outside. No uniform. Dreams of attending school and 

spends her time at home sewing.   

G5 said that:  

 I assist my mother with her job at home, as well 

as cut threads. We are free to work at our home. And my 

father has deserted the family. Although NSP school is 

close and has less limitations on movement, she cannot 

afford to get a uniform and send her to school due to 

lack of finances.   

As per the answers given by the girls the girls are occupied with domestic tasks such as 

sewing, thread cutting, and taking care of their siblings, and in most cases, in order to help the 

families. Majority of them are mobile crippled, and some of them are placed in abusive or unstable 

homes.  
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Figure 7 Theme 3 

 

Theme 3: Educational Aspirations and School Experience   

The theme focuses on how complicated the relationship between the educational goals of 

students and their experiences at school is and how the two factors influence each other to form the 

attitudes, motivation, and academic achievements of learners. Realizing this relation presents good 

insight on how the objectives of students on their future education. depend on the surrounding and 

the experiences they are subjected to in their schooling years. Educational aspiration is the amount 

of education a student hopes or aims to attain in future like finishing high school, getting a college 

degree or taking up further training in a specific course. It is a representation of future oriented 

aspirations of students, desire to achieve success, and their confidence in their academic capabilities.   

Sub-theme 3.2: Career Aspiration and Desire to Learn  

This sub-theme looks at the interaction between career ambitions of students and their 

motivation to learn, and how the future ambitions can be used to motivate students to study and 

participate in learning. Career aspirations are those ambitions or goals or professions that students 

wish to pursue in future. These dreams tend to act as strong driving forces that influence the attitude 

of students towards learning and whether they are ready to devote time and energy into the learning 

                Theme 3:    

  

    

Educational    
Aspirations and    

School Experience   

Career Aspirations    
and Desire to Learn   

Learning Experience    
and School Fear   
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process. With proper and realistic career aspirations, students are likely to have a better sense of 

purpose in their academic work whereby education is seen as a means to their preferred careers.   

These are the responses of the participants:  

G1 G2 said that:  

My hobbies include studying, housework, 

staying around and attending school.  

G2 said that:  

I am good at studying. My goal is to pursue and 

be a physician.  

G4 said that:  

After studying, I want to be able to make the 

situation at home better.  

G5 said that:  

I am very fond of studying. I would like to study 

and become a soldier and go out. I enjoy both studying 

and working.  
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Career Aspirations and Desire to Learn demonstrate that the participants are passionate about 

education and this aspect is very consistent as every one of them expressed that he or she has a strong 

desire to study and have meaningful careers like becoming a doctor or soldier. Their dreams are so 

strong, not only based on their own interests but the responsibility of improving their lives at home 

or to give back to the society.  

Sub-theme 3.2: Learning Experience and School Fear   

This sub theme was addressing the individual experience of learning and emotion of the 

participants towards the school setting especially the fear or anxiety. This theme is based on an 

understanding of what students think of the learning process as either being fun, frustrating, or scary 

and what factors make the experience either enjoyable or frustrating.  

These are the responses of the participants:  

G1 said that:   

I'm afraid of being punished by the teacher. I 

don't remember lessons quickly. Balances housework 

and studies; enjoys both but is afraid of punishment and 

struggles with memory retention. The school is  

far.   

G2 said that:   
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Despite being good at studies and eager to 

become a doctor, her father restricts her due to 

concerns about the environment. She supplements 

learning by reading siblings’ books and engages in 

household labor.   

   

Learning Experience and School Fear show the emotional hardships and obstacles 

experienced by participants in the course of education. Anxiety and pressure are caused by fear of 

being punished by the teacher, inability to remember some of the information, the necessity to 

balance between domestic and academic tasks. Also, there are external considerations of parental 

restriction and concerns about learning environment which also complicate learning access in 

particular to girls.  

DISCUSSION  

The study's results showed that there are a number of problems that are connected to each 

other and that still prevent girls from getting an education in rural areas, even with the help of the 

Punjab Education Foundation (PEF). Parents and girls who are not in school said that money 

problems, cultural barriers, safety concerns, and household responsibilities were the main reasons 

why they couldn't go to school. These findings strongly align with prior research conducted in 

analogous rural contexts in Pakistan, indicating that the issue remains fundamentally entrenched in 

social and structural inequality. Rizwana, Afzal, Safdar, and Hasan (2023) assert that in Punjab, 
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traditional beliefs, patriarchal dominance, and poverty constitute the primary barriers to girls' 

education.  

