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Abstract 

 

Having an essential role in attaining a country's economic development, education is 

one of the core services delivered by the government. Quality education is the 

foundation for the development of any country. Education is a fundamental and 

primordial condition for the transfer of knowledge, skills and abilities, but also for the 

establishment of a civic consciousness that contributes to the full development of 

individuals. Thus, this study was designed to Evaluate the quality of education in high 

achieving schools of Punjab Education Foundation(PEF) and to  Evaluate the quality 

of education in low achieving schools of Punjab Education Foundation(PEF). the 

study was quantitative in nature followed by the cross-sectional design of descriptive 

research. 19 districts were selected purposefully out which three high achieving and 

three low achieving schools; on the basis of QAT results were selected. These three 

schools were from all the three programs I.e. EVS,NFS,NSP. A questionnaire was 

developed by the researcher herself having the reliability value = 0.8. Results revealed 

from analysis that FAS schools are providing better quality of education than other 

ones showing high values in school administration, teachers quality and school 

infrastructure. but comparatively low achieving schools are struggling to provide 

better quality of education specially in the area learning resources and students 

performance. thus, there is a need to improve those indicators of quality of education 

specially in low achieving EVS and NSP schools. 
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CHAPTER I 

INTRODUCTION 

Having an essential role in attaining a country's economic development, 

education is one of the core services delivered by the government. However, the 

extension of the educational services delivered does not enhance the anticipated 

outcomes unless a certain quality norm is sustained. That is why it is vital to follow 

the enhancement of quality in all spheres of education. The notion of quality in 

education is not new, being a multidimensional concept. Quality education is 

universally recognized as a fundamental human right and a catalyst for sustainable 

development. As articulated in Sustainable Development Goal 4 (SDG 4), the global 

agenda emphasizes the need to “ensure inclusive and equitable quality education and 
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promote lifelong learning opportunities for all” (United Nations, 2015). In Pakistan, 

while there has been considerable progress in expanding access to education, the 

quality of learning remains a critical concern. National assessments and independent 

studies have consistently shown that a large proportion of students enrolled in schools 

fail to acquire foundational literacy and numeracy skills (ASER Pakistan, 2023; 

World Bank, 2021). 

To address these challenges, the Punjab Education Foundation (PEF) was 

established in 1991 and restructured in 2004 as an autonomous body with a mandate 

to promote quality education through public-private partnerships (PPPs). Its key 

programs—including the Foundation Assisted Schools (FAS), Education Voucher 

Scheme (EVS), and New School Program (NSP)—provide financial and technical 

support to low-cost private schools serving disadvantaged communities across Punjab 

(Punjab Education Foundation, 2022). PEF partner schools receive per-student 

subsidies and are subject to regular performance evaluations through instruments like 

the Quality Assurance Test (QAT), aiming to ensure accountability and learning 

outcomes. The underlying assumption of the PEF model is that harnessing private 

sector efficiency, supported by public financing and performance-based monitoring, 

can yield better educational outcomes than conventional public schooling systems 

(Andrabi, Das, & Khwaja, 2008). Indeed, PEF has expanded rapidly, now supporting 

education for over 2.6 million students across more than 7,000 partner schools (PEF 

Annual Report, 2022). However, the extent to which this expansion has translated into 

improved quality of education remains an area of contention. 

Several studies have reported mixed findings regarding the effectiveness of the 

PEF model. For instance, although PEF schools tend to outperform public schools in 

terms of basic literacy and numeracy, they often suffer from underqualified teaching 
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staff, inadequate teacher training, overcrowded classrooms, and poor infrastructure 

(Malik, 2018; ASER Pakistan, 2023). Furthermore, heavy reliance on standardized 

testing and compliance-based monitoring has raised concerns about teaching to the 

test and neglect of broader educational goals such as critical thinking and creativity 

(Rehman, 2020). 

Additionally, questions remain regarding the sustainability and scalability of 

the PEF approach, especially in light of limited capacity for regulatory oversight and 

the profit motives of some private providers (Barrera-Osorio et al., 2015). 

Stakeholders, including parents, teachers, and school administrators, often face 

constraints in voicing concerns or contributing to decision-making, which limits 

community ownership and transparency. 

Quality education is the foundation for the development of any country. 

Education is a fundamental and primordial condition for the transfer of knowledge, 

skills and abilities, but also for the establishment of a civic consciousness that 

contributes to the full development of individuals. Quality education is the most 

important tool that can induce changes across society. The notion of quality in 

education has no specific definition, with different researchers interpreting the 

concept differently. Differences can be found not only in the nature of the definition 

of this concept, but also in the manner of measuring quality (Malik, 2018) 

Jain and Prasad (2018) show that there are two aspects of quality in education: 

“the quality of the educational system as a whole” (including aspects of central and 

local education, schools, teaching and learning environments, educational strategies 

and policies, etc.). ) and the “quality of educational services” (including the quality of 

the teaching and learning process, the modernization and continuous improvement of 
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the curriculum, the quality of educational resources, etc.). Education is a service and 

not a product, its quality can not be measured solely by the outputs. Its quality should 

also be reflected in the service delivery process. The quality of educational services 

should take into consideration determinants such as: • ensuring human resources 

(talented and well motivated teachers), • providing material resources (well-equipped 

buildings, manuals, modern teaching materials, specific equipment, classical and 

digital libraries), • providing of information resources (modern curriculum and 

continuously adapted to the educational and labor market trends, modern didactic 

processes that take into account the characteristics of the individuals to whom they are 

addressed). • provision of financial resources (which allows the operational 

functioning of educational institutions and the provision of other categories of 

resources). Grisay and Mahlck (1991) show that the quality of educational services 

has a three-dimensional approach, including inputs (financial, human and material 

resources), processes (information resources) and outputs (the results of educational 

services). UNICEF defines five dimensions of the quality of educational services: 

“students, environment, content, processes and outcomes”. This research aims to 

provide a comprehensive evaluation of the quality of education in PEF partner 

schools. The findings are expected to contribute to ongoing policy discussions around 

education quality, PPP effectiveness, and reform strategies within Punjab and across 

similar contexts in the Global South. 

Research objectives  

Objective of the study was to: 

1. Evaluating the quality of education in high achieving Punjab Education 

Foundation partner schools 
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2. Evaluating the quality of education in low achieving Punjab Education Foundation 

partner schools 

Research questions  

1. What is quality of education in high achieving schools of Punjab Education 

Foundation? 

2. What is quality of education in low achieving schools of Punjab Education 

Foundation ?  

 

 

 

Conceptual framework for the study 

Figure 
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Significance of the Study 

The significance of this study lies in its potential to contribute meaningfully to 

the ongoing discourse on education quality, equity, and reform in Pakistan, 

particularly within the context of public-private partnerships (PPPs). While the Punjab 

Education Foundation (PEF) has played a critical role in expanding access to 

education for underserved populations, questions regarding the actual quality of 

education being delivered in PEF-supported schools remain largely unanswered or 

insufficiently explored. This research addresses this critical gap by providing 

empirical evidence and qualitative insights into the performance and effectiveness of 

PEF partner schools. 

Firstly, this study holds academic significance by adding to the limited body of 

literature on PPPs in education in low- and middle-income countries, especially 

within South Asia. Most existing research has focused on enrollment gains and cost-

efficiency, with far less attention paid to learning outcomes, teacher practices, and 
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institutional accountability in PEF-supported schools. By focusing on these 

dimensions, this study offers a more nuanced and comprehensive understanding of the 

strengths and limitations of the PEF model. 