The findings closely align with contemporary research indicating that parents assert cultural 

beliefs and the perspectives of elders do not motivate girls to pursue education due to apprehensions 

of becoming subjects of social gossip or moral degradation. Financial hardship emerged as the most 

consistent and widespread issue in both current and prior research. The article "Access to Education 

of Rural Girls in Pakistan" says that not being able to pay for uniforms, books, or transportation and 

being poor were major reasons for girls dropping out of school (SAGE Open, 2022). The study by 

Malik and Zahra (2023) in Addressing Gender Gaps in Education as a Strategy to Poverty Alleviation 

in Rural Pakistan further strengthens this relationship Poverty not only obstructs educational access 

but also perpetuates intergenerational poverty.  

The single mothers in the current study corroborate this viewpoint by indicating that 

education serves as a pathway to increased independence and stability.  The distance to schools and 

safety concerns were also important topics in this study and in the literature. Some parents and girls 

who were interviewed for this study said that harassment, unsafe routes, and transportation that was 

hard to get to were the main reasons they didn't want to go to school. Hussain, Fatima, and Karim 

(2025) in "Exploring the Obstacles Faced by Rural Females in Getting Education at Skardu District" 

say that insecurity and long distances were big reasons why rural girls didn't go to school. 

The research on the same topic was replicated, similar to the study on Access to Education 

for Rural Girls. According to the International Research Journal of Management, Sociology and 

Social Science (IRJMSS, 2021), parents in Pakistan (SAGE Open, 2022) discovered that perceived 

safety, rather than proximity, influenced their attitudes. In Breaking Barriers: Socio-Cultural and 
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Economic Aspects of Higher Education of Girls in the Interior Sindh Qureshi (2023), the rural girls 

interviewed expressed their aspirations to pursue further education despite familial and cultural 

constraints. The aspirations of the girls in this research paper signify a progressive and favorable 

transformation in the rural society's perception of the significance of education for girls. 

The report says that there are many problems that are connected to each other that are 

making it hard for girls to get an education in the PEF partner school region. In rural Punjab, girls' 

education is still affected by money problems, social norms, safety concerns, and child labor.  

Rizwana et al. (2023) say that bad school infrastructure makes people think that girls are in 

danger and makes it harder for them to move around. These similarities suggest that while financial 

assistance through programs like PEF could help remove some obstacles, families would still be 

hesitant to send their children to school because of differences in the way schools are set up. 

Additionally, financial interventions would need to be supported by changes in safety, staffing, and 

school facilities, which would be difficult to implement. 

Conclusion  

This report gives a well-informed look at the things that make it hard for girls in rural areas 

to get to school and stay there, based on a case study of a PEF partner school. These findings 

demonstrate that various interconnected obstacles, including financial constraints, familial 

responsibilities, safety concerns, and sociocultural influences, significantly impede educational 

access for the female demographic. Families, especially those with low incomes and single mothers, 

have trouble paying for transportation, books, and uniforms. Girls also have to do chores at home 

and at school, which can sometimes get in the way of their studies. The social norms and lack of 
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safety make it hard for girls to move around more because their parents are afraid of being talked 

about and harassed, as well as being exposed to 

  The study found that both the parents and the girls place a high value on education, despite 

these challenges. Many girls say they want to learn more and pick jobs that will make them more 

independent and improve their family's situation. This means that even though there are big 

problems with the structure, society, and economy, rural communities are getting ready to help girls 

get an education if they get the right help and support.  

In the big picture, the answer to these problems needs to be a multifaceted one that includes 

providing money, making sure everyone has access to safe education, easing the burden of 

household chores, and letting people know that cultural restrictions are misleading them. Deputies 

and educational institutions like PEF can boost enrollment and retention while also promoting long-

term social and economic growth, empowering women, and breaking the cycle of poverty in rural 

areas. 

Finding 

• The findings of this qualitative study highlight that multiple interconnected barriers limit 

girls’ access to education in rural communities. Data collected through interviews with head 

teachers, parents, and out-of-school girls reveal that economic hardship, socio-cultural norms, 

and safety concerns are the most dominant factors affecting girls’ enrollment and retention. 

• Across all respondents, poverty emerged as the most critical barrier. Even when tuition is 

free, families struggle to afford basic educational expenses such as uniforms, books, and 

transportation. Financial constraints are particularly severe for vulnerable households, 

especially single mothers, making it difficult to prioritize girls’ education. 
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• Socio-cultural factors also play a significant role. Deep-rooted gender norms, preference for 

boys’ education, early marriages, and restrictions on girls’ mobility continue to limit 

educational opportunities. Cultural beliefs and fear of social judgment (gossip and honor 

concerns) further discourage families from sending girls to school. 

• Distance to schools, lack of transportation, and security concerns were consistently identified 

as major practical barriers. Parents expressed fears related to harassment, unsafe routes, and 

male-dominated environments, which restrict girls’ mobility and attendance. 

• Additionally, household responsibilities significantly affect girls’ participation in education. 

Many girls are engaged in domestic chores, sibling care, and income-generating activities, 

reducing their time and ability to attend school regularly. 

• Despite these challenges, the findings reveal a positive attitude toward education among both 

parents and girls. Many parents recognize education as a pathway to a better future, and girls 

themselves show strong aspirations, expressing a desire to become professionals and improve 

their family conditions. 

• Overall, the study concludes that external factors particularly economic conditions and 

cultural norms have a far greater impact than school-related factors. While issues such as 

school facilities and teacher availability exist, they are comparatively less influential. 

Addressing these barriers requires comprehensive interventions focusing on financial 

support, community awareness, improved safety, and increased accessibility to education. 

Recommendation (Future Direction) 

Recommendations for EVS (Education Voucher Scheme) Schools 
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• To help lower the number of students who drop out of school because they can't afford it, 

they should get financial help like scholarships, stipends, uniforms, books, and 

transportation subsidies. 

• Schools should introduce income-generating skills programs to support students financially.  

• Practical skills such as tailoring, handicrafts, digital skills, agriculture, and small business 

training can be taught within schools.  

• Parents should be given six months to complete their child’s birth certificate and other 

required documents so they have enough time to manage the process easily. 

• To support families, schools facilitate access to these documents by arranging NADRA 

vans, helping eliminate barriers to enrollment.  

• Ensure safe and accessible routes to schools through community coordination and promote 

group travel or local transport arrangements to address safety concerns. 

• Ensure provision of safe and supportive school environments, including boundary walls, 

clean drinking water, and functional sanitation facilities, as accessibility and safety issues 

were highlighted. 

Recommendations for FAS (Foundation Assisted Schools) 

• Ensure provision of safe and supportive school environments, including boundary walls, 

clean drinking water, and functional sanitation facilities, as accessibility and safety issues 

were highlighted. 

• To help lower the number of students who drop out of school because they can’t afford it, 

they should get financial help like scholarships, stipends, uniforms, books, and 

transportation subsidies. 

• Schools should introduce income-generating skills programs to support students financially.  
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• Practical skills such as tailoring, handicrafts, digital skills, agriculture, and small business 

training can be taught within schools.  

• Parents should be given six months to complete their child’s birth certificate and other 

required documents so they have enough time to manage the process easily. 

• To support families, schools facilitate access to these documents by arranging NADRA 

vans, helping eliminate barriers to enrollment. 

• Ensure provision of safe and supportive school environments, including boundary walls, 

clean drinking water, and functional sanitation facilities, as accessibility and safety issues 

were highlighted. 

• Increase recruitment and retention of female teachers to address cultural sensitivities and 

parental concerns. 

• Provide counseling and follow-up support for students showing irregular attendance or risk 

of dropout. 

• Conduct community awareness programs to challenge traditional gender norms, early 

marriage, and mobility restrictions. 

•  Improve teaching practices by adopting student-centered and activity-based methods to 

enhance girls’ confidence and learning experience. 

Recommendations for NSP (New School Program) 

• To help lower the number of students who drop out of school because they can’t afford it, 

they should get financial help like scholarships, stipends, uniforms, books, and 

transportation subsidies. 

• Schools should introduce income-generating skills programs to support students financially.  
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• Practical skills such as tailoring, handicrafts, digital skills, agriculture, and small business 

training can be taught within schools.  

• Parents should be given six months to complete their child’s birth certificate and other 

required documents so they have enough time to manage the process easily. 

• To support families, schools facilitate access to these documents by arranging NADRA 

vans, helping eliminate barriers to enrollment. 

• Arrange community-based transport facilities or safe commuting options where distance is a 

barrier. 

• Strengthen community participation by involving parents in school management and 

decision-making processes. 

• Conduct targeted enrollment campaigns to identify and enroll out-of-school girls and 

encourage their return to school. 

• Address safety concerns by ensuring secure school environments and raising awareness 

about safe mobility for girls. 