Secondly, the study carries important policy implications. As the Government 

of Punjab and other provincial authorities consider scaling or replicating PPP models, 

evidence-based insights are essential to guide decision-making. This research can 

inform policy interventions aimed at improving teacher training, refining assessment 

systems, strengthening school monitoring mechanisms, and ensuring that financial 

incentives align with educational quality objectives rather than just enrollment targets. 

The findings can also help refine the design and implementation of PEF’s programs 

and encourage more equitable resource distribution among partner schools. 

Thirdly, this research has practical significance for stakeholders on the ground, 

including school administrators, teachers, parents, and civil society organizations. By 

incorporating stakeholder voices and evaluating actual teaching and learning 

practices, the study provides a realistic picture of what is happening inside 

classrooms. These insights can help school leaders identify areas for improvement, 

foster community engagement, and advocate for better support from the PEF and 

related agencies. 

Moreover, the study contributes to the broader goals of educational equity and 

social justice. PEF schools primarily serve students from low-income families who 

would otherwise be excluded from formal education. Ensuring the quality of 

education in these schools is not just a policy concern—it is a moral imperative. If 

PEF schools fail to deliver meaningful learning, the opportunity gap between 
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privileged and marginalized students will only widen, perpetuating cycles of poverty 

and social exclusion. 

Limitations of the Study 

Despite efforts to ensure methodological rigor, this study has certain limitations: 

Geographical Scope: The study is limited to selected districts within Punjab and may 

not fully represent all PEF partner schools across the province. 

Data Availability: Access to complete and recent PEF performance data (e.g., QAT 

results, funding records) was constrained, which may affect the comprehensiveness of 

quantitative analysis. 

Time Constraints: The study was conducted over a limited period, restricting the 

ability to observe long-term trends in student learning outcomes and school 

improvement. 

Stakeholder Bias: Responses from teachers, parents, and administrators may be 

influenced by social desirability bias or fear of repercussions, especially in interviews 

and focus group discussions. 

Delimitations of the Study 

This study was purposefully designed with certain boundaries to maintain 

focus and feasibility: 

Focus on PEF Partner Schools: The research exclusively targets schools operating 

under PEF programs (FAS, EVS, NSP) and does not include government or private 

unaided schools. 
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Key Quality Indicators: The study focuses on specific dimensions of quality— 

school administration, teachers and teaching methodology, content, assessment 

strategies, school infrastructure, community engagement, and students’ performance 

outcomes 

 

 

 

 

 

 

 

 

 

CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

Public-private partnerships (PPPs) in education have gained prominence as 

governments worldwide seek innovative solutions to expand access, improve equity, 

and enhance quality in resource-constrained settings. In Pakistan, where public 

education struggles with chronic underfunding, low learning outcomes, and limited 

capacity, the Punjab Education Foundation (PEF) represents a significant policy 

initiative to bridge educational gaps through collaboration with the low-cost private 

sector. Established as a semi-autonomous body, PEF aims to deliver free education to 
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out-of-school and disadvantaged children by subsidizing private schools through 

performance-linked funding models, including the Foundation Assisted Schools 

(FAS), Education Voucher Scheme (EVS), and New School Program (NSP). 

The core philosophy behind PEF aligns with global arguments supporting 

PPPs—namely, that private providers, when supported and regulated effectively by 

the state, can offer more responsive, cost-effective, and accountable education 

services (Barrera-Osorio et al., 2022). Studies in South Asia have shown that non-

state providers often outperform government schools in terms of student attendance, 

basic infrastructure, and community engagement, especially in low-income settings 

(Asim, 2021; World Bank, 2023). In the case of Punjab, PEF has dramatically 

expanded coverage, with over 2.6 million children currently enrolled in more than 

7,000 partner schools (PEF, 2023). However, this rapid expansion has also raised 

concerns about the consistency and depth of educational quality being delivered. 

Empirical evidence on learning outcomes in PEF schools is mixed. Annual 

Status of Education Reports (ASER) consistently reveal that while PEF-supported 

students outperform those in government schools on foundational literacy and 

numeracy assessments, a significant proportion of children in Grade 5 cannot read a 

sentence in Urdu or solve a two-digit subtraction problem (ASER Pakistan, 2023). 

These findings echo global concerns that schooling does not always equate to learning 

(World Bank, 2019). The gap between access and quality in PEF schools appears to 

be driven by a range of factors, including weak teacher training, limited pedagogical 

innovation, and insufficient monitoring beyond test scores. 

Quality assurance in PEF schools is largely centered on the Quality Assurance 

Test (QAT), which determines a school’s eligibility to continue receiving government 
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funding. While this results-based approach incentivizes performance, critics argue 

that it leads to narrow teaching practices focused on exam preparation rather than 

holistic learning (Rehman, 2022). Teachers in PEF schools, who are often underpaid 

and lack formal qualifications, are subject to high levels of stress and job insecurity, 

which can adversely impact instructional quality and student outcomes (Naviwala, 

2022; Malik & Qadir, 2023). Moreover, most PEF schools operate in low-resource 

environments, where classroom sizes are large, materials are limited, and 

infrastructure often falls below national standards (PEF Monitoring Report, 2023). 

Recent evaluations have also emphasized the importance of community 

perceptions and stakeholder engagement in assessing education quality. Parents in 

rural and low-income urban areas often choose PEF schools due to affordability and 

perceived discipline, but they rarely have the information or agency to assess teaching 

quality or demand accountability (Andrabi et al., 2021). The lack of parental 

involvement and community oversight limits the potential for bottom-up pressure on 

schools to improve. Moreover, students’ voices are almost entirely absent from 

existing evaluations, despite growing recognition of the importance of learner-

centered approaches to education quality (UNESCO, 2023). 

Globally, the debate on PPPs has shifted from access toward deeper concerns 

around equity and quality. While non-state providers can fill service gaps, poorly 

regulated partnerships can exacerbate inequalities and lead to quality stratification, 

where the poorest students receive minimal learning support (Verger et al., 2021). In 

Pakistan, there is growing concern that reliance on low-cost private schools may 

entrench a two-tier system of education. Evidence from the LEAPS study and other 

school surveys suggests that while some PEF schools perform well, others merely 
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comply with minimum standards without meaningful pedagogical improvements 

(Andrabi et al., 2023). 

Despite these challenges, PEF remains a promising model due to its scale, 

institutional structure, and potential for data-driven decision-making. However, its 

long-term success depends on addressing gaps in teacher development, revising the 

role of high-stakes testing, and expanding support for instructional leadership. 

Research also highlights the need for more holistic quality indicators that go beyond 

test scores to include classroom observations, curriculum relevance, student 

engagement, and inclusive practices (Ali & Bano, 2024; OECD, 2023). Finally, there 

is a call for improved integration of PEF schools into provincial education strategies, 

including greater alignment with the Single National Curriculum and sustainable 

funding frameworks. 

A 2024 comparative study found that government secondary schools 

outperformed PEF-funded schools across multiple dimensions—management, 

teaching, infrastructure, school climate, and co-curricular activities—highlighting the 

need for PEF schools to align better with the Sustainable Development Goal 4 targets 

(Hussain et al., 2024). In PEF schools specifically, Kausar and Sadiq (2023) identified 

significant hindrances to effective teaching and learning, including inadequate 

budgets, insufficient basic facilities, negative student attitudes toward assessments, 

and shortages of teaching staff, while also noting mixed perceptions regarding the 

efficacy of the Quality Assurance Test (QAT). 