Recommendations for PSRP-I (Public School Reorganization Program Phase-I) Schools 

• Schools should introduce income-generating skills programs to support students financially.  

• Practical skills such as tailoring, handicrafts, digital skills, agriculture, and small business 

training can be taught within schools.  

• Parents should be given six months to complete their child’s birth certificate and other 

required documents so they have enough time to manage the process easily. 

• To support families, schools facilitate access to these documents by arranging NADRA 

vans, helping eliminate barriers to enrollment. 
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• Strengthen school monitoring systems to regularly track attendance and performance of 

female students and identify dropout patterns. 

• Improve quality of education through teacher training focused on gender-sensitive and 

student-centered teaching practices. 

• Address economic barriers by linking families with financial support initiatives and 

reducing indirect schooling costs. 

• Enhance parental involvement through regular meetings and communication to support 

girls’ education. 

• Conduct awareness campaigns to address socio-cultural barriers such as early marriage, 

gender discrimination, and restrictions on girls’ education. 
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Appendix A 

Questionnaire for Barriers to Female Education in Rural Areas (A Case 

Study of PEF Partner Schools) 

I assure you that all the information provided by you will be kept confidential and will be used for 

research purpose only.   

Program ----------------------- School Name -----------------------------------------------------District--

------------Gender     Male /Female         

Read the given statements carefully and tick on the appropriate option.  

There are six options: Strongly Disagree = 1; Disagree = 2; Disagree to some Extent = 3;   

 Agr

ee to some extent = 4; Agree = 5; Strongly Agree = 6 

 

S#. 

 
 

Statement  

Strongly 

Agree  

    6 

 

 

5 

 

 

4 

 

 

3 

 

 

2 

Strongly 

Disagree 

     1 

 1.Socio-Cultural Barriers       

1 In my area there is no culture of sending 
girls to school. 

رواج  کا  بھیجنے  سکول کو لڑکیوں میں علاقے  میرے    
ہے  نہیں  

      

2 People in my area do not support girls’ 
education. 

کی  تعلیم کی لڑکیوں لوگ  کے  علاقے  میرے    
ہیں  کرتے  نہیں  حمایت  

      

3 There are many cases of harassment in 
my area.  
واقعات  سے  بہت  کے  کرنے  ہراساں میں علاقے  میرے    

ہیں۔  رہتے  آتے   پیش  

      

4 In my area girls cannot get education 
due to early marriage.  
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سے  وجہ  کی  شادی میں عمری کم میں علاقے  ہمارے    
سکتیں۔  کر نہیں حاصل تعلیم لڑکیاں  

5 Girls’ voices are considered as 
misconduct.  

ہے۔  سمجھاجاتا  بدتمیزی  کو اٹھانے   آواز کی لڑکیوں  

      

6 People in my area don’t like of successful 
women. 

نہیں پسند   کو خواتین کامیاب  لوگ  کے  علاقے  ہمارے     
 کرتے

      

7 Culture allows just religion education. 
ہے۔  رواج کا تعلیم   مذہبی میں علاقے  ہمارے     

      

8 People in my area don’t prefer girls’ 
education as compare to boys. 

تعلیم کی لڑکیوں کو لڑکوں لوگ  کے  علاقے  ہمارے    
ہیں۔  دیتے  ترجیح پر  

      

9 People in my area are not aware of the 
importance of girl education. 

اہمیت کی  تعلیم کی لڑکیوں لوگ  کے  میرےعلاقے     
ہیں۔   ناواقف سے   

      

10 People of our area consider girls to go 
out of the house as bad.  
جانا باہر  سے  گھر کا لڑکیوں لوگ  کے  علاقے  ہمارے    

ہیں  سمجھتے  معیوب  

      

 2.Economic Barriers       

11 In my areas most of peoples are poor.  
ہیں۔  غریب لوگ  تر  زیادہ میں علاقوں میرے    

      

12 In my area Girls are not sent to school 
because the cost of education.  

کو لڑکیوں  سے  وجہ کی خرچے  میں علاقے  میرے    
۔  جاتا بھیجا  نہیں سکول  

      

13 In my area there is no educational 
facilities.  

نہیں سہولت کی مدد  تعلیمی میں علاقے  ہمارے    
 ہے۔

      

14 There are no employment opportunities in 
my area.  

ہیں۔  نہیں مواقع زیادہ کے  روزگار میں علاقے  میرے    

      

15 Family don’t prioritize spending of girls’ 
education.  
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نہیں ترجیح  کو اخراجات کے  تعلیم  کی لڑکیوں لوگ    
 دیتے 

16 Girls are don’t have access to technology 
and 2net resources for learning. 

انٹرنیٹ اور  ٹیکنالوجی لیے  کے  سیکھنے  کو لڑکیوں    
ہے۔  نہیں رسائی تک وسائل کے   

      

17 School cannot provide basic necessities 
to girls’ education.  

ضروریات بنیادی  لیے  کے  تعلیم   کی لڑکیوں سکول   
سکتا  کر نہیں فراہم  

      

18 People’s do not understand the long-term 
benefits of educating their daughters.  

کے  دینے  تعلیم   کو بیٹیوں اپنی لوگ  کے  علاقے  ہمارے    
سمجھتے۔   نہیں کو فوائد  مدتی  طویل  

      

 3.School Accessibility Barriers       

19 Many girls who are living away don’t get 
school. 

ہیں رہی رہ  دراز دور جو لڑکیاں سی  بہت   
ہیں۔  جاتی   نہیں اسکول  

      

20 People do not consider school 
environment safe for girls. 

محفوظ لیے  کے  لڑکیوں  ماحول کا سکول لوگ     
سمجھتے۔ نہیں  

      

21 Reliable and affordable transportation 
options are not available for girls. 

سستی   اور اعتماد  قابل لیے  کے  لڑکیوں    
ہیں۔  نہیں موجود زرائع کے  آمدورفت  

      

22 Our school facilities are not in good 
condition.  

میں حالت   اچھی  سہولیات کی  اسکول ہمارے    
ہیں۔  نہیں  

      

23 Adequate learning resources are not 
available (books, computers, mobile etc.) 
for girls’ education.  

مناسب کے  سیکھنے  لیے   کے  تعلیم کی لڑکیوں   
دستیاب) وغیرہ کمپیوٹر،موبائل کتابیں،( وسائل  

ہیں۔  نہیں  
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24 There is a shortage of female teachers in 
my school.  

ہے۔  کمی کی  اساتذہ  خواتین  میں اسکول میرے      

      

25 There are no guidance and counseling 
facilities for girls in the school. 

کی  مشاورت اور رہنمائی  کی  لڑکیوں میں سکول   
ہیں۔  نہیں موجود سہولیات     

      

 4.Personal Barriers       

26 Our girls are not ready towards education. 
نہیں رجحان طرف  کی پڑھائی  کا لڑکیوں  ہاں ہمارے     

   ہے۔

      

27 Girls are not good in study. 
ہوتیں۔ نہیں اچھی میں پڑھائی  لڑکیاں     

      

28 Girls are not healthy according to study.   
ہیں۔  نہیں مند صحت لڑکیاں  سے  حساب کے  پڑھنے     

      

29 Girls are afraid to come to school. 
ہیں۔  ڈرتی  سے  آنے  اسکول  لڑکیاں      

      

30 Girls are interested in earning money. 
ہیں۔  رکھتی  دلچسپی میں کمانے  پیسے  لڑکیاں     

      

31 Girls focus more on playing than study.  
دیتی توجہ پر کھیلنے  زیادہ  سے  پڑھائی  لڑکیاں   

   ہیں۔

      

32 Girls are interested in housework than 
studies.  

میں کاج کام کے  گھر زیادہ  سے  پڑھائی  لڑکیاں   
ہیں۔  رکھتی دلچسپی     

      

33 Our girls are not used to punctuality.  
عادت  کی پابندی  کی  وقت کو لڑکیوں ہاں ہمارے    

ہے۔ نہیں    

      

34 Our girls are more interested in outdoor 
activities. 

دلچسپی زیادہ میں کام کے  باہر لڑکیاں  ہاں ہمارے     
ہیں۔  لیتی     

      

35 Our girls are unaware of the benefits of 
education. 

ہیں  ناواقف سے   فوائد کے  تعلیم بچیاں ہماری    .   
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Appendix B 

This appendix outlines the qualitative interview and FGD questions developed to understand key 

barriers to female education in rural areas, particularly for out-of-school girls in PEF partner school 

communities. The questions explore access, safety, economic constraints, household 

responsibilities, cultural norms, family support, girl’s experiences, and perceived benefits of 

education to capture participants lived realities and perspectives.  

Barriers to Female Education in Rural Areas A case study of PEF 

partner schools  

1. Access to School & Distance  

Can you tell us about the distance between your home and the school? How does this affect girls’ 

attendance?  