Beyond secondary education, studies exploring student outcomes in literacy 

and numeracy drives point toward performance gaps between public and PEF schools 

(Raza et al., 2022), and broader system-wide issues, such as high rates of 
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underachievement in mathematics and science, have been documented across Pakistan, 

with even private schools—though somewhat better—falling short of expected 

standards (Aga Khan University Institute for Educational Development, 2022). 

Structural and policy-level frameworks also influence educational quality. PEF has 

established a robust Monitoring & Evaluation system since 2006 (restructured in 2015) 

to track program implementation, enrollment, infrastructure, and compliance, 

supported by field-based officers and verified by international donors (Punjab 

Education Foundation, 2025). Historical analyses further point to PEF’s use of 

voucher-based public–private partnerships since the mid-2000s, aimed at enabling 

access to education for low-income communities (Wikipedia, 2024) 

Existing empirical studies paint a nuanced picture of educational quality in 

Punjab, particularly when examining schools under the Punjab Education Foundation 

(PEF). Several studies underscore systemic disparities between public and 

PEF-associated schools. Umar, Sadiqi, Hussain, and Qahar (2023) explored 

infrastructure quality and its link to student outcomes at the secondary level, revealing 

that although PEF schools often exhibit more organized setups, public institutions 

tend to deliver superior physical resources more conducive to academic success. Raza, 

Malik, and Deeba (2022) similarly contrasted public and PEF schools in the literacy 

and numeracy drive and found that student performance in PEF schools, while 

promising, still lagged behind that of public schools in terms of basic skills 

development. 

Qualitative analysis offers further insights. Kazmi et al. (2023) assessed 

enrollment rates, grade transitions, and retention in PEF’s Foundation Assisted 

Schools (FAS) program, indicating that, following integration into the FAS 
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framework, schools generally recorded improved enrollment and transition metrics, 

though challenges remain in sustaining them. These findings are complemented by the 

PEF’s own case studies—such as efforts in Rahim Yar Khan—where the Public 

School Support Program successfully revived girls’ education in neglected areas, 

showcasing local-level turnaround through PPP interventions. 

Despite structural improvements, broader national trends hint at persistent 

instructional deficits. A nationwide study by the Aga Khan University’s Institute for 

Educational Development revealed alarming performance in mathematics and science: 

average scores hovered at 27/100 and 34/100, respectively, with fewer than 10% of 

students demonstrating strong comprehension. While private-school students slightly 

outscored their public-school counterparts, these scores remained far below 

proficiency thresholds. Classroom observations highlighted that nearly 90% of 

teachers employed weak pedagogical practices, relying heavily on rote recitation 

rather than interactive learning (Rizvi et al., 2022). 

These observations align with policy-level structures. As noted on Wikipedia, 

PEF operates under a structured voucher and performance-based incentive model, 

requiring partner schools to meet minimum academic thresholds (e.g., ≥33% pass 

rates) and awarding financial rewards to high-performing schools, while delisting 

underperforming ones after repeated non-compliance (Punjab Education Foundation, 

2025). This framework, designed to encourage accountability, has shown promise, but 

its impact on actual learning outcomes remains a subject for further longitudinal 

research. 

Quality education is a multidimensional concept, encompassing a range of 

indicators that collectively determine the effectiveness and impact of an education 
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system. Globally, organizations such as UNESCO identify key indicators including 

learner outcomes, teacher qualifications, learning environments, governance 

structures, and access to resources (UNESCO, 2017). These indicators are not only 

applicable in international contexts but are also deeply relevant within the education 

system of Punjab, Pakistan, particularly in assessing schools under the Punjab 

Education Foundation (PEF). 

Hussain, Ahmad, Altaf, and Ahmad (2024) conducted a comparative analysis 

of government and PEF secondary schools, highlighting that government schools 

generally exhibited higher quality across several indicators. These included teaching 

effectiveness, school infrastructure, administrative practices, and co-curricular 

activities. The study emphasized that such indicators were not isolated but functioned 

interdependently to influence educational outcomes. In a related study, Hussain et al. 

(2024) further concluded that adherence to Ministry of Education standards—

particularly in areas such as teaching quality, infrastructure, monitoring, and 

assessment—was significantly better in public schools compared to their PEF 

counterparts. 

School infrastructure and physical resources are commonly identified as 

foundational indicators of quality. Umar, Sadiqi, Hussain, and Qahar (2023) found 

that while PEF schools often demonstrated stronger organizational frameworks, 

public schools provided superior physical facilities that better supported student 

achievement. These findings were corroborated by Kazmi, Muzaffar, and Qadeer 

(2023), who highlighted that essential facilities such as clean drinking water, 

sanitation, electricity, and classroom space directly affect students’ cognitive and 

emotional development. Similarly, teacher training and professional development are 
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widely recognized as critical quality indicators. Zohaib Ahmad et al. (2023), in a 

study of elementary schools in southern Punjab, reported that teacher training 

programs had a positive impact on classroom practices and student learning in both 

public and PEF institutions. 

Monitoring and evaluation systems also serve as integral indicators of 

educational quality. The PEF’s Monitoring and Evaluation (M&E) framework, which 

includes metrics such as teacher-student ratios, student attendance, infrastructure 

adequacy, and academic performance, plays a pivotal role in maintaining 

accountability (Punjab Education Foundation, 2025). The Quality Assurance Test 

(QAT), a core component of PEF’s monitoring strategy, is used to assess students’ 

academic progress and determine school eligibility for continued funding. However, 

research by Kausar and Sadiq (2023) revealed that challenges such as inadequate 

budgets, lack of resources, and assessment fatigue among students often hinder the 

effectiveness of such evaluation tools. 

Assessment and learning outcomes remain central to evaluating quality. 

According to Raza, Malik, and Deeba (2022), student performance in literacy and 

numeracy drives (LND) was better in public schools than in PEF-supported schools, 

suggesting that foundational learning outcomes are a vital indicator that still needs 

improvement in private–public partnership models. Similarly, the Aga Khan 

University Institute for Educational Development (2022) reported that fewer than 10% 

of primary and lower-secondary students in Pakistan demonstrated strong 

understanding in core subjects like mathematics and science. These outcomes were 

associated with poor pedagogy, limited teacher training, and lack of interactive 
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classroom environments—highlighting the need to strengthen both instructional 

quality and curriculum design. 

In the global policy context, the United Nations' Sustainable Development 

Goal 4 (SDG 4) also outlines specific indicators of quality education. These include 

measurable learning outcomes in reading and mathematics, teacher qualification rates, 

school completion rates, gender parity, and inclusive learning environments (United 

Nations, 2020). These global benchmarks provide a valuable framework for 

evaluating local education systems such as those in Punjab, ensuring that quality is 

not only achieved but sustained over time. 

In conclusion, the literature strongly supports a multidimensional approach to 

defining and evaluating educational quality. Indicators such as student learning 

outcomes, teacher training, infrastructure, administrative efficiency, inclusivity, and 

monitoring systems are critical in both public and PEF-affiliated schools. While 

PEF’s model has successfully expanded access to education in underserved areas, 

persistent gaps in quality indicators point to the need for continued investment in 

human and physical capital, systematic monitoring, and pedagogical reform. 

Theoretical framework  

Dimensions (smaller systems)of Quality of Education (whole system) based on  

General system theory of Bertalanffy (1968). 

Figure 2 Education system  
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Explained Framework  
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Figure 3 
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CHAPTER III 

METHODS AND PROCEDURES 

Methodology  

This section includes research design, population, instrumentation, data 

collection and data analysis techniques which will researcher have followed to 

conduct this research 

Research design 

In this study, researcher  followed the positivist philosophical paradigm. 

Furthermore, this research was quantitative in nature. Researcher have applied the 

cross-sectional survey research design under the descriptive studies. 

Population of the study 

Population was comprised of the teachers of Punjab Education Foundation 

schools. There are approximately 48 districts which have been selected to collect data 

from FAS schools, 3,689 schools of PEF currently working in Punjab.  Researcher 

have followed the multi-phase sampling for better representation of population in 

sample. At inital stage those districts of concerns were selected purposely. Only those 

districts were selected who where number of schools were high and were having 

major quality concerns as per data provided by the organization, operationally there 

are three types of schools; 1: FAS, 2: EVS, 3: NSP.  

 Meanwhile schools were divided into two categories on the basis of result of QAT: 

1. Schools those have achieved high scores in QAT 

2. Schools those have achieved low scores in QAT 
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At second stage schools were selected from each districts 

 Afterwards participants from within the schools will be selected on convenient basis.  

Sampling framework 

Highest scorers FAS  

 

SR
# 

School 
Code 

Program 
Type 

DISTRICT TEHSIL 
School 
Level 

Total 
Enrollme

nt 

SCHOO
L 

RESUL
T 

Final 
Selection 

1 248 FAS 
BAHAWALN

AGAR 
CHISHTIA

N 
Secondary 1207 93.62 

Highest 
FAS 

2 57 FAS 
BAHAWALN

AGAR 
MINCHIN

ABAD 
Secondary 1202 96.05 

Highest 
FAS 

3 420 FAS 
BAHAWALP

UR 
MANDI 

YAZMAN 
Middle 1203 100 

Highest 
FAS 

4 317 FAS 
BAHAWALP

UR 
AHMEDP
UR EAST 

Secondary 1200 97.32 
Highest 

FAS 

5 849 FAS JHANG JHANG Secondary 1200 84.13 
Highest 

FAS 

6 157 FAS LAHORE LAHORE Secondary 1200 99.07 
Highest 

FAS 

7 165 FAS LAHORE LAHORE Secondary 1200 89.42 
Highest 

FAS 

8 565 FAS MULTAN 
SHUJJAB

AD 
Secondary 1200 98.37 

Highest 
FAS 

9 549 FAS MULTAN MULTAN Middle 1200 95.18 
Highest 

FAS 

10 598 FAS 
MUZAFFAR

GARH 
KOT 

ADDU 
Secondary 1200 99.15 

Highest 
FAS 

11 584 FAS 
MUZAFFAR

GARH 
ALIPUR Secondary 1200 90.35 

Highest 
FAS 

12 
DGK-11-

46 
EVS D.G.KHAN 

TAUNSA 
SHARIF 

Secondary 998 73.33 
Highest 

EVS 

13 
DGK-15-

159 
EVS D.G.KHAN 

TAUNSA 
SHARIF 

Secondary 952 92.19 
Highest 

EVS 
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14 
FSD-12-

64 
EVS 

FAISALABA
D 

FAISALA
BAD 

Secondary 1130 98.92 
Highest 

EVS 

15 
FSD-14-

80 
EVS 

FAISALABA
D 

JARANW
ALA 

Secondary 1042 87.95 
Highest 

EVS 

16 
JHG-15-

22 
EVS JHANG 

SHOR 
KOT 

Secondary 1049 75.64 
Highest 

EVS 

17 
KSR-06-

02 
EVS KASUR KASUR Secondary 1021 97.7 

Highest 
EVS 

18 
KWL-15-

57 
EVS KHANEWAL JAHANIA Secondary 984 86.57 

Highest 
EVS 

19 
LHR-09-

186 
EVS LAHORE 

MODEL 
TOWN 

Secondary 1013 71.91 
Highest 

EVS 

20 
MTN-09-

33 
EVS MULTAN MULTAN Secondary 1046 93.67 

Highest 
EVS 

21 
MZG-12-

91 
EVS 

MUZAFFAR
GARH 

MUZAFFA
RGARH 

Secondary 1101 80.41 
Highest 

EVS 

22 
MZG-10-

25 
EVS 

MUZAFFAR
GARH 

KOT 
ADDU 

Secondary 1000 93.44 
Highest 

EVS 

23 
GURU-

NKN-13-
001 

EVS 
NANKANA 

SAHIB 
NANKAN
A SAHIB 

Secondary 1143 97.27 
Highest 

EVS 

24 
RYK-07-

03 
EVS 

RAHIM YAR 
KHAN 

RAHIM 
YAR 

KHAN 
Secondary 949 87.88 

Highest 
EVS 

25 
RWP-06-

11 
EVS 

RAWALPIND
I 

RAWALPI
NDI 

Secondary 1031 85 
Highest 

EVS 

26 
SWL-08-

06 
EVS SAHIWAL SAHIWAL Secondary 1099 77.48 

Highest 
EVS 

27 
SWL-08-

08 
EVS SAHIWAL SAHIWAL Secondary 908 86.49 

Highest 
EVS 

28 

DGK-
DGK-

NSP-VII-
2905 

NSP D.G.KHAN 
D.G.KHA

N 
Secondary 595 91.11 

Highest 
NSP 

29 

LHR-
LHR-

NSP-VII-
2624 

NSP LAHORE LAHORE Middle 489 95.74 
Highest 

NSP 
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30 

LDH-
LDH-

NSP-VIII-
3235 

NSP LODHRAN 
LODHRA

N 
Secondary 506 96.67 

Highest 
NSP 

31 

MTN-
MTN-

NSP-VII-
2689 

NSP MULTAN MULTAN Secondary 722 77.63 
Highest 

NSP 

32 

MTN-
MTN-

NSP-VII-
2686 

NSP MULTAN MULTAN Secondary 677 88.33 
Highest 

NSP 

33 

MUZ-
MUZ-

NSP-BK-
2038 

NSP 
MUZAFFAR

GARH 
MUZAFFA

RGARH 
Middle 479 77.78 

Highest 
NSP 

34 

MUZ-
MUZ-

NSP-VIII-
3273 

NSP 
MUZAFFAR

GARH 
MUZAFFA

RGARH 
Secondary 468 100 

Highest 
NSP 

35 

PKP-
ARW-

NSP-VII-
2801 

NSP PAKPATTAN 
ARIF 

WALA 
Middle 461 100 

Highest 
NSP 

36 

SWL-
SWL-

NSP-VII-
2852 

NSP SAHIWAL SAHIWAL Middle 486 84.44 
Highest 

NSP 
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Lower scorer schools 

 

SR
# 

School 
Code 

Progra
m Type

DISTRICT TEHSIL 
School 
Level 

Total 
Enrollme

nt 

SCHOO
LRESU

LT 

Final 
Selection 

1 305 FAS 
BAHAWAL

NAGAR 
MINCHINAB

AD 
Middle 77 71.05 Lowest FAS 

2 315 FAS 
BAHAWAL

NAGAR 
MINCHINAB

AD 
Middle 64 64 Lowest FAS 

3 
9-BWP-

0035 
FAS 

BAHAWAL
PUR 

HASILPUR Secondary 67 48.48 Lowest FAS 

4 1494 FAS 
BAHAWAL

PUR 

KHAIRPUR 
TAMAINWA

LI 
Middle 80 87.5 Lowest FAS 

5 
7-DGK-

0120 
FAS D.G.KHAN 

KOT 
CHHUTA 

Primary 64 88.89 Lowest FAS 

6 
9-DGK-

0068 
FAS D.G.KHAN D.G.KHAN Secondary 53 100 Lowest FAS 

7 9-JHG-0010 FAS JHANG JHANG Secondary 72 65.38 Lowest FAS 

8 
11-KSR-

0037 
FAS KASUR KASUR Secondary 76 100 Lowest FAS 

9 
N4-KSR-

1636 
FAS KASUR PATTOKI Middle 28 21.43 Lowest FAS 

10 
11-LHR-

0041 
FAS LAHORE LAHORE Secondary 4 60 Lowest FAS 

11 
11-MBD-

0008 
FAS 

MANDI 
BAHAUDIN 

MALIKWAL Secondary 70 96.15 Lowest FAS 

12 925 FAS MULTAN 
JALALPUR 
PIRWALA 

Secondary 78 63.16 Lowest FAS 

13 
11-MTN-

0065 
FAS MULTAN MULTAN Middle 75 100 Lowest FAS 

14 1311 FAS 
MUZAFFAR

GARH 
ALIPUR Middle 71 57.89 Lowest FAS 

15 
9-MZG-

0138 
FAS 

MUZAFFAR
GARH 

KOT ADDU Secondary 21 100 Lowest FAS 
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16 
11-PKN-

0026 
FAS 

PAKPATTA
N 

ARIF WALA Secondary 28 41.18 Lowest FAS 

17 1555 FAS 
RAHIM 

YAR KHAN 
RAHIM YAR 

KHAN 
Middle 76 41.67 Lowest FAS 

18 
N4-RWP-

1688 
FAS 

RAWALPIN
DI 

MURREE Middle 80 78.26 Lowest FAS 

19 
6-SGD-

0020 
FAS 

SARGODH
A 

SILLANWA
LI 

Middle 50 77.5 Lowest FAS 

20 11-skt-0001 FAS SIALKOT SIALKOT Middle 52 82.76 Lowest FAS 

21 1587 FAS VEHARI MAILSI Middle 77 33.33 Lowest FAS 

22 BWN-16-59 EVS 
BAHAWAL

NAGAR 
BAHAWAL

NAGAR 
Primary 41 62.5 Lowest EVS 

23 BWP-09-19 EVS 
BAHAWAL

PUR 
BAHAWALP

UR 
Middle 39 62.5 Lowest EVS 

25 
GETS-FSD-

14-026 
EVS 

FAISALAB
AD 

FAISALABA
D 

Primary 48 90 Lowest EVS 

26 
GETS-FSD-

14-022 
EVS 

FAISALAB
AD 

JARANWAL
A 

Middle 36 62.5 Lowest EVS 

28 
GETS-

GRT-13-
003 

EVS GUJRAT KHARIAN Secondary 52 21.05 Lowest EVS 

29 JHG-09-19 EVS JHANG JHANG Middle 47 91.67 Lowest EVS 

30 
ABRO-

LHR-13-
004 

EVS LAHORE 
MODEL 
TOWN 

Secondary 33 77.78 Lowest EVS 

31 
GETS-

MWL-13-
006 

EVS MIANWALI MIANWALI Middle 9 66.67 Lowest EVS 

32 
MZG-16-

107 
EVS 

MUZAFFAR
GARH 

MUZAFFAR
GARH 

Primary 46 14.29 Lowest EVS 

33 
MZG-15-

164 
EVS 

MUZAFFAR
GARH 

MUZAFFAR
GARH 

Primary 28 25 Lowest EVS 

34 RWP-16-01 EVS 
RAWALPIN

DI 
RAWALPIN

DI 
Middle 52 28.57 Lowest EVS 

35 VHI-07-08 EVS VEHARI VEHARI Primary 46 50 Lowest EVS 
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36 
BNG-BNG-
NSP-VI-660 

NSP 
BAHAWAL

NAGAR 
BAHAWAL

NAGAR 
Primary 34 12.5 Lowest NSP 

37 
BWP-MYZ-
NSP-CMS-

3487 
NSP 

BAHAWAL
PUR 

MANDI 
YAZMAN 

Middle 30 72.73 Lowest NSP 

38 
BWP-BWP-
NSP-CMS-

1970 
NSP 

BAHAWAL
PUR 

BAHAWALP
UR 

Middle 24 68.75 Lowest NSP 

39 
BWP-APE-

NSP-IX-
3663 

NSP 
BAHAWAL

PUR 
AHMEDPUR 

EAST 
Primary 23 23.53 Lowest NSP 

41 
DGK-DGK-
NSP-VI-737 

NSP D.G.KHAN D.G.KHAN Primary 29 18.18 Lowest NSP 

42 
GJT-GJT-
NSP-VII-

3564 
NSP GUJRAT GUJRAT Primary 29 0 Lowest NSP 

43 
LDH-KPA-

NSP-IX-
3621 

NSP LODHRAN 
KEHROR 
PACCA 

Primary 33 83.33 Lowest NSP 

44 
RYK-LQP-
NSP-CDA-

632 
NSP 

RAHIM 
YAR KHAN 

LIAQUAT 
PUR 

Primary 34 0 Lowest NSP 

45 
VHI-VHI-
NSP-VII-

2448 
NSP VEHARI VEHARI Primary 30 12.5 Lowest NSP 
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Instrumentation  

A compréhensive questionnaire was developed on five point liker scale ( 1. Strongly 

Disgree 2.  Disagree 3. Neutral 4. Agree 5. strongly agree which was divided into two 

sections, given below. it was validated through experts opinion. Its reliability value 

was good with Cronbach Alpha value .80 

 1. Demographic information  

1. Qualification                                                           2. Professional Qualification              

3. Professional Experience                                         4.   classroom observation              

2. Variable evaluation ( 49 statements) 

1. Teacher Quality and teaching methodology (8)       

 2. Learning Resources (6) 

3. School infrastructure (8)                    

 4. Assessment and evaluation (6) 

5. School administration (10)            

6. Parent and Community involvement (6)                                                                                 

7. Students performance and learning outcomes (5) 

Data collection  

Data was collected by developing a google form on the basis of questionnaire 

on assessing the quality of Punjab Education Foundation  partner schools. They were 

asked to fill the questionnaire honestly. 
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Data analysis  

Data was analyze through descriptive and statistical analysis techniques. Results were 

presented in the form of graphs. 

Ethical Considerations 

This study adhered to established ethical standards in educational research to 

ensure the dignity, rights, and welfare of all participants involved. 

Informed Consent: Prior to data collection, informed consent was obtained from all 

participants, including school principals, teachers, and parents. For student 

participants, parental or guardian consent was secured. Participants were informed 

about the purpose of the study, the voluntary nature of their involvement, their right to 

withdraw at any stage, and how the data would be used. 

Confidentiality and Anonymity: To protect participants’ privacy, all personal 

identifiers were removed from data sets. Responses and observations were coded, and 

results were presented in aggregate form to prevent identification of individuals or 

specific institutions. Data was stored securely and accessed only by the research team. 

Non-Maleficence: The study was designed to ensure no physical, emotional, or 

professional harm came to participants. Sensitive topics, such as school performance 

or teaching quality, were approached with care, and all interviews or classroom 

observations were conducted respectfully and without judgment. 
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Voluntary Participation: Participation in the study was entirely voluntary, and no 

form of coercion or undue influence was used. Participants had the right to decline 

answering specific questions or to exit the study at any point without consequence. 

Approval from Relevant Authorities: Necessary permissions were obtained from the 

Punjab Education Foundation (PEF), relevant district education offices, and school 

administrations prior to conducting research activities within school premises. 

Transparency and Integrity: The study maintained academic honesty throughout its 

design, implementation, and reporting phases. All sources were properly cited, and no 

data was falsified or manipulated to fit preconceived outcomes. 

By adhering to these ethical standards, the study ensured the responsible and 

respectful treatment of all individuals and institutions involved, while upholding the 

credibility and integrity of the research process. 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

This chapter presents the quantitative analysis of data collected to examine the 

quality of education in Punjab Education Foundation (PEF) partner schools. The 

analysis focuses on measurable indicators such as student academic performance, 

teacher qualifications, availability of school facilities, and classroom conditions. Data 

were collected through structured questionnaires and standardized test scores from a 

representative sample of PEF schools. The findings are organized according to key 

research variables and are analyzed using descriptive and inferential statistical 

techniques. This chapter aims to provide an objective and data-driven understanding 

of the current educational standards within PEF-supported institutions, laying the 

groundwork for interpretation and policy implications in the subsequent discussion 

chapter. 
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Objective 1 

Evaluating the quality of education in high achieving schools of Punjab Education 
Foundation(PEF) 

Figure 4 

Results for High achieving schools 

 

 

SA: School Administration; SI: school infrastructure; TQTM; Teacher quality and teaching 
methodology; LR: Learning Resources; AE: Assessment and evaluation; PC: Parents & 
Community; SPO: students’ performance outcomes 

Above graph shows the results received from the high achieving schools of 

Punjab education foundation. Results revealed that school administration and teacher 

quality & teacher methodology are high indicators while these schools are striving in 

achieving better school infrastructure, learning resources and parents and community 

involvement 
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Objective 2 
Evaluating the quality of education in low achieving schools of Punjab Education 
Foundation(PEF) 

Figure 5 

Results from low achiever schools 

 

 

 

SA: School Administration; SI: school infrastructure; TQTM; Teacher quality and teaching 
methodology; LR: Learning Resources; AE: Assessment and evaluation; PC: Parents & 
Community; SPO: students’ performance outcomes 

Above graph shows the results received from the low achieving schools of 

Punjab education foundation. Results revealed that school administration and teacher 

quality & teacher methodology are high indicators while these schools are striving in 

achieving better school infrastructure, learning resources and parents and community 

involvement. Furthermore it also shows that these schools also struggling with 

students better performance outcomes. 
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Figure 6 

Over all comparison of high and low achiever  

 

 

SA: School Administration; SI: school infrastructure; TQTM; Teacher quality and teaching 
methodology; LR: Learning Resources; AE: Assessment and evaluation; PC: Parents & 
Community; SPO: students’ performance outcomes 

Results revealed that FAS schools are providing better quality of education 

than other ones showing high values in school administration, teachers quality and 

school infrastructure. but comparetively low achivieving schools are struggling to 

provide better quality of education specially in the area learning resources and 

students performance 
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CHAPTER V 

SUMMARY, FINDINGS, DISCUSSION, CONCLUSION AND 

RECOMMENDATIONS 

 

 

 

Summary 

 

Having an essential role in attaining a country's economic development, education is 

one of the core services delivered by the government. Quality education is the 

foundation for the development of any country. Education is a fundamental and 

primordial condition for the transfer of knowledge, skills and abilities, but also for the 

establishment of a civic consciousness that contributes to the full development of 

individuals. Thus, this study was designed to Evaluate the quality of education in high 

achieving schools of Punjab Education Foundation(PEF) and to  Evaluate the quality 

of education in low achieving schools of Punjab Education Foundation(PEF). the 

study was quantitative in nature followed by the cross-sectional design of descriptive 

research. 19 districts were selected purposefully out which three high achieving and 

three low achieving schools; on the basis of QAT results were selected. These three 

schools were from all the three programs I.e. EVS,NFS,NSP. A questionnaire was 

developed by the researcher herself having the reliability value = 0.8. Results revealed 

from analysis that FAS schools are providing better quality of education than other 

ones showing high values in school administration, teachers quality and school 

infrastructure. but comparatively low achieving schools are struggling to provide 
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better quality of education specially in the area learning resources and students 

performance. 

 

Findings and conclusion 

Results from high achieving schools revealed that school administration and 

teacher quality & teacher methodology are high indicators while these schools are 

striving in achieving better school infrastructure, learning resources and parents and 

community involvement. While results received from the low achieving schools of 

Punjab education foundation revealed that school administration and teacher quality 

& teacher methodology are high indicators while these schools are striving in 

achieving better school infrastructure, learning resources and parents and community 

involvement. Furthermore it also shows that these schools also struggling with 

students better performance outcomes. Results revealed that FAS schools are 

providing better quality of education than other ones showing high values in school 

administration, teachers quality and school infrastructure. but comparatively low 

achivieving schools are struggling to provide better quality of education specially in 

the area learning resources and students performance 

Disscussion  

The results of the study highlight notable differences in the quality of 

education among high-achieving and low-achieving schools under the Punjab 

Education Foundation (PEF), particularly in relation to school administration, teacher 

quality, methodology, infrastructure, learning resources, and student outcomes. 

Firstly, both high- and low-achieving schools demonstrated strong indicators 

in school administration and teacher quality, underscoring the critical role that 
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school leadership and teacher competence play in shaping the educational 

environment. Effective school administration has been widely associated with 

improved teacher morale, classroom management, and ultimately, student 

performance (Leithwood et al., 2020). Similarly, teacher quality—including subject 

mastery, pedagogical skills, and classroom engagement—is a strong predictor of 

student achievement (OECD, 2018). These findings reinforce earlier studies within 

the Pakistani context that show how PEF schools with committed leadership and 

qualified teachers often outperform government schools in basic assessments 

(Andrabi et al., 2023; ASER Pakistan, 2023). 

However, despite these strengths, both school groups—especially the low-

achieving ones—struggled with school infrastructure, availability of learning 

resources, and parent/community involvement. This aligns with studies by Malik 

and Qadir (2023), who found that many low-cost private schools in Punjab lack 

essential facilities such as libraries, laboratories, and adequate classroom space, which 

can negatively affect the learning environment. Limited access to learning materials 

like textbooks, digital tools, and supplementary resources can further hinder both 

teaching effectiveness and student engagement (UNESCO, 2023). 

Parental and community involvement was also identified as a weak area, 

particularly in low-performing schools. As highlighted by Rehman (2022), effective 

parent-school collaboration contributes to improved accountability, student 

motivation, and better learning outcomes. However, socio-economic factors such as 

parental illiteracy and limited awareness of educational standards often inhibit 

meaningful community engagement in low-income areas where many PEF schools 

operate (Naviwala, 2022). 
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Moreover, low-achieving schools were found to be struggling with student 

performance outcomes, which can be attributed to the compounding effect of poor 

infrastructure, insufficient learning resources, and external socio-economic pressures. 

This is consistent with global evidence that under-resourced learning environments 

significantly constrain the ability of even skilled teachers to deliver high-quality 

education (World Bank, 2019; Pritchett, 2013). 

Interestingly, among the various PEF school types, Foundation Assisted 

Schools (FAS) were shown to perform better in most quality indicators, particularly 

in school administration, teacher quality, and infrastructure. FAS schools benefit from 

relatively better funding, consistent Quality Assurance Testing (QAT), and 

monitoring, which may explain their higher performance levels (PEF Annual Report, 

2023). These results confirm prior evaluations by Bari et al. (2020), which found FAS 

schools outperforming other PEF-supported institutions in both academic and 

operational domains. 

In contrast, non-FAS schools, particularly those operating under the New 

School Program (NSP), often face constraints related to delayed payments, weak 

oversight, and more limited institutional support, all of which adversely affect 

performance and sustainability (Siddiqui, 2021). This underscores the need for 

differentiated support mechanisms across PEF’s various programs to ensure equity 

and consistent educational quality. 

In conclusion, while strong school leadership and teacher competence remain 

essential pillars of quality in PEF partner schools, challenges persist in terms of 

infrastructure, resources, parental engagement, and learning outcomes—especially in 

lower-performing institutions. These findings suggest that policy efforts must go 
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beyond teacher training and administrative monitoring to include strategic 

investments in physical infrastructure, resource provision, and community 

mobilization to holistically enhance the quality of education in all PEF schools. 

Recommendations 

Strengthen Learning Resources and Infrastructure 

 Given that both high- and low-achieving PEF schools are striving to improve 

school infrastructure and access to learning materials, it is recommended that PEF 

allocate targeted funds for physical improvements, including classroom space, 

libraries, sanitation, and ICT resources. Special grants or resource packages could be 

designed for low-performing schools to bridge the infrastructure gap. 

Introduce Resource Equity Policies for Low-Achieving Schools 

 Low-achieving schools should receive differentiated support based on need. A 

resource-based equity model can help distribute additional teaching aids, textbooks, 

and student learning materials more effectively, especially where student performance 

outcomes are weak. 

Enhance Teacher Training and Continuous Professional Development (CPD) 

 Although teacher quality is rated high in both school groups, there is a need to 

align teaching methodologies with student-centered and competency-based 

approaches. PEF should invest in regular CPD workshops focusing on pedagogical 

skills, use of learning resources, classroom management, and assessment. 

Revise Monitoring and Evaluation (M&E) to Focus Beyond Test Scores 

 The current QAT-based accountability model may promote exam-centric 

teaching. It is recommended to revise the M&E framework to include qualitative 
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indicators such as classroom observation, student engagement, teacher-student 

interaction, and holistic learning outcomes. 

Promote Parental and Community Engagement 

 Since both school categories reported weak parent and community 

involvement, initiatives such as Parent-Teacher Committees (PTCs), school-based 

community events, and awareness campaigns should be implemented to foster a 

culture of collaboration and shared responsibility for student success. 

Scale and Support Best Practices from High-Performing FAS Schools 

 Practices from high-performing Foundation Assisted Schools (FAS), which 

showed better outcomes in administration, teaching, and infrastructure, should be 

documented and shared across the PEF network. Peer-learning initiatives, inter-school 

mentoring, and school leader exchange programs can be established. 

Focus on Student Performance and Learning Support in Low-Achieving Schools 

 To address underperformance, particularly in low-achieving schools, remedial 

programs, after-school tutoring, and early intervention strategies must be introduced. 

Diagnostic testing followed by individualized support plans can help improve 

foundational learning levels. 

Digitize Resource Management and Progress Tracking 

 PEF should continue expanding the use of digital monitoring apps and data 

dashboards for real-time tracking of attendance, resource gaps, and student 

performance. This can improve transparency and support timely interventions 

Improve School Autonomy with Accountability 

 Provide greater decision-making power to school leaders in areas such as 
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budgeting, teacher hiring, and resource use—balanced by performance-based 

accountability and regular capacity-building. 

Engage Research Institutions for Evidence-Based Reforms 

 Partnerships with universities and research bodies (such as the one recently 

signed between PEF and Punjab University) should be used to pilot interventions, 

evaluate impact, and generate policy-relevant evidence. 

These recommendations aim to create a more equitable and effective 

educational environment across all PEF partner schools, ensuring that quality is not 

limited to a few high-performing institutions but is accessible to all students 

regardless of location or background. 

 

 

 

 

 

 

 

References 

 

Aga Khan University Institute for Educational Development. (2022). Pakistan’s 

learning crisis: Only 10% of students proficient in core subjects.  

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:41 PM



  52

Ali, S., & Bano, M. (2024). Re-imagining quality in low-cost private education: 

Beyond test scores in Pakistan. International Journal of Educational 

Development, 102, 102810. 

Andrabi, T., Das, J., & Khwaja, A. I. (2023). LEAPS: Learning and Educational 

Achievements in Punjab Schools. Lahore: LEAPS Project. 

Andrabi, T., Das, J., Khwaja, A. I., & Zajonc, T. (2023). Learning and Educational 

Achievements in Punjab Schools (LEAPS): Updated Insights from 2023 Wave. 

Lahore: LEAPS Project. 

ASER Pakistan. (2023). Annual Status of Education Report – National Report 2023. 

Lahore: South Asian Forum for Education Development (SAFED). 

ASER Pakistan. (2023). Annual Status of Education Report 2023. Lahore: SAFED. 

Asim, S. (2021). Public-private partnerships in Pakistan: Evaluating impacts on 

student learning and equity. World Bank Policy Research Working Paper, 9856. 

Bari, F., Sattar, S., & Junaid, A. (2020). A study of learning levels in low-fee private 

schools in Punjab. Islamabad: SDPI. 

Barrera-Osorio, F., Patrinos, H. A., & Wodon, Q. (2022). Public-Private Partnerships 

in Education: Revisited. Washington, DC: World Bank. 

Hussain, S., Ahmad, M., Altaf, S., & Ahmad, M. F. (2024). Quality education and 

SDG-4: A comparative study of government and Punjab Education Foundation 

secondary schools. Pakistan Journal of Education, 40(2), 15–29.  

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:41 PM



  53

Hussain, S., Altaf, S., Iqbal, R., & Waqar, M. (2024). Comparison of quality 

standards in public and private secondary schools in Punjab. Journal of 

Contemporary Teacher Education, 8(1), 40–55. 

Kausar, F. N., & Sadiq, M. I. (2023). Challenges to effective teaching and assessment 

in PEF schools: An analytical study. Pakistan Islamicus, 3(2), 538–551.  

Kazmi, K., Muzaffar, A., & Qadeer, M. (2023). Punjab Education Foundation schools’ 

effective teaching-learning and assessment: An analytical study. 

Kazmi, K., Muzaffar, A., & Qadeer, M. (2023). Status of physical facilities and 

students’ achievement at public and PEF partner schools in Punjab. Research in 

Educational Development, 6(2), 112–128. 

Leithwood, K., Harris, A., & Hopkins, D. (2020). Seven strong claims about 

successful school leadership revisited. School Leadership & Management, 40(1), 

5–22. 

Malik, R., & Qadir, A. (2023). Low-Fee Private Schools in Punjab: Sustainability, 

Equity and Teacher Retention. Islamabad: Institute of Development Studies. 

Malik, R., & Qadir, A. (2023). Low-Fee Private Schools in Punjab: Sustainability, 

Equity and Teacher Retention. Institute of Development Studies. 

Naviwala, N. (2022). The Learning Divide in Pakistan: Teacher Incentives, Quality, 

and Equity. Wilson Center Asia Program. 

Naviwala, N. (2022). The Learning Divide in Pakistan: Teacher Incentives, Quality, 

and Equity. Wilson Center. 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:41 PM



  54

OECD. (2018). Effective Teacher Policies: Insights from PISA. Paris: OECD 

Publishing. 

OECD. (2023). What Makes a School a Learning Organisation?. Paris: OECD 

Publishing. 

PEF Monitoring Report. (2023). Quarterly Performance Review of Partner Schools. 

Lahore: PEF Monitoring Unit. 

PEF. (2023). Annual Report 2022–2023. Lahore: Punjab Education Foundation. 

PEF. (2023). Annual Report 2022–2023. Lahore: Punjab Education Foundation. 

Pritchett, L. (2013). The Rebirth of Education: Schooling Ain’t Learning. Center for 

Global Development. 

Punjab Education Foundation. (2025). Assisted Schools Program: structure and 

performance criteria. In Punjab Education Foundation (Wikipedia).  

Punjab Education Foundation. (2025). Monitoring and Evaluation Overview. 

Punjab Education Foundation. (n.d.). Case study: revitalizing girls’ education in 

remote regions under Public School Support Program. PEF Publications. 

Raza, M. A., Malik, M. H., & Deeba, F. (2022). Performance of public and PEF 

school students in literacy and numeracy drive: A comparative analysis. 

International Research Journal of Management and Social Sciences, 4(4), 26–39. 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:41 PM



  55

Rehman, T. (2022). Rethinking accountability: The unintended effects of test-based 

incentives in Pakistan’s education system. Compare: A Journal of Comparative 

and International Education, 52(4), 541–558. 

Rizvi, N. F., Bhutta, S., & faculty, A. K. U. Institute for Educational Development. 

(2022). More than 90 percent of primary and lower-secondary students in 

Pakistan have only a weak or basic understanding of mathematics and science. 

(Study summary). 

Siddiqui, S. (2021). Public-Private Partnerships in Education: Lessons from PEF’s 

New School Program. Journal of Educational Development, 7(2), 35–48. 

Umar, Z., Sadiqi, T., Hussain, S., & Qahar, A. (2023). Comparative study of 

infrastructure on student outcomes in public and PEF schools at secondary level. 

Educational Policy Review, 7(1), 55–70. 

Umar, Z., Sadiqi, T., Hussain, S., & Qahar, A. (2023). Compare the quality of 

infrastructure on student outcomes in public and Punjab Education Foundation 

funded schools at secondary level. International Research Journal of 

Management and Social Sciences, 4(4), 26–39.  

UNESCO. (2017). Education for sustainable development goals: Learning objectives. 

UNESCO. (2023). Global Education Monitoring Report 2023: Technology and 

Education. Paris: UNESCO. 

United Nations. (2020). Sustainable Development Goals: Goal 4 – Quality Education. 

PEF
Inam Randhawa (Assistant Director SD)

astdir.sdit.pef 202.83.171.7
24/8/2026 12:24:41 PM



  56

Verger, A., Fontdevila, C., & Zancajo, A. (2021). The Privatization of Education in 

Developing Countries: Problems, Promises, and Pathways Forward. Teachers 

College Press. 

World Bank. (2019). Ending Learning Poverty: What Will It Take? Washington, DC: 

World Bank. 

World Bank. (2023). Country Education Profile: Pakistan 2023. Washington, DC: 

World Bank Education Global Practice. 

Zohaib Ahmad, M., Shahzad, R., & Latif, M. (2023). Comparison of elementary 

education quality in public and PEF schools in Southern Punjab. Journal of 

Social Research and Development, 2(1), 88–105.  

 

 

 

 

 

 

APPENDIX A 

Questionnaire to Evaluate the Quality of Education  

Respected Respondent 
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 Research is being conducted on evaluating the quality of education in Punjab 

education foundation schools to improve the school performance. Hence, you are 

requested to complete the given questionnaire. The purpose of the study is neither to 

disgrace nor acknowledge anyone. The given information will help the stakeholders to 

take corrective actions in policies or curricula regarding learning disabilities.      

All the information of the responder will be kept secret. 

Geographical Area of School: ___________________ 

Gender:  Male  Female   

Qualification:  BA/BSc  BS/MA/MSc  M.Phil.  PhD 

Professional 

Qualification: 
 PTC/CT  B.Ed.  M.Ed. Other…... 

Professional 

Experience 
 5 to 10  11-15  16-20  20 Above 

Classroom 

observations 
 yes  No    

 

 

Instructions: Please rate each statement below based on your perception of the 

quality of education. 

1: Strongly Disagree 2: Disagree 3: Neutral 4: Agree 5: Strongly Agree 

Sr 

# 
Statements 

SDA

1 

DA

2 

N 

3 

A 

4 

SA 

5 

 Teachers’ quality and teaching methodology       

1 Teachers of this school have command on 

subject knowledge  

     

2 Teachers of this school are aware of their 

students’ mental ability 

     

3 Teachers of this school are professionally 

equipped  
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4 Teachers of this school able to manage the class      

5 Teachers of this school are punctual       

6 The teaching methods of teachers 

accommodate different learning styles and 

preferences 

     

7 Teachers of this school use learning resources 

effectively 

     

8 Teachers of this school are accessible and 

responsive to student inquiries and discussions. 

     

 Learning Resources      

9 Relevant content or text books for every grade 

are available 

     

10 Audio-video aids are available for every grade 

level 

     

11 Functioning computer labs are available for 

students 

     

12 Functioning science labs are available for 

students 

     

13 The library sources are adequately supporting 

the learning needs. 

     

14 Student counseling services are providing to 

students 

     

 School Infrastructure      

15 School building area is enough for teaching 

learning  

     

16 Cleaning condition of school building is good      

17 School building maintenance is done on regular 

bases  
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18 Numbers of classrooms are enough as per 

number of students in the school 

     

19 Class sizes are very large      

20 There are enough number of clean and 

functioning toilets in the school 

     

21 Water cooler or clean drinking water is 

available for students 

     

22 There is a facility of UPS or generator in the 

school 

     

 Assessment and Evaluation      

23 The assessment workload is reasonable and 

aligned with the learning objectives. 

     

24 Assessment strategies employed by the teachers 

are based on the content which was taught 

     

25 Assessment strategies are aligned with school 

policy 

     

26 Teachers provide feedback based on the 

students learning needs 

     

27 The feedback on assignments is timely and 

constructive. 

     

28 Teachers’ feedback helps students in improving 

their learning 

     

 School administration       

30 School vision and policy is well structured and 

transparent  

     

31 School policy accommodates every 

stakeholder’s need. 

     

32 The school administration provides a 

supportive and inclusive teaching-learning 

environment. 

     

33 School principal effectively implement the      
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school policy. 

34 School principals’ behavior positively 

motivates the teachers 

     

35 school principal efforts are to improve the 

schools’ outcomes 

     

36 The school administration offers opportunities 

for teachers’ professional development  

     

37 The school emphasizes kindness and respect.      

38 There is a focus on ethical and moral 

development alongside academic learning. 

     

39 Students feel safe and respected at school.      

 Parents and Community Engagement      

40 Parents attend school events regularly.      

41 Community members support school activities.      

42 Parents stay informed about school updates.      

43 The school actively seeks feedback from 

community for enhancement. 

     

44 Community input shapes school decisions.      

45 Parents and the community contribute to school 

initiatives. 

     

 Student Performance and Outcomes      

46 Students perform well in their classes.      

47 Students’ express satisfaction with their 

schoolwork 

     

48 Students feel adequately prepared for tests and 

assignments. 
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49 Students consistently learn valuable 

information at school. 

     

50 The school supports students to achieve better 

results. 

     

 

List of resources and facilities 
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