What challenges do girls face while traveling to and from school?  

Do safety concerns on the way to school influence your decision to send your daughter to school?  

How would things change if the school were closer to your home?  

2. Safety, Security & School Environment  

How safe do you feel the school environment is for girls? Why?  

Are there any concerns related to harassment, bullying, or teacher behavior?  

What makes a school feel safe or unsafe for girls?  

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM



132 

 

Are girls afraid of being scolded or treated harshly by teachers?  

How do safety concerns affect girls’ willingness to attend school regularly?  

3. Economic Barriers & Educational Expenses  

What kinds of education-related expenses are difficult for your family to afford?  

How do school costs influence your decision to send or keep girls in school?  

If education were free or less costly, would it change your decision? How?  

How do families prioritize education expenses between boys and girls?  

4. Household Responsibilities & Child Labor  

What household responsibilities do girls usually have at home?  

How do chores, caring for siblings, or working with parents affect girls’ schooling?  

Do girls miss school because they are expected to help at home? Please explain.  

How do girls feel about balancing school and household work?  

5. Cultural & Social Norms  

What are common beliefs in your community about girls’ education?  

Is it considered appropriate for girls to leave home for schooling? Why or why not?  

How does the community view educated girls?  

Are there concerns about girls becoming “too educated”? Please explain.  

6. Family & Community Support  
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How do parents and other family members support or discourage girls’ education?  

Who usually makes decisions about girls’ schooling in the household?  

Do girls feel encouraged by their families to study? Why or why not?  

What kind of support would help families send their daughters to school?  

7. Girls’ Experiences, Feelings & Aspirations (FGD Focus)  

How did you feel when you were going to school compared to staying at home?  

When and why did you stop going to school?  

Do lessons at school make sense to you? What helps or hinders learning?  

How do you feel about reading and studying compared to doing housework?  

What do you want to become in the future, and how do you think education can help?  

How do you imagine your life would be different if you continued your education?  

8. Perceived Benefits of Education  

What changes do you think education can bring to a girl’s life?  

How might education affect girls’ confidence, decision-making, or future opportunities?  

What benefits of girls’ education do families recognize, if any?  

9. School Inclusiveness & Welcoming Environment  

Do you feel the school welcomes girls equally? Why or why not?  

How do teachers and school staff treat girls?  
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What improvements would make schools more girl-friendly?  

 

 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:56 PM


	Abstract
	NEW SCHOOL PROGRAM (NSP)
	Public Schools Reorganization Program (PSRP)
	Statement of the Problem
	Significance of the study
	RATIONALE OF THE STUDY
	RESEARCH OBJECTIVES
	RESEARCH QUESTIONS
	LIMITATIONS AND DELIMITATIONS

	LITERATURE REVIEW
	Educational facilities
	Security concentrations
	Lack of female teachers
	Personal Barriers
	Theoretical Framework
	Social Reproduction Theory
	Capability Approach
	Social Cognitive Theory (SCT)


	Conceptual Framework
	FINDING / RESULT
	Heads Perception
	Thematic Analysis on Parental Reviews
	Thematic Analysis of Parental Perspectives on Barriers to
	Female Education
	Theme 1: Economic Limitations
	Sub-theme 1.1 Affordability Educational Expenses:
	Sub-Theme 1.2: Opportunity of Domestic Labor
	Sub- theme 1.3: Inadequate School infrastructure
	Theme 2: Safety and Accessibility
	Sub-theme 2.1: Distance to School
	Sub-theme 2.2: Unsafe School Environment
	Sub- theme 2.3: Safety during Commute
	Theme 3: Socio-Cultural Norms and Gender Expectations
	Sub-theme 3.1: Cultural beliefs against Girl education
	Sub-theme 3.2: Restrictions on Girls Mobility
	Sub-theme 3.3: Value of Education for Girls’ Future
	Sub-theme 3.4: Lack of Documentation

	Thematic analysis of barriers to girls’ education
	Theme 1: Girls Education and Dropout Reasons
	Sub-Theme 1.1: Financial and Institutional Constraints
	Theme 2: Gender Roles and Domestic Responsibilities
	Sub-theme 2.1: Domestic over Education
	Theme 3: Educational Aspirations and School Experience
	Sub-theme 3.2: Career Aspiration and Desire to Learn
	Sub-theme 3.2: Learning Experience and School Fear


	DISCUSSION
	Conclusion
	Finding

	Recommendation (Future Direction)
	References:



