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ABSTRACT

The aims of this study to “Exploring the causes for the failure of Punjab Foundation
Partner Schools in its Quality Assurance Test”. It also provides the important data
to the higher authorities pertains to such reason of failure which gover;nment and
private schools suffering. It helps them to find out solution to problems for better
harness of information and improve the student’s collaboration in education. The
purpose of gathering sufficient information on the failure of PEF schools, the
researcher selected 36 PEF schools located within the district of Lahore. The
researcher's objective was to collect all of the data found inside PEF schools. The
city of Lahore has developed a reputation as a result of the enormous number of
public and private universities that it has. With students coming from all around
Pakistan, Lahore is often regarded as the most important academic hub in the
country. For this purpose, researcher used mixed method, in Quantitative method
the researcher collected data by using survey method from students, teachers and
administrator of affiliated schools with (PEF). The data gathered from short listed
schools. The researcher choose 100 students 30 teachers and 20 administrative for
this study. In qualitative method researcher collected data by conducting interview
from teachers, students and administrates. Researcher conducted 10 interviews from
students, 10 interviews from teachers and 5 interview from administrator of schools

Keywords: PEF, QAT, Higher Authorities, Mixed Method
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CHAPTER 1

INTRODUCTION

Background of the Study

Education is process that includes providing or gain information, developing
reasonable decision-making and turning it into wisdom. It begins at the birth and
continue till last breath. On an individual basis, education refers to the entire process
by which experiences of a pupil are setup to support intended learning. All advanced
and developing countries have invested significantly in education due to the numerous
benefits literacies pr ovides. All countries in around the world have taken numerous
attempts to make education easily accessible to the majority of their citizens. The
quality of learning that occurs in an educational institution i1s determined on the
essential amenities accessible, the structure of educational activities, the creative
capabilities of instructors, and the training process of students. The principal is the
foundation of the school and is actively involved in the establishment of educational
programs.

Due to abrupt changes brought on by global socioeconomic development and
the technology revolution, Pakistan is currently experiencing issues in the fields of
business, economics, peace, education, and socioeconomics. In addition, the nation
faced unexpected challenges due to typical budgetary constraints and literacy goals.
According to Article the constitution from 1973, every kid in the state between the
ages of five to sixteen in the state are mandated by law to receive free public
education in a manner that is specified by the authorities. The Pakistan Government
achieved some progress towards offering free education, but they have no way to

guarantee a high standard of instruction for an enormous amount of students who live



in underprivileged and undeveloped regions. Parents who live in villages and cities
areas are not happy with the government schools' inadequate dedication to giving
their kids a better education.

The government of Pakistan was unable to finish this task of delivering high-
quality instruction that meets the objectives and standards of both Education for All
and the Millennium Development Goals on its own. The Pakistani government has
recently embraced the idea of fostering partnerships between the public and private
sectors to improve the quality and accessibility of educational institutions. Apart from
provincial governments, the government of Pakistan has launched a variety of
education programs and reforms aimed at raising educational quality. Everybody
wants a high level of organization, method, and victory in today's competitive world
as a sign of performance. The international education system places a strong emphasis
on the success of students, which ultimately reflects the efficacy of the schoal.

In order to deliver education through public-private partnership in the outlying
districts, this farm was established in 1991 as an independent organization. Due to Act
XI1, this foundation's extremely tight restrictions had to be reorganized. Punjab
education foundation created as a freestanding authorized organization, which is non-
profit organization who supports and fosters private sector education. The mission of
PEF is encouragement of private sector’s efforts to provide high quality education
through collaboration between the government and private sectors, technical and
financial aid for those efforts, as well as innovation and development of novel
resources to support more extensive academic possibilities for children from low-
income background at lower cost. The vision of PEF is “to support in the
development of a well- educated community by collaborating with the corporate

sector so that all children in Punjab has equal access to the essential right to study”



PEF have different partner’s schools to support the work on education and
check and balance it. It is running three main schools which are Foundation Assisted
School (FAS), Education Voucher Scheme (EVS), New School Program (NSP).
There were 3689 Foundation Assisted School 1592 Education VVoucher Scheme and
2164 New School Program in 36 districts of the Punjab provinces of Pakistan.

The Foundation has implemented a number of novel efforts to support
outstanding education that is cost-effective for those from the least fortunate segments
of community. It has also developed new affordable, economical, and accessible
paradigms through Public Private Partnerships. It has been helped more than 2.6
billion poor and needy students through private partnerships.

According to Punjab Education Foundation, it financially supports those
students per month who do not pay fees and associated with partner schools. The PEF
partner schools administer the quality assurance test (QAT) and offer varying
payment amounts based on the student's level of education. At the primary stage, 550
rupees are paid, while at the elementary level, 600 rupees are provided. For secondary
(Art) level students, 900 rupees are given, and for those at the secondary (Science)
level, 1100 rupees are provided. For Higher Secondary (Arts) level students, 1200
rupees are given, and for those at the Higher Secondary (Science) level, 1500 rupees
are provided. The PEF partner schools administer quality assurance tests (QAT) to
ensure the quality of education.

It is a kind of paper which taken from student to check the quality of education
provided by schools. If student did not pass the test, then PEF cancelled the schools
partnership. The academic development unit (ADU) of PEF makes schemes,
Strategies, took test from partner’s schools. Academic development Unit has specialist

members of team in different subjects like English, Urdu, and Mathematics and in



other science & Arts subjects. These experts of ADU have duty to make QAT for
whose schools which are partners of Punjab Education foundation. They followed up
Bloom’s taxonomy to make quality assurance test.

Rationale of Study

A key element of ensuring the accuracy and dependability of educational
programs and services is quality assurance testing. The Punjab Education Foundation
(PEF) employs quality assurance testing to uphold and enhance educational standards.
Regular assessments and evaluations help the foundation identify areas needing
improvement, enabling targeted interventions to raise educational standards. This
study aims to identify the reasons behind the failure of both private and public schools
in the quality assurance tests sanctioned by the Pakistan Education Foundation. It also
seeks to assess student performance and propose solutions to address identified issues.

The rationale for this study stems from the critical role of quality assurance
testing in maintaining and elevating educational standards. Quality assurance
mechanisms are essential for fostering educational accountability and improvement
(Scherman, Zimmerman, & Howie, 2017). By focusing on the PEF's Quality
Assurance Test (QAT), this study addresses a gap in understanding the specific
factors contributing to school failures and provides insights that can inform policy and
practice improvements.

In the context of the Punjab Education Foundation, quality assurance testing
serves multiple purposes: it holds schools accountable for their performance, guides
policy-making, and ensures that educational standards are met across both public and
private institutions. This testing process is crucial for identifying shortcomings and
areas where schools need to improve, thereby ensuring that all students receive a

high-quality education.



Previous studies have highlighted the importance of continuous assessment
and feedback in educational settings (Black & Wiliam, 1998). Regular quality
assurance tests like the QAT are instrumental in providing this ongoing assessment,
helping educators and administrators to understand where they are falling short and
what can be done to improve. This study's focus on identifying the reasons behind
school failures in the QAT aims to contribute to this body of knowledge, offering
practical solutions to enhance educational outcomes.

Moreover, by examining both public and private schools, this research
acknowledges the diverse challenges faced by different types of educational
institutions. Public schools may struggle with issues like inadequate funding and
resources, while private schools might face challenges related to maintaining
educational standards amidst competitive pressures. Understanding these distinct
challenges is essential for developing targeted strategies that can effectively address
the root causes of underperformance.

In summary, the rationale for this study lies in its potential to enhance the
quality of education in Punjab by identifying the factors leading to school failures in
the PEF's Quality Assurance Test and proposing viable solutions. By providing a
comprehensive analysis of these issues, the study aims to support the PEF in its
mission to promote high-quality education through effective public-private
partnerships and continuous quality improvement.

Purpose of Research

The Punjab Education Foundation (PEF) is dedicated to promoting high-
quality education through innovative public-private partnerships. One of its key
initiatives is the Quality Assurance Test (QAT), which is designed to evaluate the

performance of schools under its jurisdiction. While some schools manage to pass



these rigorous tests, a significant number fail to meet the established standards. This
study is undertaken with the primary objective of examining the reasons behind the
underperformance of schools in the PEF QAT program and identifying effective
strategies or solutions to enhance their test performance and overall quality of
education. The purpose of this research is multifaceted, focusing on both diagnostic
and prescriptive aspects:

Understanding the Causes of Underperformance

The study aims to delve into the root causes of why many schools, both public
and private, fail to pass the QAT. This involves examining a range of factors,
including but not limited to, teacher qualifications, teaching methodologies,
availability of learning resources, infrastructure, and the socio-economic backgrounds
of students. By identifying these factors, the study seeks to provide a comprehensive
understanding of the barriers to achieving educational excellence as defined by the
PEF standards.

Identifying Effective Strategies for Improvement:

Beyond diagnosing the problems, the research aims to propose actionable
strategies to improve the performance of underperforming schools. This includes best
practices from high-performing schools, innovative teaching methods, enhanced
teacher training programs, better resource allocation, and community engagement. By
identifying what works, the study aims to offer practical solutions that can be
implemented to uplift the educational standards across all PEF-affiliated schools.
Enhancing Educational Quality

The ultimate goal of the research is to contribute to the overarching mission of
the PEF, which is to ensure high-quality education for all students. By addressing the

specific reasons for school failures and suggesting effective remedies, the study aims



to support the PEF in creating a more robust and effective educational system. This, in
turn, is expected to lead to improved student outcomes, greater equity in education,
and the overall development of a more educated and skilled populace.
Informing Policy and Practice

The insights gained from this research are intended to inform policymakers,
educational administrators, and practitioners. By providing evidence-based
recommendations, the study aims to influence educational policies and practices at
both the school and systemic levels. This includes advocating for necessary policy
changes, resource reallocation, and the adoption of successful educational models and
practices.
Contributing to the Academic Discourse

On a broader scale, the research aims to contribute to the academic discourse
on educational quality assurance and school improvement. By adding to the body of
knowledge in this field, the study seeks to provide valuable insights that can be
utilized by researchers, educators, and policymakers worldwide.
In summary, the purpose of this study is to explore and address the reasons behind the
underperformance of schools in the PEF QAT program and to identify strategies that
can significantly improve their performance and the overall quality of education. By
achieving these objectives, the study aims to support the PEF in its mission to provide
high-quality education through effective public-private partnerships and continuous
improvement initiatives.
Statement of Problem

The Punjab Education Foundation (PEF) faces a significant challenge: a large
number of schools under its purview fail to meet the standards set by the Quality

Assurance Test (QAT). Despite various initiatives and interventions, these schools



continue to underperform, leading to concerns about the overall quality of education
being provided. This problem is compounded by the high expectations of stakeholders
and the competitive pressures that schools face. Therefore, it is crucial to explore and
understand the underlying factors that contribute to the failure of PEF partner schools
in the QAT.

This study seeks to address the following specific problem: What are the
factors that lead to the failure of Punjab Education Foundation partner schools in the
Quality Assurance Test? This involves examining a range of potential issues,
including but not limited to:

Teacher-Related Factors

o Are there deficiencies in teacher qualifications and professional development?
o How does teacher motivation and job satisfaction impact student performance?

Student-Related Factors

e  What role do student socio-economic backgrounds and home environments play in their

educational outcomes?
e How do student attendance and engagement levels affect their performance in the QAT?

School-Related Factors

o Are there issues related to school infrastructure and resources?
e How effective are school management and leadership in ensuring quality education?

Curriculum and Pedagogy

o s the curriculum aligned with the needs and abilities of the students?
e What teaching methodologies are being used, and how effective are they in promoting

student learning?

Assessment and Evaluation

e Are there gaps in the way student performance is assessed and evaluated?
e How is feedback from assessments used to inform teaching practices and interventions?

Policy and Implementation

e Are there policy-level challenges that hinder the effective implementation of quality

education initiatives?



e How do existing policies support or impede the achievement of educational standards?

Significance of Research

Understanding these factors is essential for several reasons:
Informing Policy Decisions

The findings of this study can provide valuable insights for policymakers at
the PEF and other educational authorities. By identifying the root causes of
underperformance, the study can inform the development of targeted policies and
strategies aimed at improving educational outcomes.
Improving Educational Practices

For educators and school administrators, understanding the specific challenges
faced by their schools can lead to the adoption of more effective teaching practices
and school management strategies. This can contribute to better student performance
and overall school improvement.
Enhancing Stakeholder Engagement

By addressing the concerns of stakeholders, including parents, community
members, and funding agencies, the study can help build trust and support for the
PEF’s initiatives. This can lead to greater community involvement and collaboration
in efforts to enhance educational quality.
Contributing to Academic Knowledge

The study adds to the academic discourse on educational quality assurance and
school improvement. By providing evidence-based insights, it contributes to the
broader understanding of the challenges and opportunities in ensuring high-quality

education in diverse contexts.
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Aim of the Study

The primary aim of this study is to explore the factors that lead to the failure
of Punjab Education Foundation partner schools in its Quality Assurance Test.
Through a comprehensive examination of teacher-related, student-related, school-
related, curricular, and policy-related factors, the study seeks to provide a detailed
understanding of the challenges faced by these schools. Ultimately, the goal is to
identify effective strategies and solutions that can help improve their performance and
ensure that all students receive a high-quality education.

By addressing these issues, the study aims to support the PEF in its mission to
promote high-quality education through public-private partnerships. It also seeks to
contribute to the broader goal of educational equity and excellence, ensuring that all
students, regardless of their socio-economic background or the type of school they
attend, have access to quality education that prepares them for future success.
Research Objectives
The following were the research objectives of this study.

e To investigate the causes of underperformance in schools during the PEF-

Quality Assurance Test.

e Propose the strategies to improve the education quality in PEF schools.
Research Questions

In order to achieve the previously indicated objectives, the following research
question was created after a thorough review of the pertinent literature.

What are the reasons of the failure of schools in Punjab Education Foundation-
Quality assurance test?

What are the strategies to improve the quality of education in PEF schools?



11

Limitation of Study

The researcher encountered several limitations during the course of this study.
One significant limitation was the geographical dispersion of schools. The Punjab
Education Foundation (PEF) oversees a vast network of schools spread across various
regions, including rural and urban areas. Conducting a comprehensive study across
such a wide geographic area posed logistical challenges, making it difficult to gather
consistent and representative data from all schools. Access to remote areas was
particularly challenging, often requiring significant travel time and resources, which
constrained the scope of data collection.

Another notable limitation was time. The study had to be conducted within a
specific timeframe, which restricted the depth and breadth of the research. Time
constraints affected the ability to conduct longitudinal studies that could provide more
comprehensive insights into the factors affecting school performance over an
extended period. Additionally, the limited time available for data collection and
analysis may have resulted in a reliance on snapshot assessments rather than ongoing
monitoring and evaluation.

These limitations, while challenging, were addressed to the best extent
possible by employing efficient data collection methods and prioritizing key areas for
detailed study. However, they nonetheless highlight the need for ongoing research to
build upon the findings of this study and to continue exploring ways to improve the
quality of education in PEF schools.

Delimitations of Study

Given numerous resource limitations, the researcher made conscious decisions

to set specific boundaries for the study, known as delimitations. These include the

following aspects: Time constraints necessitated a focused study period, limiting the
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research to a manageable timeframe. Budget constraints further restricted the scope,
necessitating careful allocation of available funds. Consequently, the study was
confined to the Lahore district, excluding other regions to maintain feasibility.
Additionally, the research focused on students from the upper class, which helped
streamline the data collection process but may not reflect the experiences of students
from other socio-economic backgrounds. For qualitative data, only three schools from
Lahore district were selected to allow for in-depth analysis within the given resources.
For quantitative data, the study included ten schools from the same district, ensuring a
broader but still manageable sample size. These delimitations were essential to
conduct a thorough and focused study within the available resources and time frame.
Outline of Study

The structure of the thesis, including its chapters and the entire research process, is
provided below:

Chapter 1

In this chapter, the researcher begins with the introduction and background of the
research. Subsequently, the researcher identifies deficiencies in prior research in the
statement of the problem. Additionally, the purpose, objectives, and research
questions are delineated, along with the significance, rationale, limitations,
delimitations, and scope of the study. Furthermore, operational definitions for crucial
terms are provided.

Chapter 2

This chapter presents a review of the literature related to the research topic. The
researcher explains fundamental concepts and definitions pertinent to the main points

of the topic, specifically including the quality of teacher education, the role of parents



13

in a child’s education, concerns regarding school education, preparing educators, the
value of teacher education, and more.

Chapter 3

In this chapter, the researcher explains the research paradigm, discussing traditional
interpretive views about the qualitative method to emphasize the significance of
theoretical considerations and data analysis. An in-depth explanation of the chosen
sample and its broader categorization based on background information is provided.
The qualitative tools used for the research are detailed, and the methods utilized to
analyze both quantitative and qualitative data through a mixed-methods approach are
outlined.

Chapter 4

This chapter focuses on analyzing and interpreting the collected data to generate
insights and findings. It consists of two main sections and further subsections. The
first section deals with quantitative data, while the second section addresses
qualitative data. Data were collected through interviews and surveys. The researcher
used Statistical Packages for Social Science (SPSS) software for quantitative data
analysis and NVIVO for qualitative data analysis.

Chapter 5

After examining both qualitative and quantitative data, the findings are discussed in
detail. This chapter addresses the research questions, objectives, gaps, and relevant
literature. Additionally, any difficulties encountered during the study are discussed.

Finally, the chapter covers the successes and limitations of the study.
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Operational Definitions of Keywords
Teacher

A teacher is someone who possesses expertise in various fields and capacity to
instruct others. A teacher is someone who is constantly present in classroom
maintains environment, up-to-date information, abilities and temperament.
Student

A person who goes to school to learn a wide range of new things, develop the
necessary skills, and change their mindset in order to get ready for a future career. In
other term this type of individual is also known as leaner.

Administrator

An administrator is a person whose duty it is to oversee and assist in the organization
and management of the school.

Punjab Education Foundation (PEF)

The Punjab Education Foundation is a separate, legal organization under the mild
supervision of the Punjab Government. It is a 15 member panel of directors id
presided over by a chairman chosen from among private members.

Quality Assurance Test (QAT)

A test which is conduct by the PEF to assess the quality of education provided to their
student and also conduct to appraise the performance of PEF partner schools

PEF Partner Schools

Public or privates Schools which are working under auspices of Punjab Education
Foundation knows as PEF partner schools

Students’ Achievement

The outcomes of student’s education are referred to as their accomplishment or

effectiveness in completing their potentials.
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CHAPTER 2

LITERATURE REVIEW

Preview

The Higher Education Commission (HEC) of Pakistan has recognized the
need of advancing Quality Assurance (QA) activities in order to guarantee that
tertiary education is of a high enough standard, and as a result, it has taken the
necessary steps to accomplish so. The HEC was established in the year 2002. This
effort attempted to both enhance and increase the availability of education in Pakistan
that was based on research. Within the framework of this discussion, the creation of
Quality Enhancement Cells (QECs) was one of the most significant aspects. Founding
members included twenty public institutions in the United States. According to
Rasool (2011), these cells may be found at all of Pakistan's public and private
educational institutions that have earned accreditation from the Higher Education
Commission (HEC). The question of the quality of higher education institutions has
been the subject of a lot of debate and continues to be in the forefront due to the
relevance it has. The Higher Education Commission (HEC), which was based on the
results of a task group established to suggest ways for improving the quality of higher
education institutions in Pakistan, is responsible for the bulk of the sector's most
important developments. The task group was established to propose methods for
enhancing the quality of higher education institutions in Pakistan. After it’s founding
in 2002, the HEC has made a great deal of changes to the system of higher education
in an effort to realize its objective of establishing an economy and society that are
dynamic, competitive, and founded on knowledge. The HEC provides assistance to
HEIs in the process of creating QECs and has a predetermined quality assurance

framework. Quality management system (QMS) is a concept that has just recently
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emerged in Pakistan's higher education industry (Ahmed & Ali, 2012). The Higher
Education Commission of Pakistan (HEC) is now placing a focus on quality assurance
and quality improvement at HEIs.

HEC Pakistan has encouraged new higher education institutions to be formed
by for-profit firms in an attempt to provide a fair playing field for the country's
corporate sector. As a direct consequence of this, both the level of competition and the
demand for post-secondary education have grown. Over the last two decades, over
sixty new private universities and colleges have opened their doors to students. The
authorities have discovered that maintaining a high level of quality assurance in the
face of an increasing number of these higher education institutions (HEIS) is a
considerable challenge. The HEC is doing every effort necessary to raise the level of
excellence in this sector. Recent years have seen a meteoric rise in the number of
HElIs that are equipped with QEC departments. According to HEC (2010), the QAA
has formed around 653 distinct quality assurance program teams.

In the event that steps were taken to enhance QA practices, tertiary institutions
would be held too much higher standards of performance. However, higher education
institutions in Pakistan, whether public or private, have not been subjected to a
complete assessment that includes a diagnostic and evaluation method for their
courses, programs, and overall academic performance. These problems have not yet
been addressed by the establishment of the external standards that are essential to do
so. Before new academic programs and courses can be made available to students,
they must first get permission from the HEC (Rasool, 2011). However, the public
sector of Sri Lanka's higher education institutions has a success rate of 74% in the
implementation of TQM. On the other hand, there were several recommendations

offered for boosting the engagement of both students and staff in TQM efforts. The
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results of this research will be useful to policymakers and academics who are
interested in implementing TQM in Pakistan's higher education system. According to
the findings of the study (Indumini, 2015), it is recommended that a similar study be
carried out at both public and private higher education institutions, with involvement
from both academic and administrative staff. It was discovered that governing bodies
at HEIs are only slightly committed to the adoption of quality management systems
(QMS); this may be owing to the fact that they are unfamiliar with the idea.
Additionally, there were found to be delays in the implementation of QA findings.
Research that was carried out at higher education institutions in Sri Lanka revealed
that the administration was lacking in TQM knowledge. The inspection data does not
substantiate the administration's statements, despite the fact that they place a strong
focus on quality control and assurance. As a consequence of this, it is acceptable to
claim that Total Quality Management (TQM) is not being applied in a manner that is
congruent with its principles (Indumini, 2015). The knowledge and point of view of
quality gurus who come from industry and manufacturing is quite different from that
of those who work in the education sector, which adds another degree of complexity
to the difficulty of implementing TQM in the higher education sector.

Academics have started looking at the possibility of TQM being used in the
service industry due to the fact that it has been so successfully implemented in the
industrial sector. TQM is ultimately used in a variety of service sectors, including
education, healthcare, and government. On the other hand, higher education
institutions are understanding the importance of TQM about three decades behind the
industrial sector (Venkaman, 2007). Given their research purpose, it is surprising that
academies, which should have been the hub of knowledge and innovation, trailed

behind other institutions in adopting and implementing TQM (Indumini, 2015). It is
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essential to the economic growth of any nation to strengthen teaching and research in
tertiary education institutions. For example, the government awards grants, paid for
with public money, to individuals as well as committees in the field of higher
education. As a consequence, the society benefits not only from the increased
knowledge but also from the increased creativity. The availability of resources is an
important factor to consider while trying to maintain both the quality and the quantity
of higher education. It is extremely difficult to evaluate and keep the equation of input
and output accurate due to the fact that the quality and productivity of the
performances of institutions cannot be stated. The difficulty starts with determining
how much money is required to send each child to college and ends with evaluating
the level of economic growth in the town. This system relies on a number of essential
components in order to function well, some of which are described above, while
others include higher graduation rates for students, improved educational and research
opportunities, and a great deal more. If these factors continue to be qualified and
quantified, according to Baig, Abrar, Asif, and Ahmad's (2015) argument, it is
possible to get a high-quality education in a manner that is also financially feasible. It
is crucial to locate an education system that is both well-structured and of high
quality.

Higher Education Commission of Pakistan (HECP) is in charge of Pakistan's
higher education institutions (HEIs), and it has provided guidance in a number of
different areas, such as the design of policies, allocation of resources, investment in
postsecondary education, and administrative strategy. The work that is being done to
create rival systems of accountability measures may make a clear argument for the
need for improvements in higher education. Mainly due to the fact that assessing the

quality of the data provided by HEIs requires a significant amount of time. In
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societies that have undergone industrialization, some criteria, such as the graduation
rate, the cost per graduate, and the income contribution per student, have been firmly
defined. The HEC must conduct an analysis of the effectiveness of these measures to
determine whether or not they are helpful. According to Batool and Qureshi (2010),
using methods that have already been shown to be effective is one way in which
quality control may be swiftly enhanced. Given the significance of HEIs to the
expansion of the economy, it is of the utmost importance that Pakistan create a firm
connection between commercial enterprise and educational institutions of higher
learning. Through HEC, we need to encourage cooperation between private
companies and academic institutions. Students should engage in formal education in
order to gain the skills and information necessary to stimulate economic development.
It is necessary to combine this with productive research projects that have the
potential to be developed in order to address real problems (Ahmed & Ali, 2012). In
addition to this, Pakistan's higher education institutions have to be able to familiarize
their students with the international world. International higher education institutions
may also be able to help talented people find full-time work or internships

. They may potentially build a link with the whole planet by using this
technology. In addition, higher education institutions have the potential to address
social issues by fostering open debate. In order for our educational system and the
outcomes it produces to be beneficial to society as a whole, productivity must be
increased, and critical thinking must be fostered. HEC has developed into a more
powerful tool as time has gone on. It has had a significant impact on Pakistan's higher
education system by financially supporting, supervising, regulating, and accrediting
various institutions of higher learning located all throughout the nation. It provides a

comprehensive set of services to students, professors, and higher education
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institutions (HEIs) in order to monitor and evaluate the effectiveness of the
educational system. The statute gives the commission the authority to carry out its
mandate and all of its duties. This argument provides support for increased
community investment, long-term growth, and commercial relationships within higher
education (Mohammed, 2018).

For academic failure and Theories that attribute a school's failure to elements
including teacher quality, student performance, school amenities, and management
practices have been a primary source of motivation for those seeking to explain
inequalities in students' academic attainment. History of the Pakistani Schooling
System the Education for All (EFA) aim has not yet been reached in Pakistan,
according to a number of international studies. Pakistan has lower UNESCO ratings
on the EFA Development Index (EDI) because of problems with primary school
enrollment, adult literacy, gender equity and equality, educational equality, and
educational quality. Adult literacy rates in Pakistan are still around 50% despite
widespread attempts to improve the situation.

Furthermore, more than 6 million kids aren't in school (UNESCO Bano,
2007). There is need for improvement in Pakistan's educational system. The
importance of education to a country's progress is widely acknowledged. By studying
the rise and fall of nations across time, we may deduce that the most developed
countries have the best chance of reaching their full potential with the help of
education. Corruption is pervasive throughout all levels of education, so despite
having a budget, the money isn't going where it's supposed to. There is a lot below the
ideal and tested standards because of the nature of the delivery from public authority
foundations. In Pakistan, private schools are widely available to low-income families,

should be of more use to the nation. The education system is deteriorating rather than



21

thriving because of insufficient planning and a failure to address execution issues.
Planners, developers, implementers, and decision-makers are still needed from our
academic institutions. Instead, the high rate of turnover might be attributed to a
discrepancy between expectations and reality. Most of the students we meet are more
interested in getting a degree than learning anything.

The growth in higher education institutions has not resulted in a
corresponding rise in standards. Instead, they become worse, proving that not a single
Pakistani institution is among the world's top 1000. The educational attainment of a
country is proportional to its standard of living. The developed countries worked out
how to advance its educational system in step with market demands. Despite our
recent successes,

As the nation continues to encounter multiple obstacles that serve as a
deterrent, they are only becoming waorse. In order to effectively address our own
social and economic needs, we must increase the level of Education among our people
to that of our South Asian neighbors.

Quality of Teacher’s Education

Multiple studies agree that the quality of the teachers in a school is the single
most important factor in determining student success. The value of teaching is shown
by the research of financial professionals who examine the influence of TQ on student
development. Researchers are looking for evidence that teachers may make a
difference in their students' learning outcomes. A good educator is one whose pupils
consistently do well academically. In this way, the researchers isolate the effect of TQ
from other factors that may affect student performance. Teacher impact on student
learning was taken into account in three different studies: the University of Texas at

Dallas Texas Schools Project, the Student-teacher Achievement Ratio (STAR)
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project, and the Tennessee Value-added Assessment System (TVAAS). Students'
academic success is significantly impacted by TQ. Recent research has shown that
educators may have a profound effect on the lives of kids from all socioeconomic
levels. In shaping the future of individuals and whole generations, educators play a
pivotal role.

The government has implemented the Education Sector Reforms (ESR) and
the EFA National Plan of Action (2001-2015) to raise the standard of education
across the board through measures such as curricular revision, teacher training, and
improved infrastructure in public schools. In Pakistan, physical activity and, more
specifically, scientific education have been on the decline for some time and are now
at a historic low. Further, there is a severe shortage of teachers, research facilities
need to be ready, and the educational program is outdated. In a nutshell, the schools
are failing. Therefore, it is necessary to identify the factors that have contributed to
the present state of affairs (Administration of Pakistan, 2002).

There must be a persistent investment in teacher training in order to improve
the quality of teaching and student achievement in the classroom (DeMonte, 2013).
Teacher education and training have also been prioritized in Pakistan. There are
several training programs available for teachers of different subjects because of the
importance placed on teacher preparation (Aziz & Akhtar, 2014). The National
Educational Policy 1998-2010 reports show that these initiatives get careful
consideration but do not adhere to basic educational norms (Gopang, 2016). However,
these program for educating teachers might benefit from improvements in many areas,
including finances and human capital (Farah, Fauzee, & Daud, 2016). Despite
previous research on the topic, a study is needed that identifies the most pressing

problems with teacher education in Pakistan and proposes workable solutions.
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Accordingly, this study uses the existing literature to explore the problems
associated with teacher training in Pakistan and how these problems might be
overcome to enhance teacher training programs in Pakistan.

Role of Parents in Child’s Education

The subject of parental participation in education has been a matter of
significant interest for individuals who are concerned with achieving the best possible
developmental and educational results for young children in preschool and primary
school settings. The examination of teenage outcomes has increasingly included the
investigation of problems pertaining to parental participation. Numerous studies have
consistently indicated that the active participation of parents in the education of their
children during childhood and adolescence tends to provide positive outcomes in
terms of academic achievement and overall school performance. There appears to be
variation across schools in their capacity to facilitate parental engagement. Schools
may facilitate parental involvement by providing a variety of opportunities for
interactions that consider the specific requirements of parents.

Invitations extended to parents to participate in school activities effectively
communicate a message that their engagement is both appreciated and highly
regarded, so serving as a catalyst for their active involvement. According to Hoover-
Dempsey et al. (2005), significant invites might originate from three distinct sources,
namely the educational institution, instructors, and the students themselves. The
establishment of a school atmosphere that effectively communicates to parents their
sense of belonging and acceptance inside the educational institution is of utmost
importance. Parents can also be effectively informed about their children's educational
progress. The school personnel has the ability to demonstrate respect towards parental

concerns and ideas. A school atmosphere of this nature establishes a solid basis for
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engagement. The teacher's invitations foster a sense of personal trust, which serves as
the foundation for establishing a collaborative relationship centered on the educational
development of children both in the home and school environments. The act of
youngsters extending invitations for assistance with their educational pursuits can also
serve as a catalyst for parental participation. This finding aligns with previous studies
in developmental research, which have demonstrated that children's actions have the
potential to impact the socialization practices employed by their parents.

The interaction between parents and schools, as well as parental engagement,
can be impacted by many school features. The educational institution significantly
influences the extent and characteristics of parental engagement. The critical aspects
encompass the instructors' ideas on the role of parents in the classroom and their
obligation to offer chances for parental involvement. Educational institutions have the
capacity to facilitate parental involvement by providing a diverse array of
opportunities for interaction. In order to effectively promote parental engagement, it is
important for teachers to possess a comprehensive understanding of strategies for
engaging parents, while receiving guidance and backing from the school
administration (Feuerstein, 2001).

Certain children demonstrate academic success while residing in challenging
socioeconomic conditions, whilst others experience academic underachievement
despite having access to comfortable financial resources. The variables that appear to
facilitate resilience or vulnerability. The study conducted by Schoon and Parsons
(2002) once again highlights the significance of parental engagement in schooling
within the home setting. Samples of children were selected from the National Child
Development Study (NCDS) and the British Cohort Study (BCS). A socioeconomic

Index (SI) was computed for each kid, incorporating parental socioeconomic status
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and material deprivation, while a Competence Index (CI) was determined, considering
academic achievement and behavioral adjustment. The study conducted to investigate
the impact of several aspects of parental participation on the academic performance of
eighth-grade students. The researcher found four distinct components of parental
involvement, specifically: parental ambitions for their children's education,
communication between parents and children regarding school matters, the structure
of the home environment, and parental engagement in activities linked to the school.
It is important to underscore that the term "parental aspiration" pertains to the hopes
and expectations that parents hold regarding their child's ongoing education Singh et
al,. 1995). On the other hand, "parent-child communication™ specifically denotes
discussions between parents and children concerning school-related matters. "Home
structure™ encompasses the level of discipline exerted by parents to ensure completion
of homework and to restrict potentially diverting activities, such as watching
television. In contrast, "parental participation in school" is self-evidently concerned
with the support and involvement of parents in school and classroom events.

The researcher demonstrated that the level of parental engagement in school
activities did not have any significant impact on academic accomplishment. However,
it was found that the structure of the home environment had a modest negative
correlation with academic performance. The influence of parental participation,
namely through parent-child talks, was shown to be of modest magnitude. The
influence of parental aspirations on academic accomplishment is significant, exerting
both direct and indirect effects through the medium of conversation. To get a sense of
the magnitude of its impact, it can be juxtaposed with the influence of previous
accomplishments. Previous academic performance is typically the most reliable

indicator of students' current academic performance. The aforementioned metric
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effectively captures the cumulative impact of familial history and the inherent
capabilities of the kid. The researcher demonstrated that parental aspirations emerged
as the primary determinant of student accomplishment after controlling for social
class variables.

Certain educational institutions appear to possess a greater capacity than
others in facilitating parental engagement. Educational institutions have the capacity
to facilitate parental engagement by providing a diverse array of contact opportunities
that consider the specific requirements of parents.

According to Kerbow and Bernhardt (1993), invitations sent to parents to
participate in school activities serve to communicate to parents that their engagement
is both appreciated and highly regarded. Furthermore, such invitations can serve as a
source of encouragement for parents to actively engage in school-related matters.
Significant invites are derived from three primary sources, namely the educational
institution, educators, and the students themselves. It is important for a school to have
a welcoming atmosphere that effectively communicates to parents their inclusion and
acceptance inside the educational institution. Parents can also be effectively informed
on the educational progress of their children.

The school personnel has the ability to demonstrate respect towards parental
concerns and ideas. A school atmosphere of this nature establishes a robust basis for
engagement. The teacher's invitations foster a sense of personal trust, serving as the
foundation for establishing a collaborative relationship centered on the educational
development of children both within the home and school environments. The act of
youngsters extending invitations for assistance with their educational pursuits can also

serve as a catalyst for parental engagement. This finding aligns with prior
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developmental studies indicating that children's actions have the potential to impact
the socialization practices employed by their parents (Hoover-Dempsey et al., 2005).
Concerns Regarding School Education

The universalization of elementary education is a fundamental pillar for the
advancement and prosperity of any given community. As per the stipulations outlined
in Article 25-A of the Constitution of Pakistan, it is incumbent upon the state to
provide the provision of education that is both free of charge and obligatory for all
individuals falling within the age bracket of 5 to 16 years (UNESCO, 2011). The
attainment of universal primary education necessitates the collaborative endeavors of
many social institutions and stakeholders.

According to Khan (2011), there is a significant probability that Pakistan
would be unable to meet its obligations under the EFA (Education for All) agreement
by the year 2015. It is important to comprehend the obstacles and impediments that
hinder the attainment of universal education, particularly for females. In order to
attain the objective of Universal Primary Education (UPE), it is crucial to
acknowledge that the extensively discussed matters of teacher availability, teacher-
student ratio, accessibility of schools in remote regions, and the presence of non-
functioning schools appear to be excessively emphasized in light of statistical data.
Based on the findings of the Punjab Millennium Development Goals Report
(PMDGR, 2011), it was observed that the teacher-student ratio in public primary
schools was at 1 to 42. Additionally, the report indicated that the accessibility to
public primary education facilities within a 2-kilometer radius in the Punjab region
was recorded at 93% for boys and 91% for girls. Additionally, it was found that 50%
of the villages in Punjab have at least one privately-owned educational institution

within their vicinity. According to the PMDGR (2011), districts with comparatively
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superior key indicators exhibited a significant prevalence of nonfunctional public
elementary schools. These figures demonstrate that the sheer presence and operation
of a school does not ensure the enrollment and retention of pupils. The effective
operation of a school is contingent upon its capacity to establish community
ownership and seamlessly integrate with local institutional frameworks. The
achievement of Universal Primary Education, which is one of the Millennium
Development Goals (MDGs), has shown limited progress in Pakistan. In the context
of globalization, Pakistan and its provinces have demonstrated a steadfast
commitment to the attainment of Universal Primary Education (UPE).

Symbols of accomplishment in the realm of education have been established
via the formulation of national education policies, the construction of national action
plans, and the stipulation of various strategies. Nevertheless, the advancement
towards the attainment of Universal Primary Education (UPE) has been constrained.
In light of the constitutional changes brought about by the 18th amendment, the
provinces are required to develop policies that align with their specific circumstances.
The government of Punjab has demonstrated a strong commitment to the universal
Primary Education (UPE) Objectives. As a result, its School Reforms Roadmap
outlines a vision to ensure equal and fair access to high-quality education throughout
the province. Despite these promises, there remains ample opportunity to examine
many nuanced facts and formulate policy recommendations. The current endeavors
are oriented towards that particular objective.

At the provincial level, the Net Primary Enrolment Rate (NPER) in
Balochistan is seen to be the lowest, with a rate of 39%. In comparison, Sindh and
Khyber Pakhtunkhwa (KPK) exhibit higher NER values of 50 % and 53%

respectively. The Province of Punjab has a much higher Net Enrollment Rate (NER)
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of 64%, surpassing the national average of 57% and outperforming other provinces in
this regard. The contribution of Punjab in Pakistan towards the achievement of
Universal Primary Education (UPE) is of considerable importance. This is primarily
due to the fact that Punjab encompasses around 60% of the country's total population,
hence making its indicators influential in shaping the national indicators pertaining to
education. Following the implementation of the 18th constitutional amendment, the
federating units collectively issued a Joint Declaration on Education in September
2011. In addition to many objectives, this statement obligated the provincial
governments to formulate an action plan aimed at establishing priorities and
increasing financial allocation, taking into account time constraints posed by the
Millennium Development Goals (MDGs) and Education for All (EFA) initiatives.
Based on the findings of the Pakistan Social and Living Standards Measurement
(PSLM) survey conducted during the 2011-2012 period, significant disparities were
seen in the levels of literacy and enrollment rates in the province of Punjab, with
variability observed across many parameters.

For instance, in terms of gender, it was seen that males had a higher likelihood
of enrolling in school, with a net enrollment rate (NER) of 65%, whilst females had a
little lower NER of 62%. The observable discrepancy between rural and urban regions
was more pronounced. The urban region of Punjab had a net enroliment rate (NER) of
72%, while the rural parts demonstrated a comparatively lower NER of 61%. The
Primary Completion Rates (PCR) exhibited variability throughout the districts, with
Mandi Bahauddin reporting a PCR of 20% and Rajanpur reporting a PCR of 40.9%.
Nevertheless, according to the statistics from the Multiple Indicator Cluster Survey
(MICYS), the transition rates from primary to middle level in public schools exceeded

90% in the majority of districts. Hence, it may be inferred that the focus on
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enrollment and retention in elementary schools outweighed the emphasis on
transition.

The 18th Constitutional Amendment, which was enacted as a parliamentary
act on April 19, 2010, stipulates that... The implementation of the 18th Amendment
led to the decentralization of education, transferring the responsibility of education to
the provinces. Consequently, this led to the elimination of the Federal Ministry of
Education. As a result, the province governments assumed exclusive responsibility for
policy problems, program execution, and coordination. The Government of Punjab
(GoPb) has demonstrated a strong commitment to the Education for All (EFA) goals.
As a result, its School Reforms Roadmap has been designed to achieve the objective
of ensuring fair and equal access to high-quality education throughout the province.
The administration has implemented several prominent programs, including Daanish
Schools, the Punjab Education Endowment Fund (PEEF), the Punjab Education
Foundation (PEF), and the Punjab Education Sector Reforms Program (PESRP). The
Program for Enhancement of Education Sector Reforms and Projects (PESRP)
focuses on the management of donor-funded initiatives via the Program Monitoring
and Implementation Unit (PMIU). Its primary objective is to enhance governance,
increase accessibility, and improve the quality of education.

The primary focus of PEF is to establish and maintain connections with
private sector educational institutions, offering them support. On the other hand,
PEEF is largely dedicated to giving financial assistance to individuals from
impoverished backgrounds, with a particular emphasis on those residing in the
southern region of the province. The lack of precise delineation of objectives and
inadequate coordination are seen in relation to these program. The effectiveness of

systematic institutional arrangements between line departments is limited. The prompt
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highlights the pressing necessity for the decentralization of these program in order to
facilitate the active involvement of community members, civil society organizations,
donors, and education advocates, hence enhancing the efficacy of implementation and
promoting culturally responsive approaches. Given the current circumstances, it
seems unlikely that Pakistan would be able to attain Universal Primary Education
(UPE) by the year 2015.

To accomplish this objective, it is imperative to foster enhanced collaboration
across state institutions, establish robust public-private partnerships, adopt a
democratic approach to decision-making processes, and conduct comprehensive data
gathering for needs assessment. These measures are essential for effectively
delivering services to communities. Numerous studies have provided evidence
indicating that the mere establishment of educational institutions and the recruitment
of educators are insufficient measures to guarantee the enroliment, retention, and
provision of high-quality education for children inside these schools. According to
research conducted by the World Bank, there exists a correlation between the caliber
of education and the level of support from the community.

This relationship is shown in the region of Balochistan, where the community
has demonstrated a strong commitment to promoting education. The enrollment and
retention of children in schools is a complex matter that requires comprehensive
assistance from the social, political, and normative structures inside society. Local
government institutions, including education officials, basic health units, social
welfare departments, and child protection institutions, should assume a central role in
establishing a framework for coordination with the pre-existing social structures

within the community.
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Nevertheless, several parents, despite their recognition of the need of
education, encounter financial limitations that prevent them from enrolling their
children in school. It is imperative for the government to offer financial assistance in
order to facilitate parental ability to enroll their children in educational institutions.
The community might be designated as the primary stakeholder via the facilitation of
its understanding about the significance of education and the enduring advantages it
offers. The successful implementation of initiatives aimed at enhancing enrollment,
retention, and educational quality necessitates a significant degree of political
dedication to engage the local population (UNESCO, 2011).

Preparing Educators

Training is an organized procedure that use a variety of methods to improve
performance on a specific activity or set of activities. As defined by Creemers,
Kyriakides, and Antoniou (2012), training is the process by which an individual
systematically acquires the knowledge, attitudes, and skills necessary for him to
perform satisfactorily in a job or assignment for which the requirements can be
defined in advance and which requires a relatively standardized output from whoever
attempts it. Once interchangeable terms, "teacher education™ and "teacher training"
are now considered distinct fields because of the inherent limits of the former.
Instruction in specific tasks, such as that provided during on-the-job training, falls
under the umbrella of functional training. So, it's essentially practice under
supervision. Education, research, and training for those who will instruct students
from kindergarten through college are all part of the teacher education curriculum

(Osler & Starkey, 2017).
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Value of Teacher Education

Getting an education is more like igniting a fire than filling a bucket. It implies
that the teacher is the source of Education’s light and that this light reaches far and
broad. This means that the education and professional development of educators are
also vital. One of the greatest and most significant needs for promoting, upgrading,
and growing Education is excellent teacher training, which is a well-known fact.
Teachers that are dedicated, pedagogically competent, and care about their students'
growth and development may be produced by a strong teacher education system. The
next sections will elaborate on these points by mentioning the traits of educators who
place a high value on their students' learning: they are lifelong learners, teach with
integrity, and reflect on how they do what they do as teachers (Mulenga, 2020). In
addition, they have superior diagnostic and communication capabilities. Successful
educators also have the ability to accommodate students with varying learning styles
and cultural backgrounds.

They are knowledgeable in all areas of child growth and have the flexibility to
use a variety of methods to best serve their students (Mulenga, 2020). Only by hands-
on experience in the classroom can such educators be formed. Several elements,
including instructors' activity, aptitude, motivation, qualification, and experience,
have been shown to significantly affect students' learning (Ahmad, 2014). In addition,
competent future societies need educated educators, and high-quality teacher training
is an undeniable factor in nation-building. Subject expertise, knowledge of
comprehensive pedagogical abilities, communication, and interpersonal skills all
come together to provide a unique and perhaps most useful example of great teacher
training (Saeed et al., 2013). A high proportion of graduates from such program go on

to become effective educators. Professionalism, subject knowledge, and pedagogical
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theory all add up to great teacher education. There is a favourable correlation between
a teacher's level of education, expertise in their subject area, and student achievement.
Teachers have been shown to have long-lasting effects on their students' learning,
making them the single most important school-based determinant in students'
accomplishment, according to many prior studies.

Training educators to have such an impact in the classroom is possible. The
roles of educators in the classroom have grown in importance. However, owing to
frequent and extensive gaps in their professional training and other obstacles they
confront in the teaching-learning process, they need assistance in order to successfully
complete their tasks (Mincu, 2015).

The Evolution of Teacher Education in Pakistan

Training and development in Pakistan is heavily influenced by the Islamic
worldview because of the country's large Muslim population. Human flourishing is
seen in Islam as the cultivation of moral and spiritual excellence (Yasin & Jani, 2013).
Since people have diverse motivations and approaches to achieving their objectives,
Islam highly values training aimed at perfection. Training and improvement were first
instituted by Islam 1400 years ago and have continued for centuries since then. At
first, madrasas were established, which eventually developed into universities.
Pakistan has a systematic system of teacher education, similar to that of many other
nations. Both the Primary Teacher Certificate (PTC) and the Certificate of Teaching
(CT) Teacher Education Syllabi were developed by the Pakistani Ministry of
Education's curriculum arm. Syllabi for the Bachelor of Education, the Master of
Education, and the Master of Arts in Education are all developed by HEC Islamabad.
Two years of schooling after high school were also considered necessary for PTC

eligibility. This level was Intermediate for CT, and Bachelor of Education for B.Ed. A
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bachelor's degree is required, and a bachelor's degree in Education is also required for
admission to the Master of Education program.

According to Farah, Fauzee, and Daud (2016), in Pakistan, each province is
responsible for its own teacher preparation program. However, federal curriculum
officials are answerable to colleges of education for teachers. Secondary school
teachers at government elementary schools attend Government Colleges for
Elementary Teachers, take advantage of the Allama Igbal Open University's online
teacher education program, or enroll in other teacher preparation program. Students at
these schools all study the same material and earn either a basic teaching certificate or
a teaching certificate after completing the program each year. In most cases, the
demand exceeds supply by a significant margin. In certain areas, like Balochistan in
particular, there is a serious lack of teacher training facilities (Farah, Fauzee, & Daud,
2016).

The most developed nations have the highest chance of realizing their full
potential with the assistance of education, according to an analysis of the development
and fall of nations over the course of time, which can be found in historical studies.
Even though there is a budget, the money isn't going where it's meant to be going
since there is widespread corruption across all levels of schooling. Because of the
nature of the delivery from public authority foundations, there is a significant amount
of room for improvement before reaching the ideal and tested criteria. In Pakistan,
households with lower incomes have access to a broad variety of private schooling
options.

Should be of greater benefit to the country as a whole. Due to a lack of proper
planning and an unwillingness to confront problems with the implementation of that

plan, the educational system is declining rather than prospering. Our educational
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institutions will continue to be called upon to provide us with planners, developers,
implementers, and decision-makers. On the other hand, the disparity between people's
expectations and what really occurs in the workplace could be to blame for the high
turnover rate. The vast majority of the students we talk to are more concerned with
receiving a degree than gaining any kind of knowledge. The expansion of higher
education institutions has not been accompanied by a proportionate boost in the
quality of education offered at these institutions. Instead, they continue to deteriorate,
demonstrating that not a single Pakistani institution is ranked inside the top 1000 in
the world. A nation's quality of life is directly proportionate to the educational
attainment of its population. The industrialized nations figured out ways to progress
their educational systems in line with the requirements of the market. In spite of the
recent victories we've had,

As the country continues to face a variety of roadblocks that act as
impediments, those roadblocks are only becoming more difficult to overcome. It is
essential for us to bring the educational level of our population up to par with that of
our South Asian neighbors if we are to properly meet our own social and economic
requirements.

Multiple studies have reached the same conclusion: the quality of the teaching
staff of a school is the single most critical factor in influencing the level of academic
achievement achieved by its students. Research conducted by specialists in the
financial industry who investigate the effect that TQ has on the growth of students
demonstrates the importance of teaching. Researchers are seeking for evidence to
support the hypothesis that instructors may influence the level of knowledge acquired
by their pupils. A qualified teacher is one whose students routinely achieve high

levels of academic success.
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The Education Sector Reforms (ESR) and the EFA National Plan of Action
(2001-2015) have both been adopted by the government in order to boost the general
level of education across the board. These reforms include initiatives such as the
revision of curriculum, the improvement of teacher training, and the improvement of
facilities in public schools. Physical activity and, more especially, scientific
knowledge have been on the decrease in Pakistan for some time and have now
reached an all-time low. This marks a new low point for Pakistan. In addition to this,
there is a significant lack of professors, there is a delay in the preparation of research
facilities, and the educational plan has become obsolete. In a nutshell, the schools are
not meeting the necessary standards. As a result, it is essential to determine the
variables that have played a role in the development of the current condition of affairs
(Administration of Pakistan, 2002).

According to DeMonte (2013), there has to be a continued investment in the
training of teachers in order to increase the overall quality of instruction and the
academic performance of students in the classroom. In Pakistan, considerable
emphasis has also been placed on the education and training of teachers. Because of
the significance that is put on the preparation of teachers (Aziz & Akhtar, 2014), there
are many different training program that may be participated in by those who want to
become educators in various fields. According to the reports on the National
Educational Policy 1998-2010, these projects are given thorough study, however they
do not correspond to fundamental educational standards (Gopang, 2016). However,
according to Farah, Fauzee, and Daud (2016), these program for training teachers
might potentially benefit from improvements in a variety of areas, including financial

resources and human capital.
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In spite of the fact that prior research has been conducted on the subject, it is
necessary to do a study that identifies the most serious issues with teacher education
in Pakistan and suggests solutions that are feasible. As a result, this study makes use
of the previous research to investigate the challenges that are connected with teacher
training in Pakistan as well as the potential solutions to these challenges that may lead
to an improvement in teacher training program in Pakistan.

Educator Preparation and Training

Training is a structured process that makes use of a range of different
instructional strategies to enhance performance on a particular task or collection of
activities. Training is the process by which an individual systematically acquires the
knowledge, attitudes, and skills necessary for him to perform satisfactorily in a job or
assignment for which the requirements can be defined in advance and which requires
a relatively standardized output from whoever attempts it.

This definition comes from Creemers, Kyriakides, and Antoniou (2012), who
state that training is the method by which an individual can perform satisfactorily in a
job or assignment for which the requirements can be defined in advance. Because of
the inherent limitations of the former, the phrases "teacher education" and "“teacher
training" are now recognized to be two separate but related areas. These terms were
formerly synonymous. Instruction in particular activities, such as that which is
delivered during on-the-job training, is an example of the kind of training that is
referred to be "functional.” Therefore, it consists mostly of practicing while being
supervised. According to Osler and Starkey (2017), the curriculum for teacher
education includes education, research, and training for people who will educate

children at all levels, beginning with kindergarten and continuing through college.
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The Importance of Educating Teachers

A good education is far more like lighting a fire than it is like filling a bucket
with water. It gives the impression that the educator is the light's origin and that this
light may go a great distance and cover a large area. This indicates that the education
of educators as well as their continued professional development are very important.
It is common knowledge that providing high-quality training for educators is one of
the most important and urgent requirements for advancing, modernizing, and
expanding educational opportunities. A robust system for the education of teachers
has the potential to generate educators with high levels of commitment, pedagogical
expertise, and genuine concern for the expansion and maturation of their pupils. The
next sections will comment on these ideas by noting the characteristics of educators
who put a high value on the learning of their students.

These educators are lifelong learners, educate with integrity, and reflect on
how they do what they do as instructors (Mulenga, 2020). The following part will
elaborate on these points. In addition to this, their diagnostic and communication
talents are among the best in the industry. Successful teachers are also able to adapt
their teaching methods to meet the needs of pupils who come from a variety of
cultural and linguistic backgrounds. They are skilled in all facets of child
development and possess the flexibility to use a range of teaching strategies in order
to provide the highest level of service to their pupils (Mulenga, 2020). The formation
of such educators is possible only via direct participation in educational settings.
According to Ahmad (2014), research has demonstrated that a number of factors,
including the activity, aptitude, motivation, qualification, and experience of teachers,
greatly influence the learning that takes place in a classroom. In addition, educated

educators are a must for future societies to be competent, and the importance of high-
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quality teacher training cannot be overstated when it comes to the process of nation-
building. Subject matter competence, understanding of comprehensive pedagogical
abilities, communication skills, and interpersonal skills all come together to create a
singular and maybe most helpful illustration of exceptional teacher preparation (Saeed
etal., 2013).

After completing these kind of studies, a significant number of graduates go
on to become influential teachers. Excellent teacher education requires a combination
of professionalism, expertise in the subject matter being taught, and pedagogical
philosophy. There is a positive association between the degree of education held by a
teacher and the level of expertise the teacher has in the subject matter that they teach.
According to the findings of a number of earlier research, the fact that teachers have
been proved to have long-lasting impacts on their students' learning places them in the
position of being the single most significant school-based variable in students'
achievements. It is feasible to train teachers to have such an influence on their
students in the classroom. The significance of the duties played by educators in the
classroom has expanded throughout time. However, in order for them to properly
accomplish their responsibilities, they need support (Mincu, 2015). This is because
they have frequent and substantial gaps in their professional training, in addition to
other challenges that they face throughout the teaching-learning process.

The Development of the Education System for Teachers in Pakistan

Because of the overwhelming majority of Muslims living in Pakistan,
education and professional growth in that nation are profoundly shaped by the Islamic
worldview. According to Yasin and Jani (2013), the concept of human flourishing in
Islam refers to the growth of moral and spiritual perfection. Islam places a great

priority on training that is focused at perfecting one's actions, despite the fact that
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individuals pursue their goals for a variety of reasons and in a variety of ways.
Training and development were initially established 1400 years ago as part of Islam,
and have kept on ever since, despite the passage of centuries. Initially, educational
institutions known as madrasas were formed; they would later evolve into
universities.

The education of teachers in Pakistan is organized in a methodical way, much
like the education systems in many other countries. The curriculum arm of the
Pakistani Ministry of Education was responsible for developing both the Primary
Teacher Certificate (PTC) Teacher Education Syllabi as well as the Certificate of
Teaching (CT) Teacher Education Syllabi. The HEC Islamabad is responsible for the
creation of the course material for the Bachelor of Education, the Master of
Education, and the Master of Arts in Education degrees. Additionally, applicants
needed to have completed a minimum of two years of post-secondary education above
their high school diploma. For CT, this was the Intermediate level, and for B.Ed, it
was the Bachelor of Education level. For admission to the Master of Education
course, in addition to a bachelor's degree, a bachelor's degree in Education is also
necessary to be eligible for consideration. According to Farah, Fauzee, and Daud
(2016), the preparation of teachers is a provincial responsibility in Pakistan, and each
province is in charge of its own program.

However, the institutions of education that prepare teachers are the ones to
whom federal curriculum administrators are accountable. Secondary school teachers
in government elementary schools may register in the Government Colleges for
Elementary Teachers, the online teacher education curriculum offered by the Allama
Igbal Open University, or one of the many alternative teacher preparation program

available. The curriculum at these institutions is standardized, and at the end of each
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academic year, students who have successfully completed the course are awarded
either a teaching certificate or a basic teaching certificate. In the majority of
situations, there is a considerable gap between the demand and the supply. According
to Farah, Fauzee, and Daud (2016), there is a severe dearth of facilities for the training
of teachers in some regions, particularly in the province of Balochistan.
Education of the Highest Quality

An excellent education takes into consideration the skills and experiences that
students already possess and builds upon those foundations. The many experiences
and points of view that students bring to the classroom are mined for valuable insights
and educational resources. If you are a good teacher, your pupils will do well in their
studies under your tutelage. While there are academics who argue for putting more of
an emphasis on the student, there are other academics who place a greater emphasis
on the pedagogical strategies that instructors use in the classroom. The authors of this
research are fully aware of the fact that the proliferation of social media and the
emergence of online education have both had a significant effect on the way that
education is delivered. Since education was formerly only restricted to classroom
settings, major advances have been made in the techniques used.

Because of this, contemporary educational establishments are always seeking
for new methods to enhance the pedagogical practices that they use (Saaty and
Ramanujam, 1983). There are a lot of individuals who are worried about the level of
education that their children are getting at colleges. These people include companies,
students, and the families of the students. According to the findings of the study
conducted by Magnusen (1987) and Seldin (1989), accreditation is essential for
providing support to program and practices that assist institutions in improving the

quality of their own education and teaching. According to Winston (1999), significant
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considerations for accreditation bodies include the quality of teaching, the integrity
and purpose of the organization, a focus on the future, creative pedagogy, proactive
knowledge management, participation in the community, and organizational integrity
and purpose.

School Facilities

It is recommended that children go to school, regardless of their family's social
standing. The children are required to attend school for five or six hours each day,
during which time they are taught fundamental concepts and given opportunities to
practice self-control. Not only do the academic accomplishments of individual
students increase, but so does the overall performance of the school as a whole when
it has standard school facilities with high-quality ventilation, air conditioning, and
heating systems. Parents often operate under the false assumption that all schools
offer sufficient material resources for students, despite the fact that this is not always
the case.

Students are drawn to a school due to its size, style, and the number of
accessible classrooms, all of which work together to inspire and encourage students to
participate in both academic and extracurricular activities. One of the reasons why
students are drawn to a school is because of its size. The schools are places where all
those who are engaged, including the kids, teachers, parents, and members of the
community, may both feel at ease and be challenged. There is a one-to-one
relationship between a sanitary and wholesome atmosphere in the classroom and the
level of academic success attained by the students. Ramli and Zain (2018) identified
three factors—system management, the learning environment, and infrastructure—as
having a major influence on the academic achievement of students. Traditional

classrooms, interactive whiteboards, and a library are some of the components that
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make up the learning environment. Other components include system management
features such as e-learning and a management information system. The infrastructure
of a school includes a variety of components, including student dorms, athletic
grounds, and transportation choices. The aforementioned factors are responsible for
about 51.5% of the overall contribution that may be made to a student's achievement.
There are three primary aspects that make up a school: the structure of the facility
itself, the instructional program, and the student support services that are offered
inside the classroom. These components fulfil essential functions within the
instructional setting. After using these learning tools, students saw significant
improvements in their overall scientific performance. The warm and inviting
environment at the school contributes to improved performance in English- and Urdu-
language classrooms alike.

According to Mahmood and Gondal (2017), a more inviting school
atmosphere, in addition to having physical amenities and academic resources, all
contribute to a more successful teaching and learning process. The children's
academic achievement is significantly influenced by the degree to which they find the
school appealing. The conditions in which students are taught have a positive impact
on their academic performance. The children who attended schools with greater
amenities than their peers did better academically than the children who attended
schools with facilities that were less suitable. The students' capacity for learning is
significantly bolstered by the instructional materials and the physical setting of the
school. According to a survey that was conducted for students in urban schools
continued to do better than their peers in rural schools. It was found that the academic
achievement of pupils and the overall quality of the education that they got were both

significantly impacted by the quality of the physical facilities that were available to
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them in their schools (Koroye,2016). The infrastructure in schools was developed
with three purposes in mind: to enhance academic achievements, to inspire
instructors, and to raise student attendance. The amenities of a school included both
classrooms and laboratories, in addition to sporting equipment. Classrooms are the
permanent locations where the routines of officially teaching and being taught are
carried out on a daily basis. Schools with classrooms and laboratories that are both
bigger and more equipped tend to have students who do better academically. Recent
research has shown that the quality of a school's physical facilities has a direct bearing
on the academic achievement of its student body. Stakeholders, supervisors,
educators, and policymakers all push for the care and repair of great school facilities
to be prioritized as a means of assisting in the growth of schools on a local, provincial,
and national scale. This might be of assistance to the development of schools.
According to Bowers and Urick (2011), a two-level hierarchical linear model
was used to investigate the influence that deteriorating facilities have on the
mathematical abilities of students attending a variety of educational institutions. They
came to the conclusion that the state of the school infrastructure did not have a
discernible effect on the pupils' ability to accomplish arithmetic tasks. Using the
findings of this study, school administrators may be able to more effectively prioritise
the repair of their decaying school infrastructure. They came up with an idea for
maximizing the performance of the facility via the use of intermediaries. The
educational setting is beneficial to everyone involved, including the leadership,
administration, professors, staff, students, and parents. The environment in the
classroom is affected by all of these aspects, which in turn has an effect on the
performance of the students. The physical layout of the school has an effect on the

circumstances of the classroom. Classrooms and other facilities that are not
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maintained well and provide additional obstacles, making it more difficult to
effectively communicate with and instruct students. The quality of the school's
facilities has a direct bearing on the health and happiness of teachers, as well as the
career paths they choose.

According to Akhtar and Tariq (2015), the majority of schools do not have
sufficient space for classrooms and offer only limited opportunities for students to
play outside. There is a widespread paucity of fundamental resources across many
institutions, making it difficult to teach and investigate scientific issues. The great
majority of schools lack the resources essential to employ cutting-edge instructional
approaches, such as multimedia and adequate numbers of computers. Most schools
lack a tuck shop and have insufficient bathrooms and play spaces. Most rural and
female schools lack the resources that urban schools for boys have. Urban and rural
schools have progressed at the same pace, while results at female-only schools
surpass those at male-only institutions. More resources are available to male students
at their respective institutions. Without exception, student achievement is high across
the board. Every principal and educator knows they're on the line and has been urged
to get results. When compared to male pupils, female students demonstrate more
focus and success in the classroom.

According to Schneider (2002), there are six basic types of facilities: the
quality of the indoor air, ventilation system, and lighting facility; the quality of the
school building; the size of the school; the number of the classes; the availability of
fresh, clean water; and the quality of the sound system. Poor ventilation in a school
has a negative impact on students' ability to study. Excellent acoustics are a must for

successful educational results.
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The quality of school facilities has a long-term, favourable influence on
student performance. Proves that students' performance and the quality of their
education are significantly impacted by the school's physical environment (Earthman,
2002). The classroom experience is improved when school buildings are in better
shape. Students' ability to study is hindered by overcrowding in schools and
classrooms. Students benefit from smaller class sizes because they have more
opportunities for one-on-one instruction from the instructor. Noise disrupts learning
and cannot help students succeed. School environment, academic performance, and
teacher morale are all negatively impacted by subpar facilities. Both the physical
school building and the individual classrooms inside it are vital components of every
educational institution. These amenities are crucial to attracting and retaining students
and increasing their engagement with and investment in their institutions. Spacious
classrooms, beautiful school buildings, and improved amenities all contribute to a less
stressful and more positive school atmosphere.

The school's fundamental physical amenities have a significant and
favourable effect on students' academic performance. Students' attitudes and the
course of their personal development are influenced by the school's size and physical
facilities. Students' self-esteem and productivity rise in classrooms with high-quality
physical resources. Similarly, children' social and sociological growth is influenced
by the physical and instructional resources available at their schools. The physical
infrastructure has a crucial impact on students' academic performance, extracurricular
involvement, lecture attendance, engagement, and the depth and breadth of their
learning experiences. As a result of having access to these amenities, students are less
likely to experience stress, tension, irritation, or hostility in their relationships with

others (Naz et al., 2012).
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Urwick and Janaidu (1991) studied the impact of physical school amenities on
instructional effectiveness. An essential connection between student achievement and
school inputs has been established via the teaching and learning processes. Students'
performance is affected by factors such as the condition of classroom furnishings and
upkeep. Improved educational outcomes are a direct result of the high standard set by
the school's physical infrastructure. Hasbullah, Yusoff, Ismail, & Vitasari (2011)
found that these types of physical amenities had a substantial effect on student
performance. The school's physical environment continues to be the most influential
driving force behind students' success. The role that infrastructure like the classroom,
library, and whiteboards play in fostering academic success cannot be overstated. The
success is the pupils' ability to effectively use all of the provided materials (Owoeye
& Yara, 2011). Schools' physical facilities are the actual tools that aid and support the
teaching and learning process inside the institution, as explained by Akhihiero (2011).
School buildings, classroom supplies, and lab tools all contribute to students' success
in the classroom.

In today's modern industrialized society, student organizations have come to
represent change and revolution. The government of Pakistan made periodic efforts to
meet the wants and requirements of its citizens and advance their country's progress.
Several initiatives have been conducted to this end, with the goal of maximizing the
positive effects of education by combining human and material resources. Schools in
the contemporary era have become crucial to the process of progress. Quality
secondary education, whether in a public or private institution, is reflected in the
provision of adequate physical facilities. Vandiver (2011) argues that a mixture of the
physical amenities supplied to schools is what makes for a conducive learning

environment. Furthermore, schools' physical amenities are the foundational factors
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that guide pupils towards their objective. The use of physical facilities is not
synonymous with education, although it does indicate some level of commitment to
the cause. We cannot make our students great by keeping them confined to a
classroom for their whole educational experience. It's obvious that a person can't learn
in isolation, and that they need to be exposed to both their internal and exterior
environments. The standards of the facilities at each stage of manufacturing have a
direct impact on the final product's quality. After school hours, the public should be
permitted to make use of school facilities that aren't specifically designated for pupils.
These resources need to be put to good use for the benefit of both teachers and
students. Physical facilities provide pupils such an environment where they may strive
whole-heartedly, and this can be made possible by suitable scheduling of facilities for
diverse purposes throughout school hours. The lack of adequate physical
infrastructure is a major contributor to poor educational standards in many nations. A
young child learns best via direct experience with real-world objects. The availability
of basic infrastructure like running water, electricity, and restrooms has been shown to
have an effect on students' academic performance (Leeper et al., 1968). Describe how
the prospect of physical comfort might affect students' productivity (Shami &
Hussain, 2005).

There is no way to succeed in school if the atmosphere is not conducive to
learning. The environment might serve as a teacher, but it can also suggest that there
are no boundaries to the environment. According to Bruce (2006), a conducive
learning environment is one of the most important features of a high-quality setting.
Studies have shown that kids who grow up in healthy environments have access to
more opportunities. This not only allows students to put their knowledge into practice,

but also provides them the confidence to demonstrate it. Another consideration is the
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location of the rooms, which should be on the ground level for ease of supervision.
Children need the right conditions to learn and grow. Furniture is significant because
of the positive associations it has with ease, allure, and health. The pieces should be
functional, aesthetically pleasing, child-sized, and easily stowed away. Cheers need to
be 22 inches high from the ground up and mobile. Children of different ages and sizes
need different cheers. Every classroom needs a timepiece. Husain (2003) argued that a
child's exposure to a clean environment had a positive effect on his or her behavior
from the moment they were born. Thousands of research conducted over the last three
decades have shown the importance of location in achieving success. The impact of
geography on schooling has been noted throughout history. Others focused on
environmental elements like brightness or decibel level. A school's physical layout is
crucial to its effectiveness as a learning environment. Teachers' sense of well-being,
sense of security, efficiency, and attitude towards the classroom as a whole are all
influenced by their physical surroundings (Corcoran,et al., 1998). It is also stated that
students' performance is impacted by the quality of educational buildings, and it is
projected that better facilities might lead to a 5.5% to 11.5% increase on standardized
tests (Edward, 1992). Researchers found a strong correlation between school building
conditions, parental participation, and student accomplishment. They also found that a
positive school climate was associated with higher test scores. In addition, there is a
notable gap in student performance between schools with inadequate facilities and
those with adequate ones (Cash, 1993).
Buildings for Supporting Society

The condition of the buildings used for instruction is crucial. Learners'
attitudes and actions may be influenced positively by a well-designed physical space.

Classrooms, work areas, playgrounds, and access to clean water are all essential
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features of schools. There isn't a consensus among experts on the ideal classroom size.
Usually, you'll need either a primary school or a piece of property of at least five acres
in size (Hardth, 1971). A secondary school needs thirty to forty acres of land, a school
with 500 pupils needs twenty-five acres of land, and a school with 1500 students
needs fifteen acres of land (Ali, 1982). The availability of clean drinking water is
crucial to the well-being of children. Students can maintain a healthy and active
lifestyle thanks to the availability of clean water. Tanks with lids are preferable than
open pins for storing water. In the same vein, it's important to provide access to clean
restrooms and play areas for kids to blow off steam. Today's classrooms must have
well-equipped science labs to keep up with the times. The following characteristics
characterize an effective scientific laboratory that should be included in every school.
It must have a fire extinguisher and storage space, as well as a large space in which to
conduct experiments, unrestricted mobility for pupils, and access to water, air, light,
fan, gas, and distilled water.
Infrastructures of Technology

Education in the modern day relies heavily on technological advancements.
The instructional media consists of a variety of electronic equipment, such as a
projector, radio, television, films, and other electronic media. Both formal and
informal settings are benefiting from the use of contemporary instructional
technologies (GOP, 1960). Such tools have gained widespread popularity because of
their obvious usefulness in the classroom. These tools never fail to pique the
audience's curiosity and consistently provide positive results. The old Chinese adage
goes something like, "If you tell me, I'll forget; show me, and I'll remember."

Educational researchers have shown that humans only retain information presented
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orally (10%), visually (80%), and practically (90%). Flannel boards, flash cards,
images, charts, and maps are all examples of audiovisual aids (Faroog, 1993).
Facilities for Support

Educators and library resources are crucial to students' success in the
classroom. Even from his first comments, the library's significance is clear: "Library
works as a media in the school™ (Viswanthan, 1962). A large library with a wide
variety of books is another factor associated with high-performing schools, as noted
by the National Education Commission (1959). In today's society, it's impossible to
overstate the value of scientific and math toolkits. The contents of the science kit were
chosen because of their potential to help students understand scientific concepts and
their compatibility with existing textbooks and classroom supplies. Therefore, it is
essential that secondary schools provide scientific and math’s tools to aid pupils
studying science at the secondary level. Quality secondary education cannot be
provided without the urgent addition of physical amenities such as first aid rooms,
sick bays, and PTCL phones. The general public tends to believe that private schools
provide a higher quality education than their public counterparts. The researchers
place a premium on assessing the quality of secondary schools' physical
infrastructures, both public and private. The research was conducted to evaluate the
differences between public and private secondary schools in Pakistan with regards to
the quality of their physical amenities (Krasilchik, 1990).
Library Facilities

A library adviser for the Ministry of Education in Malaysia carried out the first
official survey of school libraries in 1963 (Walker, 1964). This study was carried out
in Malaysia. According to the findings of the survey, school libraries are not up to par,

and in order for them to function properly, they lack suitable facilities. Due to a lack
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of educational focus in Pakistan, school libraries are still in the infant stage of their
development. In 1963, a library adviser for Malaysia's Ministry of Education was
responsible for carrying out the very first official survey on school libraries in the
country.

Recently, the government of Pakistan has been paying attention to this
problem, and education program have been putting greater emphasis on the supply of
school libraries. When it comes to school libraries, the policy identifies a number of
different initiatives, some of which include well-equipped libraries with internet
connectivity, provision of library resources, provision of reading material to develop
self-learning, continuing education of librarians, and improved library services
(Government of Pakistan, 2009). However, the implementation of these policies is
equally as important. Because it is seen as being "at the heart of the school's resources
for learning™ and as a driving force behind educational performance, the function of a
library in a school is one that carries a great deal of weight and significance. Evans
(2007), Cited in. The curriculum, as well as the entire educational process, is
significantly impacted by the contributions made by the school library. It is
impossible to downplay its significance in relation to reading and education. In
addition, the teaching component of the school library is secondary to the creative and
recreational goals it strives to achieve. The analysis that was done on the opening of
new school libraries in Baltimore discovered that there was a considerable gap
between the amount of reading that instructors do and the amount of reading that
pupils do for pleasure. According to statistics (Sheldon & Davis, 2015), there is an
increase in collaboration between educators and librarians, and students are utilizing

four times more than they were in the past for research.
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A number of scholars considered that the success of the school library is
dependent on the degree of satisfaction of library customers, the supportive attitude of
library personnel, the availability of the needed information sources, and the provision
of timely services to the users of the library (Baughman & Fitzgibbons 2000).
Usually, librarians have high abilities to assess information resources, which is direly
needed in the selection of digital resources. School librarians may play an important
part in the personalized learning of schoolchildren. According to Easley (2017),
school librarians are able to assist instructors in the development of classes by
providing feedback on the materials that students find most useful. Activities that are
problem-solving and task-oriented and should be included into the daily lives of
youngsters. Librarians should choose fundamental ideas that will be included into
story time as well as other activities organized by the library for the purpose of
development and preservation of the library (Cahill & Bigheart 2016). According to
the findings of an investigation, our current educational system does not prioritise
social education, in which young people might be inculcated with the practice of
actively participating in their own education rather than merely following
predetermined protocols (Khan, 1970). The author came to the further conclusion that
the education one receives while in school has a significant influence on a person that
remains with them throughout their entire life. Khan emphasized that because our
nation does not have public libraries, it is very vital to develop school libraries that are
functional in order to provide students with the chance to read and explore the world
of knowledge. He provided a picture of what school libraries look like at the
secondary school level. Unfortunately, he explained, both public libraries and school
libraries are operating without a sufficient foundation for literacy program

(Anwar,1971). According to the findings of this study, Pakistan's elementary schools
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do not have access to any kind of library resources. He said that secondary school
libraries had been constructed in various places; however, only a few of the libraries
had trained library instructors, while the majority of the libraries were functioning
under the supervision of untrained teachers who had received some training through
workshops or some other sources. That asserts that Pakistani school libraries require
the establishment of guidelines in order to function effectively (Khan, 1980). He
emphasized that the primary reason for disregarding libraries in schools is the absence
of adequate library standards. He went on to explain that other emerging nations have
transformed their school libraries into resource centers and media centers, whereas it
is impossible for us to plan since we do not have any standards. In addition, there are
a variety of problems with school libraries in Pakistan. The passage of laws favoring
the establishment of school libraries is one of them, the legislation is drafted, but
sadly, it has not been implemented. Literacy programs needed to be reorganized, and
an updated and high-quality book collection that was also relevant to user
requirements was essential. In addition to this, he mentioned that the libraries did not
adhere to any particular layout strategy when it came to the correct shelving of the
library materials (Haider, 2002). In a similar vein, the national education strategy does
not include any improvements for school libraries; in addition, national program such
as Education For All did not specifically aim to modernize school libraries (Ramadan
,2010).
Conclusion

Countries ought to place a high priority on educating and training their
population in order to enhance their moral fiber, personality, capabilities, and
understanding of global challenges (Fatima, 2015). The funding that Pakistan allots to

education is inadequate. The majority of people reside in rural regions, which have a



56

limited number of educational institutions; thus, they choose to either work or create
their own companies, such as tending to land or domesticating animals. This research
elaborates on the ways in which globalization influences the quality of higher
education Seyedi & Shahidi (2012). This explanation was modified in certain ways,
and discussions were held on all types of educational institutions. As a result,
secondary data derived from the published research will assist in explaining the
survey questionnaire responses. An Educational Survey of Pakistan was conducted for
the 2013-14 school year, and the results showed that 88% of the institutions belonged
to the public sector. In rural areas of Pakistan, the majority of educational institutions
that teach students at the primary level are managed by the public sector. At the
elementary level, the proportion of students attending public schools is greater than
those attending private schools. The results of the survey conducted in 2013 and 2014
interpret reality. The findings of worldwide research provide credence to the
hypothesis that globalization has an effect on every facet of education. A research
suggests that it must not only have an effect on the manner in which teachers instruct,
but also on the increasing use of interactive whiteboards and the expanding
application of information and communication technology in primary school
classrooms. The proliferation of information and communication technologies has
facilitated increased worldwide awareness. It encourages both the exploration of new
places and the acquisition of environmental information. According to Khan (2010)
and Moore (2005), educators in Pakistani schools are being challenged to make use of
modern teaching methods and equipment.

There has been a persistent endeavour dedicated to the strategic development
of educational delivery in various educational institutions, including schools, colleges,

and universities. According to the 1973 constitution of Pakistan, it was stipulated that
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the state of Pakistan will endeavour to eradicate illiteracy and ensure the provision of
free and mandatory secondary education within the shortest feasible timeframe. As a
result, the government declared the implementation of tuition-free and mandatory
education at the elementary level. There were instances where the medium of
instruction underwent changes in various educational institutions, particularly those
offering upper secondary and advanced levels of education (Ashraf & Kopweh,
2012). During the tenure of General Zia Ul Haq (1977-1987), there was a strong
disapproval of privatization, accompanied by the decentralization and
denationalization of schools. This shift in policy resulted in a restoration of
confidence among private investors, which subsequently led to a significant rise in
their involvement in the education sector. Consequently, there was a notable increase
in enrollment rates (Andrabi et al., 2012). The education authorities provided
encouragement and authorization for Non-governmental Organizations (NGOs) to
assume control of public-school facilities that were rendered inactive as a result of
insufficient government financing. As a result, private schools gained popularity and
gained acceptance among the general population, resulting in a rise in their total count
to 36,000 (Andrabi et al., 2003). The aforementioned configuration is fulfilling its
function in every province within the nation (Khan, Soomro, & Jafri, 2011).

Furthermore, it exerted a significant impact on the educational system by
contributing to an increase in enrollment rates. Specifically, it resulted in a primary
level enrollment rate of 42%, a middle level enroliment rate of 37%, a secondary level
enrollment rate of 30%, and a higher secondary level enrollment rate of 64%. In order
to address the issue of literacy improvement in rural regions, the establishment of

madrassas (religious schools) was initiated alongside private and state educational
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institutions. According to Blanchard's study in 2009, the official education system in
Pakistan incorporated madaris, with over 13,000 registered institutions of this nature.

The education system in Pakistan encompasses both public and private
institutions, as well as madaris. According to Rahman (2004), Urdu serves as the
medium of teaching in the public sector, which is accessible to the middle class
without any financial burden. According to Haggani (2008), the English medium
education system mostly caters to the affluent and privileged segments of society,
whilst the madrassa sector predominantly caters to individuals from lower
socioeconomic backgrounds. Individuals from many demographics are actively
seeking to enhance their existing talents and revive dormant abilities through
engagement with educational institutions at different levels. The classification of
educational levels across many categories has facilitated the assessment of
educational quality and its influence on individuals' cognitive faculties. Criteria have
been established to determine the eligibility of individuals from varying
socioeconomic backgrounds prior to their admission into educational institutions. This
phenomenon is significantly influencing the mental state of individuals throughout
several domains of human existence. According to Omirin and Faremi (2011), there is
a growing trend where those with high levels of wealth are seeing an increase in their
financial resources, while those with lower levels of wealth are facing a decline in
their economic status, resulting in a widening gap between the affluent and the poor.
The effects of globalization are exerting influence on several dimensions of life,
including the realm of education. The persistent deficiencies of young individuals in
terms of learning and education have been identified as obstacles to achieving success
and prosperity (Arokiasamy & Raj, 2010; Kisber, 2011; Welborne, 2015). The

education systems of developing and underdeveloped nations are being driven to
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grow their enrollments at various levels of schooling due to the influence of quality
education and tangible factors. Students in various educational institutions, including
schools, colleges, and universities, are provided with tangible resources such as
current and enough equipment, convenient accessibility, visually appealing
surroundings, and support services (Seyedi & Shahidi, 2012).

A comprehensive investigation was conducted to examine the impact of the
existing physical facilities within educational institutions on the overall quality of
education. The research study included a sample population consisting of twenty-four
government primary schools located in the Eastern Hararge zone, as well as an
additional twelve primary schools from the Hariri regional state. The sample for the
study consisted of school principals, district administrators, and regional heads of
education who were selected using a rigorous random sampling process. The
researchers employed a combination of tools, including a questionnaire, interview
process, and observations. The researchers discovered that the insufficiency of
physical facilities and resources inside educational institutions has a detrimental
impact on the effectiveness of teaching and learning activities. The researchers
reached the conclusion that the presence of adequate physical infrastructure within
educational institutions has a significant role in enhancing the overall quality of
education and facilitating the attainment of educational objectives. Recent study has
suggested that the upkeep and repair of physical infrastructure within educational
institutions have a direct impact on students' academic performance. According to
Afework and Asfaw (2014), several stakeholders, including administrators,
supervisors, educationists, and policy makers, have proposed that ensuring the
maintenance and repair of school facilities is crucial for enhancing the overall quality

of schools at the district, provincial, and national levels. The study conducted by
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Bowers and Urick (2011) employed a two-stage hierarchical linear model to examine
the impact of facility deterioration on students' academic performance in the field of
mathematics at the institutional level. According to the findings, it has been said that
there is no discernible correlation between the state of facility degradation and
students' academic performance in the field of mathematics. This research aids
administrators in the allocation of funding for the upkeep of deteriorating buildings,
with the aim of improving schools. A hypothesized mediated model of facility quality
and accomplishment was developed by the researchers. The motivation and attitude of
school leaders, headmasters, principals, instructors, students, and parents are impacted
by the traits imparted by the school. Various factors impact the general academic
atmosphere, thereby exerting an influence on students' academic progress. The impact
of school buildings on the teaching and learning process is significant. The presence
of substandard infrastructure poses additional challenges in the effective delivery and
dissemination of education to pupils. The quality of school facilities has a direct
impact on the health and career choices of teachers. Undoubtedly, the presence of
school facilities contributes significantly to the educational process. Physical
education and leisure activities have a crucial role in promoting the overall well-being
and academic performance of students. The process of teaching and learning is a
multifaceted endeavour that necessitates the active engagement of educators in
collaborative efforts, adaptability to various circumstances, and the acquisition of
knowledge with fellow professionals. According to Schneider (2003), the quality of
school infrastructure has a direct impact on both teacher effectiveness and student
performance. In order to assess the condition of infrastructure, amenities, and
academic performance of secondary school pupils, a study conducted by Akhtar and

Tariq (2015) was undertaken. Numerous educational institutions exhibit deficiencies
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in fundamental amenities, limited land availability, and a significant proportion suffer
from inadequate classroom space and furniture. Numerous educational institutions
lack essential scientific equipment and library resources. The majority of educational
institutions lack multimedia resources and possess an inadequate number of
computers to effectively utilize contemporary teaching and learning methodologies. A
significant proportion of educational institutions lack a tuck store, as well as adequate
lavatory and playground facilities. Urban male schools tend to possess superior
amenities in comparison to their rural and female counterparts. Research findings
indicate that educational outcomes in female schools tend to be superior to those in
male schools. Furthermore, it has been observed that urban and rural schools have
exhibited comparable rates of improvement. There is a disparity in the availability of
amenities between male and female schools. Regardless of their amenities, all schools
have positive outcomes. Both head teachers and teachers are held responsible and
have emphasized the importance of achieving positive outcomes. Female students
tend to exhibit superior academic performance due to their heightened focus on their
academics in comparison to their male counterparts. Male and urban schools, which
possess superior facilities compared to their counterparts, place significant value on
co-curricular accomplishments. The impact of the facilities is more pronounced on
non-academic activities as compared to academic ones. The schools located in
metropolitan areas and those with mostly male student populations had superior
performance in co-curricular activities, which can be attributed to the availability of
abundant facilities. Academics and policymakers prioritise the enhancement of
educational performance through the examination of teacher quality, school choice,
and curricular improvements. The learning environment is influenced by the physical

infrastructure of a school. The factors of noise, heat, cold, light, and air quality have a
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significant impact on the performance of both pupils and teachers. The presence and
quality of facilities have a significant impact on academic achievement. The amenities
were classified into six primary categories: indoor air quality, ventilation system and
lighting infrastructure, sound quality, availability of fresh and clean water, condition
of the school building, and school and class sizes. Schneider (2002) conducted a
study. The improvement of ventilation in educational institutions is important due to
its detrimental impact on student performance and learning capabilities. The presence
of optimal acoustic conditions is essential for achieving positive academic results.
High-quality facilities have a significant impact on academic accomplishments in the
long run. The topic under consideration pertained to the impact of the physical
condition of school buildings on students' academic success and learning efficacy.
The improvement of school building conditions has a positive impact on the overall
teaching and learning environment (Earthman, 2002). The presence of excessive
student population inside school facilities and classrooms poses significant obstacles
to the educational progress of pupils. The presence of a small class size has been
shown to positively impact student success by facilitating more teacher-student
engagement. It has been shown that students' academic performance is negatively
impacted by the presence of excessive noise in the classroom environment.
Inadequate school facilities have a detrimental impact on the whole educational
environment, thereby affecting students' academic achievements and teacher
performance. The establishment of a school's infrastructure, encompassing the
construction of school buildings and the provision of classrooms, is widely seen as a
crucial component of an educational institution. These amenities are of utmost
importance in attracting, retaining, and engaging students in educational institutions.

The presence of a favourable physical environment inside educational institutions,
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characterized by ample classroom space, aesthetically pleasing school structures, and
enhanced facilities, has been found to mitigate feelings of stress, despair, frustration,
and anxiety. The fundamental physical infrastructure of a school plays a crucial and
beneficial function in facilitating the academic success of its students. The size of a
school, together with its physical infrastructure, has an impact on the attitudes and
processes involved in the formation of students' personalities. The presence of
physical amenities has been found to positively impact the confidence level and
potential of students. Similarly, the presence of institutional amenities, the availability
of resources, including physical and instructional ones, has a significant impact on the
social and sociological development of students, as stated by Naz et al. (2013). The
provision of physical infrastructure amenities is crucial in enhancing students'
academic performance, participation in extracurricular activities, promoting
interactive lectures, encouraging attendance, and expanding learning activities.. These
amenities serve as a catalyst for influencing behavioral patterns and mitigating stress,
tension, irritation, and negative attitudes towards others with whom students engage
(Naz, et. al, 2012).

This study examines the impact of the quality of physical facilities in schools
on the overall effectiveness of teaching and learning processes. The pedagogical and
educational procedures. A significant correlation between educational resources and
academic achievement among pupils (Urwick & Janaidu 1991). The presence of
physical amenities has a substantial impact on students' academic performance. The
physical infrastructure of educational institutions continues to be a significant
determinant of students' academic performance (Hasbullah et al,. 2011). The
acquisition of essential facilities, including laboratories, libraries, classrooms, and

whiteboards, plays a crucial role in the accomplishment of remarkable academic
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accomplishments. The accomplishment pertains to the effective utilization of the
entirety of the accessible resources for the kids (Owoeye & Yara, 2011). The physical
facilities of a school refer to the tangible resources that support and enhance the
educational process inside the institution. The academic success is influenced by the
presence of physical infrastructure such as school buildings, instructional aids, and

laboratory equipment ( Akhihiero ,2011)
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CHAPTER 3

RESEARCH METHODOLOGY

Introduction

Examining the methodology of a research study provides insight into the
thought process that led to the formation of the concepts supporting the research
(Remenyi et al., 1998). First, the researcher explains the research paradigm,
discussing traditional pragmatic views about the qualitative method to emphasize the
significance of theoretical considerations. Second, data analysis methods are outlined.
Third, the researcher provides an in-depth explanation of the chosen sample and its
broader categorization based on background information. Additionally, ethical
considerations are briefly discussed, focusing on the reasons behind the failure of
schools in the Punjab Education Foundation (PEF). Finally, the qualitative tools used
for this research are detailed. In the fourth section, the methods utilized to analyze
both quantitative and qualitative data through a mixed-methods approach are
explained. The researcher also details the measures taken to address ethical
considerations arising from this research.
Research Paradigm
Pragmatism

The three primary paradigms employed in qualitative research are Positivism,
Interpretivism, and Critical paradigms (Punch, 2013). Pragmatism focuses on the
practical application of research and the real-world implications of findings. This
method investigates the behavior, perspectives, feelings, and experiences of
individuals, as well as the underlying essence of their being. According to Atkinson et
al. (2001), both the portrayal of personal interactions and viewpoints and the

interpretive process used to grasp social reality serve as the foundation for this notion.
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A paradigm is a tool used to organize thoughts and observations
systematically. In this research project, the qualitative pragmatism paradigm is
utilized to provide insight into events while grappling with the uncertainty of whether
findings can be generalized to various distinct populations. Consequently, there are
mixed feelings about employing qualitative research methods (Voyer & Trondman,
2015). The purpose of qualitative research is to explore a certain subject or
phenomenon in relation to a particular population, location, or environment using
qualitative methods. Often, qualitative research is perceived as not being
generalizable. On the contrary, meta-analysis has demonstrated its effectiveness in
enhancing the generalizability of findings in qualitative research (Lawrence, 2015).

Through a pragmatic viewpoint, the social work researcher focuses on the
subjective interpretation individuals have of their knowledge of other people and their
community. As a social work researcher, the primary emphasis is on understanding
how others perceive the world, interpreting their actions, and comprehending the
dynamics of interpersonal interactions (Sheppard, 2012; Rubin & Babbie, 2013).
Mixed Method

A mixed methods approach is a research strategy that involves exploring
various philosophical assumptions and techniques for data collection, as proposed by
Creswell and Plano Clark (2011). This approach combines these assumptions to
provide a comprehensive understanding of the research topic, offering direction for
gathering and examining information from multiple sources within a single study. The
mixed methods approach presents several advantages when addressing intricate
research issues, as it merges the philosophical foundations of post-positivism and

interpretivism (Fetters, 2016). It integrates analytical data with personally identifiable
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information to accurately interpret issues, providing systemic flexibility, a logical
underpinning, and a thorough comprehension of complex situations (Maxwell, 2016).

The qualitative methodology, on the other hand, offers a deeper understanding
of the issue being explored by respecting the voices of its participants. Thus, while the
study is made more comprehensive by quantitative data, it is enriched by qualitative
data. Additionally, quantitative outcomes can be corroborated with qualitative
findings and vice versa. The use of multiple techniques or information sources is a
qualitative exploration approach that aims to enhance understanding of a research
issue or verify findings by integrating data from various sources (Carter et al., 2014).
A mixed methods design, therefore, offers the best opportunity to address research
questions by combining the strengths of both approaches while compensating for their
individual weaknesses (Johnson and Onwuegbuzie, 2004).

Adopting Mixed Methods Research (MMR) is grounded in several well-
established goals that enhance the robustness and depth of a study. Tashakkori and
Newman (2010) outlined seven key reasons for using mixed techniques. Combining
two different but related answers to the same research issue, such as using both
quantitative and qualitative methods, allows for a more nuanced understanding of the
research problem. Integrating quantitative and qualitative research results provides a
more comprehensive picture of the topic under study, ensuring that multiple
dimensions of the research question are explored. During the development phase of an
inquiry, MMR facilitates the formulation of research topics, data sources, and sample
choices, enhancing the overall design and direction of the study. MMR broadens the
scope of the initial investigation's conclusions, enabling researchers to explore
additional aspects of the research question that might not be captured through a single

method. Testing the validity of findings from one type of research against mixed
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designs ensures that the results are robust and reliable, thus strengthening the study’s
conclusions. MMR compensates for the limitations of one approach by leveraging the
strengths of another, thereby providing a more balanced and comprehensive analysis.
Additionally, examining how different methods represent the same phenomena allows
researchers to capture a richer and more diverse range of perspectives, contributing to
a deeper and more holistic understanding of the research problem. These goals
highlight the advantages of MMR in addressing complex research questions and
enhancing the validity, reliability, and richness of the findings.
Sequential Explanatory Design

The execution of this plan could conceivably be directed by a particular
hypothetical viewpoint. The primary objective of the sequential illustrative plan is
typically to employ subjective outcomes in order to interpret and explain the results of
an essentially quantitative study. It very well may be particularly valuable when
startling outcomes emerge from a quantitative report (Morse, 1991). For this situation,
the subjective information assortment that follows can be utilized to analyze these
astounding outcomes in more detail. In a significant variety of this plan, the subjective
information assortment and examination is given the need. For this situation, the
underlying quantitative period of the review might be utilized to describe people
along specific qualities of interest connected with the examination question. These
quantitative outcomes can then be utilized to direct the deliberate testing of members
for an essentially subjective review. During the testing phase of a new hypothesis that
emerged from the subjective stage, it can also be utilized to summarize subjective
findings across multiple examples. Likewise, Morse (1991) showed that one reason

for choosing this plan is decide the dispersion of a peculiarity inside a picked
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populace. At long last, the successive exploratory plan is in many cases examined as
the plan utilized when a specialist creates and tests an instrument (Creswell, 1999).
Population:

To gather sufficient information on the failure of PEF schools, the researcher
selected 36 PEF schools located within the district of Lahore. The objective was to
collect all relevant data from these PEF schools. Lahore, a bustling city, has earned a
reputation for its substantial number of both public and private universities. With
students coming from all over Pakistan, Lahore is often regarded as the most
important academic hub in the country.

Total Districts. PEF Punjab, Pakistan, comprises 36 districts.

Population. In this study the population includes all failure schools in the province of
Punjab.

The Selection of the Sample

Description of Sample

To maximize the study's effectiveness, the researcher employed a purposive
sampling strategy for both quantitative and qualitative sampling. This technique
requires experience to master, and while the researcher may initially be unsure and
clumsy with the approach, over time, experience and intuition replace rigid rules.
District Selection. Utilize a purposive sampling method to choose Lahore district out
of the 36 districts in Punjab. As mentioned, Punjab Education Foundation manages
three different types of schools: FAS (Foundation Assisted School), EVS (Education
Voucher Scheme), and NSP (New School Program). Since you specified selecting
three schools from each stream, include three FAS, three EVS, and three NSP

schools. The total number of EVS schools in all Punjab districts is 1748, FAS schools
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are 3614, and NSP schools are 2145, resulting in a grand total of 7507 schools in the
province (See Appendix).
Sample Size for Qualitative

The researcher collected data through face-to-face interviews with students,
teachers, and administrators of schools affiliated with PEF. Data was collected from
shortlisted schools (see Tables 1, 2,3 & 4), with 20 interviews conducted with
students, 20 interviews with teachers, and 10 interviews with administrators. The
interviews were audio-recorded and transcribed verbatim.
Sample Size for Quantitative

The researcher collected data using the survey method from students, teachers,
and administrators of schools affiliated with PEF. The data was gathered from
shortlisted schools. The researcher chose 100 students, 30 teachers, and 20
administrators for this study (see Tables 1, 2,3 & 4),.

Table 1
Single Time Failure School —Tehsil & District Lahore

SR.# School Code Program  School Name Result
THE RISE GRAMMAR SCHOOL
47 9-LHR-0060 FAS SVYSTEM 70

35 11-LHR-0041 FAS VISIONARY PUBLIC SCHOOL 60

SHAN PUBLIC HIGH SCHOOL
69 8-LHR-0061 FAS FOR GIRLS 73.33

LHR-LHR-NSP-
241 V11-2229 NSP SAFIA MEMORIAL SCHOOL 35




Table 2

Twice Time Failure School —Tehsil & District Lahore

71

SR.  School

4 Code Program School Name Result

31 43 FAS NEW KASHMIR GIRLS HIGH SCHOOL  58.62

39 153 FAS JINNAH MEMORIAL HIGH SCHOOL 65.38

FOR GIRLS

68 9-LHR- FAS EUROPA KINDERGARTEN GIRLS HIGH 65.52
0033 SCHOOL

69  9-LHR- FAS IQRA BAHAR E MADINA ISLAMIC 60
0059 SCHOOL SYSTEM

73 7-LHR- FAS AZEEM PUBLIC MODEL SCHOOL 40.43
0076

102  8-LHR- FAS JAMIL GRAMMER SCHOOL 58.62
0039

105 6-LHE- FAS RAVI PUBLICELEMENTARY SCHOOL 54
0030

194 LHR-09- EVS PUNJAB ENGLISH GRAMMAR SCHOOL - 39.13
125

195 LHR-09- EVS PAK PUBLIC MIDDLE SCHOOL 48.89
142

196 LHR-09- EVS THE UNIQUE ARCHARD MODEL 43.24
152 SCHOOL

197 LHR-09- EVS MADNI HONOURS HIGH SCHOOL 15.38
160

199 LHR-10- EVS NEW JINNAH PUBLIC HIGH SCHOOL 40
258

200 LHR-16- EVS HK ELEMENTARY SCHOOL 18.75

02
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Table 3

Thrice Time Failure School —Tehsil & District Lahore

SR. # School Code  Program School Name Result
7 7-LHR-0118 FAS AXIOM SCHOOL SYSTEM 53.33

The exclusive focus on Lahore district is due to convenience, budget
constraints, and the availability of time and resources for the study. Single failures
consist of FAS and NSP in the numbers 3 and 1, respectively. Similarly, the total
number of schools with two failures is 13, with 7 being FAS and 6 being NSP. Only
one school falls into the category of thrice failure in Lahore district, so a consideration
of 50 percent from each stream and category is applied. The resulting table represents
an approach of 5 administrators x 3 schools = 15 administrators
Sampling Table

Table 4

Sampling Schools

Failure FAS EVS NSP
Single Failure 2 1
Twice failure 3 3

Thrice Failure 1

Data Collection Method: Interview
Why Interview

When conducting qualitative research, interviews are the most effective
method for clarifying and investigating the ideas, behaviors, emotions, and
phenomena of the study subjects. Interview questions are typically open-ended rather

than closed-ended to facilitate the collection of detailed and specific information.
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Interview Protocol

According to research conducted in France on a structured forensic interview
approach, memory prompts, which precede more targeted prompt questions, increase
interview accuracy without constraining responses to the categories created by the
investigator. Another study found that structured interviews had a higher degree of
inter-rater reliability than unstructured interviews (Lamb et al., 2007). To achieve
greater inter-rater reliability, it was determined that validating the interview process
required the assistance of professionals knowledgeable in interviewing techniques.
These experts prioritized ensuring that the interview questions were unbiased and
constructed ethically and respectfully. Participants were assured that their responses
would remain confidential, allowing them to express their opinions freely. The
findings of the interviews should be based solely on the individuals who participated
in the research and the conditions under which it was conducted, without considering
other influences, biases, or viewpoints (Lincoln & Guba, 1999). Interview procedures
can be useful for gathering information from interviews and other sources that
augment the data obtained from interviews, especially for research involving
phenomena rooted in multiple cultures (Adler & Adler, 1998; Kvale, 1996; Johnson,
2002; Plummer, 2001).
Data Collection Method: Questionnaire

The researcher used questionnaires as a data collection method to
systematically gather quantifiable information from a large sample. This approach
allows for the efficient collection of data from students, teachers, and administrators
across multiple schools. The questionnaires were developed by the researcher and
based on a Likert scale, which provides a structured format for respondents to rate

their insights and opinions. This ensures consistency and ease of analysis. The use of
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standardized questions ensures that the data collected is comparable across different
respondents, facilitating robust statistical analysis and reliable conclusions.
Additionally, questionnaires are cost-effective and time-efficient, making them ideal
for large-scale studies.

Data Analysis

Procedure for Qualitative Data Analysis

The initial step in analyzing qualitative data involved transcribing the
interview recordings into written texts for subsequent research. The researcher
conducted and transcribed three interviews. The present study utilized theme analysis
to evaluate the qualitative data. To analyze qualitative data, it is necessary to reduce
and organize the data into understandable forms and themes, which often arise from
and link different parts of the data (Berg, 2009).

The researchers structured the data into numerous open codes according to
standard qualitative analysis norms. Some codes were based on previously published
studies and the driving factors mentioned in the survey, while others emerged from
new insights gathered from the data. Initially, the list of pre-set codes included all
motivational elements investigated using the questionnaire. After refining the data
organization using appropriate codes, the researcher developed a collection of pre-
existing and emerging categories that were easy to grasp. The coding capabilities of
NVivo 9 were used to expedite data management and transcription during qualitative
data assessments
Procedure for Quantitative Data Analysis
Research Instrument

In this study, the research instrument was a Likert scale questionnaire. The

researcher used a quantitative method, collecting data through surveys. Analyzing
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individual behavior and conducting surveys are crucial for understanding motivational
elements (Celtek, 2004).
Statistical Analysis

Data obtained through the questionnaire were analyzed quantitatively using
SPSS. Descriptive statistics, such as means, standard deviations, and frequencies,
were calculated to explore the reasons for the failure of schools in the Punjab
Education Foundation (PEF) quality assurance test (QAT).
Research Ethics

Before arranging interviews with participants, the researchers sent a request
form for informed consent, requesting their participation. Participants were given the
opportunity to read the consent form to familiarize themselves with the research. This
form provided information about the author, title, and purpose of the research, making
it clear that participation was entirely voluntary. Many respondents found this useful
when considering their participation. All other ethical considerations were considered

when arranging and conducting the interviews.
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CHAPTER 4

DATA INTERPRETATION AND ANALYSIS

The chapter 4 focuses on analyzing and interpreting the collected data, aiming to
generate meaningful insights and findings. It is divided into two main sections, each
with further subsections. The first section deals with quantitative data analysis, while
the second section addresses qualitative data analysis.

Analysis of Qualitative data

Section | shows the descriptive analysis of quantitative data which was collected

through survey questionnaire.

Teachers Data Analysis (Demographics)

Table 5

Frequency of Teachers by gender

Gender Frequency Valid Percent
Male 9 21.4
Female 33 78.6
Total 42 100.0

Table 5 shows the frequency distribution of the gender of participants. The
data reveals that out of the total 42 respondents, 9 identified as male, accounting for
approximately 21.4% of the sample. On other side, the majority of respondents, 33
individuals, identified as female, constituting approximately 78.6% of the total
sample.

Table 6

Frequency of Teachers by age group

Age Frequency Valid Percent
Below 25 years 6 14.3
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25 — 30 years 18 42.9
31— 35 years 12 28.6
36 — 40 years 6 14.3
41 — 45 years 0 0
46 years and above 0 0
Total 42 100

Table 6 shows the frequency distribution of the age of respondents. The data
indicates that among the total 42 respondents, the largest age group falls within the
range of 25 to 30 years, accounting for 18 individuals or approximately 42.9% of the
sample. The next significant age group is between 31 to 35 years, with 12
respondents, making up about 28.6% of the total. The age group below 25 years
includes 6 respondents, constituting about 14.3% of the sample. Lastly, the age group
between 36 to 40 years consists of 6 individuals, also representing approximately
14.3% of the surveyed population. There were no respondents in the age groups 41 to
45 years and 46 years and above.

Table 7

Frequency of Teacher by Years of Experience

Years of Experience Frequency Valid Percent
Less than 3 years 6 14.3

3 —9 years 21 50.0
10— 19 years 15 35/

20 years and above 0 0

Total 42 100.0

Table 7 displays the teachers’ years of Experience. The data indicates that
among the total 42 respondents, the largest group falls within the range of 3 to 9 years
of experience, accounting for 21 individuals or approximately 50% of the sample. The
next significant group is between 10 to 9 years of experience, with 15 respondents,

making up about 35.7% of the total. Lastly, below 3 years of experience group
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consists of 6 individuals, representing approximately 14.3% of the surveyed
population.

Table 8

Distribution of School Status among Participants

Status of School Frequency Valid Percent
Private 42 100

Table 8 shows the distribution of school status among participants. The data
reveals that all 42 respondents belong to private schools, constituting 100% of the
total sample
Table 9

Qualification of Sample Teachers

Qualification Frequency Valid Percent
B.Sc./B.A/B.Com 24 57.1
M.Sc./ M.A/IM.Com 18 42.9
Total 42 100.0

Table 9 presents the respondents' qualifications. The data reveals that out of
the total 42 respondents, 24 have a qualification of B.Sc./B.A./B.Com, accounting for
approximately 57.1% of the sample. On the other hand, 18 individuals have a
qualification of M.Sc./M.A./M.Com, constituting approximately 42.9% of the total
sample.

Table 10

Professional Qualification of sample Teachers

Professional Qualification Frequency Valid Percent
B.Ed. 17 40.5
M.Ed. / M.Phil. /Any 25 59.5
other (Specify)

Total 42 100.0
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Table 10 presents the professional qualifications of respondents. The data

reveals that out of the total 42 respondents, 17 have a qualification of B.Ed,

accounting for approximately 40.5% of the sample. On the other hand, 25 individuals

have a qualification of M.Ed/M.Phil, constituting approximately 59.5% of the total

sample.

Analysis of Questionnaire Data

Table 11

Description of statements

Sr# Statement Mean SD

1 The physical condition of classrooms and buildings hinders 3.78 1.13
effective learning.

2 Insufficient access to technological resources for both teachers  4.02  0.92
and students.

3 Inadequate facilities for extracurricular activities. 402 0.74

4 Lack of maintenance negatively affects the overall learning 4.28 0.77
environment.

5  Poor accessibility to essential amenities like libraries and 4.05 0.90

laboratories.

The above table shows that:

The physical condition of classrooms and buildings hinders effective learning.

Teachers, on average, rated this item at 3.78 with a standard deviation of 1.13,

indicating a medium level of variability in perceptions among teachers regarding

the hindrance posed by the physical condition of classrooms and buildings on

effective learning.

There is insufficient access to technological resources for both teachers and

students. With a mean score of 4.02 and a standard deviation of 0.92, there is a

general agreement among teachers that there is insufficient access to

technological resources for both themselves and students, though opinions vary to

some extent.
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Facilities for extracurricular activities are inadequate. Teachers, on average, rated
this item at 4.02, with a relatively low standard deviation of 0.74, indicating
consistent agreement among teachers regarding the inadequacy of facilities for
extracurricular activities.

A lack of maintenance negatively affects the overall learning environment. The
mean score of 4.28 suggests a strong agreement among teachers that the lack of
maintenance negatively affects the overall learning environment, with a standard
deviation of 0.77 indicating some variability in the degree of agreement.

There is poor accessibility to essential amenities like libraries and laboratories.
Teachers, on average, rated this item at 4.05, with a standard deviation of 0.90,
indicating some variability in opinions among teachers. However, overall, there is

a widely accepted viewpoint on the matter of limited access to basic facilities.

Table 12

Proceeding Table Shows Statements Asked form Teachers

Sr# Statement Mean SD

1  Teachers demonstrated a deep understanding of the subjects 297 1.47
they teach.

2  Classroom instruction encouraged critical thinking and 2.78 131
problem-solving skills.

3 Teachers effectively used diverse teaching methods to cater to 297 1.33
different learning styles.

4 Student assessment methods aligned with the learning 3.07 123
objectives.

5  The integration of technology enhanced the learning 2.76 1.28
experience.

The above table shows that:

Teachers demonstrated a deep understanding of the subjects they teach. On
average, teachers rated this item at 2.97, with a standard deviation of 1.47,
indicating a medium level of variability in perceptions regarding their colleagues'

understanding of the subjects they teach.
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Classroom instruction encouraged critical thinking and problem-solving skills.
With a mean score of 2.78 and a standard deviation of 1.31, many educators
believe that instruction in the classroom does not effectively foster critical
thinking and problem-solving abilities, although individual opinions among
teachers differ.

Teachers effectively used diverse teaching methods to cater to different learning
styles. On average, teachers rated this item at 2.97, with a standard deviation of
1.33, indicating a medium level of variability in perceptions regarding the
effectiveness of using diverse teaching methods to cater to different learning
styles.

Student assessment methods aligned with the learning objectives. The mean score
of 3.07 suggests that, on average, teachers perceive student assessment methods
to somewhat align with the learning objectives, with a standard deviation of 1.23
indicating some variability in perceptions among teachers.

The integration of technology enhanced the learning experience. On average,
teachers rated this item at 2.76, with a standard deviation of 1.28, indicating a
medium level of variability in perceptions regarding the extent to which the

integration of technology enhances the learning experience.

Table 13
Responses
Sr# Statement Mean SD
1 The curriculum was relevant to the needs and aspirations of the  3.76  1.12
students.
2  Assessment practices provided a fair reflection of students' 385 1.8
understanding.
3 The curriculum promoted practical and real-world applications  3.78 1.04
of knowledge.
4 Continuous assessment strategies were employed to monitor 359 1.19

student progress.
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The curriculum adapted to changes in educational trends and 254 1.32
societal needs.

Table shows that

The curriculum was relevant to the needs and aspirations of the students. On
average, teachers rated this item at 3.76, with a standard deviation of 1.12,
indicating a medium level of variability in perceptions among teachers regarding
the relevance of the curriculum to the needs and aspirations of the students.
Assessment practices provided a fair reflection of students' understanding. With a
mean score of 3.85 and a low standard deviation of 0.18, there is a strong
consensus among teachers that assessment practices provide a fair reflection of
students' understanding.

The curriculum promoted practical and real-world applications of knowledge.
Teachers, on average, rated this item at 3.78, with a standard deviation of 1.04,
indicating a medium level of variability in perceptions regarding the promotion of
practical and real-world applications of knowledge within the curriculum.

Continuous assessment strategies were employed to monitor student progress.
The mean score of 3.59 suggests that, on average, teachers perceive the use of
continuous assessment strategies to monitor student progress, with a standard
deviation of 1.19 indicating some variability in perceptions among teachers.

The curriculum adapted to changes in educational trends and societal needs.
Teachers, on average, rated this item at 2.54, with a standard deviation of 1.32,
indicating a medium level of variability in perceptions regarding the adaptability

of the curriculum to changes in educational trends and societal needs.

Table 14

Statements Asked form Teachers

Sr# Statement Mean SD

School leadership fostered a positive and inclusive school 3.45 1.08
culture.
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Communication channels between administrators, teachers, and 3.78 1.22
parents were effective.

Decision-making processes were transparent and involve 3.76 1.12
relevant stakeholders.
Administrative policies supported the overall well-being of 342 1.10

students and staff.
The school leadership effectively addressed disciplinary issues.  3.07 1.21

The above table shows that:

School leadership fostered a positive and inclusive school culture. On average,
teachers rated this item at 3.45, with a standard deviation of 1.08, indicating a
medium level of variability;y in perceptions among teachers regarding the
effectiveness of school leadership in fostering a positive and inclusive school

culture.

Communication channels between administrators, teachers, and parents were

effective. With a mean score of 3.78 and a standard deviation of 1.22, there is a

general perception among teachers that communication channels are effective,

though opinions vary to some extent.

Decision-making processes were transparent and involved relevant stakeholders.

Teachers, on average, rated this item at 3.76, with a standard deviation of 1.12,

indicating a medium level of variability in perceptions regarding the transparency

and stakeholder involvement in decision-making processes.

Administrative policies supported the overall well-being of students and staff.
The mean score of 3.42 suggests that, on average, teachers perceive
administrative policies to support the overall well-being of students and staff,
with a standard deviation of 1.10 indicating some variability in perceptions

among teachers.
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The school leadership effectively addressed disciplinary issues. Teachers, on
average, rated this item at 3.07, with a standard deviation of 1.21, indicating a
medium level of variability in perceptions regarding the effectiveness of school

leadership in addressing disciplinary issues.

Table 15

Proceeding Table Shows Statements Asked form Teachers

Sr#  Statement Mean SD

1 Opportunities for student involvement in extracurricular 3.50 1.06
activities were sufficient.

2 Support services catered to the diverse academic needs of 335 124
students.

3 Student counseling services effectively addressed socio- 342 125
emotional challenges.

4 Students feel motivated and engaged in the learning process. 3.30 113

5  Peer support programs contributed positively to the school 340 1.27

environment.

The above table shows that:

Opportunities for student involvement in extracurricular activities were sufficient.
On average, teachers rated this item at 3.50, with a standard deviation of 1.06,
indicating a medium level of variability in perceptions among teachers regarding
the sufficiency of opportunities for student involvement in extracurricular
activities.

Support services catered to the diverse academic needs of students. With a mean
score of 3.35 and a standard deviation of 1.24, there is a perception among
teachers that support services somewhat cater to the diverse academic needs of
students, though opinions vary to some extent.

Student counseling services effectively addressed socio-emotional challenges.
Teachers, on average, rated this item at 3.42, with a standard deviation of 1.25,
indicating a medium level of variability in perceptions regarding the effectiveness

of student counseling services in addressing socio-emotional challenges.
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Students feel motivated and engaged in the learning process. The mean score of
3.30 suggests that, on average, teachers typically view their students as being
somewhat driven and involved in the learning process, with a standard deviation
of 1.13 indicating some variability in perceptions among teachers.

Peer support programs contributed positively to the school environment.
Teachers, on average, rated this item at 3.40, with a standard deviation of 1.27,
indicating a medium level of variability in perceptions regarding the positive

contribution of peer support programs to the school environment.

Table 16

Proceeding Table Shows Statements Asked form Teachers

Sr# Statement Mean SD

1 Parents are actively engaged in school activities and events. 352 121

2 Communication between school and parents was frequent and 347 1.23
meaningful.

3 Parental involvement in homework and academic activities was 3.71 1.17
encouraged.

4 Parents felt well-informed about their child's academic 354 121
progress.

5  The school provided opportunities for parents to contribute to 340 1.21

decision-making.

The above table shows that:

Parents are actively engaged in school activities and events. On average, teachers
rated this item at 3.52, with a standard deviation of 1.21, indicating a medium
level of variability in perceptions among teachers regarding the level of active
engagement of parents in school activities and events.

Communication between school and parents was frequent and meaningful. With a
mean score of 3.47 and a standard deviation of 1.23, there is a perception among
teachers that communication between the school and parents is generally frequent

and meaningful, though opinions vary to some extent.
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Parental involvement in homework and academic activities was encouraged.
Teachers, on average, rated this item at 3.71, with a standard deviation of 1.17,
indicating a medium level of variability in perceptions regarding the
encouragement of parental involvement in homework and academic activities.
Parents felt well-informed about their child's academic progress. The mean score
of 3.54 suggests that, on average, teachers perceive parents to feel somewhat
well-informed about their child's academic progress, with a standard deviation of
1.21 indicating some variability in perceptions among teachers.

The school provided opportunities for parents to contribute to decision-making.
Teachers, on average, rated this item at 3.40, with a standard deviation of 1.21,
indicating a medium level of variability in perceptions regarding the provision of

opportunities for parents to contribute to decision-making.

Table 17

Proceeding Table Shows Statements Asked form Teachers

Sr#  Statement Mean SD

1 The school had a well-established quality assurance 342 132
framework.

2 Regular evaluations of teaching practices contributed to 3.64 1.29
continuous improvement.

3 The quality assurance process involved input from all 3.66 1.28
stakeholders.

4 Findings from quality assurance assessments lead to tangible 3.80 1.04
improvements.

5  The school demonstrated a commitment to ongoing self- 3.64 116

assessment and reflection.

The above table shows that:

The school had a well-established quality assurance framework. On average,
teachers rated this item at 3.42, with a standard deviation of 1.32, indicating a
medium level of variability in perceptions among teachers regarding the existence

of a well-established quality assurance framework within the school.
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e Regular evaluations of teaching practices contributed to continuous improvement.
With a mean score of 3.64 and a standard deviation of 1.29, there is a perception
among teachers that regular evaluations of teaching practices contribute to
continuous improvement, though opinions vary to some extent.

e The quality assurance process involved input from all stakeholders. Teachers, on
average, rated this item at 3.66, with a standard deviation of 1.28, indicating a
moderate degree of variability in perceptions related to the participation of all
stakeholders in the quality assurance process.

e Findings from quality assurance assessments lead to tangible improvements. The
mean score of 3.80 suggests that, on average, teachers perceive that findings from
quality assurance assessments lead to tangible improvements, with a standard
deviation of 1.04 indicating some variability in perceptions among teachers.

e The school demonstrated a commitment to ongoing self-assessment and
reflection. Teachers, on average, rated this item at 3.64, with a standard deviation
of 1.16, indicating a medium level of variability in perceptions regarding the
school's commitment to ongoing self-assessment and reflection.

Admin Data analysis

Table 18

Gender Distribution of Administrators

Gender Frequency Valid Percent
Male 12 66.7
Female 6 33.3
Total 18 100.0

Table 18 shows the frequency distribution of the gender of participants. The

data reveal that out of the total 18 respondents, 6 identified as female, accounting for
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approximately 33.3% of the sample. The majority of respondents, 12 individuals,
identified as male, constituting approximately 66.7% of the total sample.

Table 19

Marital Status of Administrators

Marital Status Frequency Valid Percent
Married 16 88.9
Unmarried 2 11.1
Total 18 100.0

Table 19 shows the marital status of respondents. The data reveals that out of
the total 18 respondents, 16 identified as married, accounting for approximately
88.9% of the sample. On the other hand, 2 individuals, identified as unmarried,
constituting approximately 11.1% of the total sample.

Table 20

Age Distribution of Administrators

Age Frequency Valid Percent
31— 35 years 12 66.7
36 — 40 years 6 33.3
Total 18 100.0

Table 20 displays the frequency distribution of the age of the respondents. The
data indicate that among the total 18 respondents, the largest age group falls within
the range of 31 to 35 years, accounting for 12 individuals or approximately 66.7% of
the sample. The next significant age group is between 36 and 40 years, with 6
respondents, making up about 33.3% of the total

Table 21

Years of Experience of Administrators
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Years of Experience Frequency Valid Percent
Less than 3 years 3 16.7

3 —9 years 9 50.0

10 — 19 years 6 33.3

20 years and above 0 0

Total 18 100.0

Table 21 displays the years of experience of respondents. The data indicate
that among the total 18 respondents, the largest group falls within the range of 3t0 9
years of experience, accounting for 9 individuals or approximately 50% of the sample.
The next significant group has between 10 and 19 years of experience, with 6
respondents, making up about 33.3% of the total. Lastly, the group with less than 3
years of experience consists of 3 individuals, representing approximately 16.7% of the
surveyed respondents.

Table 22

Status of School of Administrators

Status of School Frequency Valid Percent

Private 18 100

Table 22 presents the status of school of respondents. The data reveals that all
the respondents belongs to private school.

Table 23

Qualification of Administrators

Qualification Frequency Valid Percent
B.Sc./B.A/B.Com 6 33.3
M.Sc./ M.A/M.Com 12 66.7

Total 18 100.0
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Table 23 presents the qualification of respondents. The data reveals that out of
the total 18 respondents, 6 had a qualification of B.Sc./B.A/B.Com, accounting for
approximately 33.3% of the sample. On the other hand, 12 individuals, had a
qualification of M.Sc./ M. A/M.Com, constituting approximately 66.7% of the total
sample.

Table 24

Professional Qualification of Administrators

Professional Qualification Frequency Valid Percent
B.Ed. 6 33.3
M.Ed. / M.Phil. /Any 12 66.7
other (Specify)

Total 18 100.0

Table 24 presents the professional qualification of respondents. The data
reveals that out of the total 18 respondents, 6 had a qualification of B.Ed, accounting
for approximately 33.3% of the sample. On the other hand, 12 individuals, had a

qualification of M.Ed. / M.Phil, constituting approximately 66.7% of the total sample.

Table 25

Proceeding Table Shows Statements Asked form Administrative

Sr# Statement Mean SD

1 School environment not good for studies (e.g. noise and other 344 1.09
distractions) in the school environment are reducing the ability
to concentrate.

2  Absence of learning things besides textbooks (e.g. additional 3.83 0.85
materials that improve learning experience).

3 Incommensurate curriculum (The subjects and areas taught in 2.83 0.70
schools do not focus on the learners and the type of
employment they will acquire after finishing schooling.)
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Absence or limited performance of those physical activities 3.72 0.95
outside the classroom -sports, arts & culture, debates, etc. that
keep learners busy but not an option.

Learners often demonstrate a low level of interest in school 3.61 0.91
activities, such as declining to participate in plays, singing, or

dancing.

Teachers, trained poorly (for example teachers are not 261 0.84

adequately equipped to teach), are deficient in subject content

and have little impact on students' performance

Educators' approach towards struggling students often falls 2.66 1.28
short when it comes to providing the necessary support.

The above table shows that:

School environment not good for studies (e.g. noise and other distractions) in the
school environment are reducing the ability to concentrate. Administrators, on
average, rated this item at 3.44, with a standard deviation of 1.09, the extent to
which the school environment supports learning appears to vary somewhat in the
view of administrators.

Absence of learning things besides textbooks (e.g. additional materials that
improve learning experience). With a mean score of 3.83 and a low standard
deviation of 0.85, It is widely agreed upon by educational administrators that
there is a scarcity of supplementary learning resources beyond textbooks to
promote more effective learning outcomes.

Incommensurate curriculum (The subjects and areas taught in schools do not
focus on the learners and the type of employment they will acquire after finishing
schooling. Administrators, on average, rated this item at 2.83, with a standard
deviation of 0.70, The degree of variability in the perceptions of the relevance of
the curriculum in preparing learners for specific employable skills is moderate.
Absence or limited performance of those physical activities outside the classroom
-sports, arts & culture, debates, etc.- that keep learners busy is not an option. The

mean score of 3.72 indicates that, typically, educational administrators believe
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there are very few or no extracurricular activities for students to engage in outside
of the classroom. with a standard deviation of 0.95 indicating some variability in
perceptions among administrators.

Learners often demonstrate a low level of interest in school activities, such as
declining to participate in plays, singing, or dancing. Administrators, on average,
rated this item at 3.61, with a standard deviation of 0.91, indicating a moderate
level of variability in perceptions regarding learners' interest in school activities.
Teachers, trained poorly (for example teachers are not adequately equipped to
teach), are deficient in subject content and have little impact on students'
performance. The mean score of 2.61 suggests that, on average, administrators
perceive educators to be poorly trained and unsure of the subject content, with a
standard deviation of 0.84 indicating some variability in perceptions among
administrators.

Educators' approach towards struggling students often falls short when it comes
to providing the necessary support. Administrators, on average, rated this item at
2.66, with a standard deviation of 1.28, indicating a moderate level of variability
in perceptions regarding educators' attitudes towards struggling learners and the

support they receive.

Table 26

Proceeding Table Shows Statements Asked form Administrative

Sr# Statement Mean SD

1 Parental care at very low level (Parents do not help their 3.88 0.90
children in cases of doing homework/assigning tasks etc.)

2 Parents' academic attainment (There are cases when parents 4.05 0.99

lack the skills to aid their children in their assignments and also

lack educational materials).

Poverty (The environment is not enough for the parents to 433 0.76
support their children to develop well.)
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By simply living conditions in which they could hardly read, 3.77 0.87
write, and focus on their studies (having no place to study at

home, surrounded by crime and violence).

Employed ((Parents devoted more time away from their homes. 3.50 0.92
They do not serve as effective role models).

The above table shows that:

Parental care at very low level (Parents do not help their children in cases of
doing homework/assigning tasks etc. Administrators, on average, rated this item
at 3.88, with a standard deviation of 0.90 Indicating a moderate level of
variability among administrators' perceptions regarding the low levels of parental
interest in encouraging their children to engage in schoolwork, which suggests a
lack of uniformity in the way schoolwork is perceived and approached by parent.
Parents' academic attainment (There are cases when parents lack the skills to aid
their children in their assignments and also lack educational materials). With a
mean score of 4.05 and a standard deviation of 0.99, there is a strong consensus
among administrators that the academic background of parents can impede their
capacity to aid their children with homework and supply educational resources.
Poverty (The environment is not enough for the parents to support their children
to develop well). Administrators, on average, rated this item at 4.33, with a
standard deviation of 0.76, indicating a significant consensus among
administrators exists regarding the possibility that economic hardship might
hinder parents from offering adequate care and support for their offspring.

By simply living conditions in which they could hardly read, write, and focus on
their studies (having no place to study at home, surrounded by crime and
violence). The mean score of 3.77 suggests that, on average, administrators

perceive that living conditions full of violence and crime may hinder students
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from studying at home, with a standard deviation of 0.87 indicating some
variability in perceptions among administrators.

Employed (Employed ((Parents devoted more time away from their homes. They
do not serve as effective role models). Administrators, on average, rated this item
at 3.50, with a standard deviation of 0.92, indicating a moderate level of
variability in perceptions regarding the impact of parents being employed on their

ability to be good role models.

Table 27

Proceeding Table Shows Statements Asked form Administrative

Sr#  Statement Mean SD

1 Different resources are urgently needed by the school cause of  4.00 0.84
learner’s low interest on school work due to resource shortage.

2  Truancy (Students who miss school frequently and are absent 4.05 0.80
from school most of the time tend to lag behind.)

3 Pure theory with boring methods of teaching (Due to the 2.66 0.79
passive teaching style, learner progress tends to be low.)

4 A bad classroom learning environment (student strain to sit 2.77 0.76
glued to entertainment and this prevent them from studying or
doing their assignments/projects).

5  Peer pressure (The peer has just too many issues and the 2.33 0.48
learners are being influenced in the wrong way).

6 Indolence (Students are unwilling to do their homework. They 411 0.67

concentrate on unimportant activities).

The above table shows that:

Different resources are urgently needed by the school cause of learner’s low
interest on school work due to resource shortage. Administrators, on average,
rated this item at 4.00, with a standard deviation of 0.84, indicating that there is a
broad agreement among administrators that a lack of interest and motivation
among students can lead to academic difficulties, which may be caused by

insufficient resources.
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Truancy (Students who miss school frequently and are absent from school most
of the time tend to lag behind. With a mean score of 4.05 and a standard deviation
of 0.80, there is a strong consensus among administrators that absenteeism is a
significant issue contributing to students falling behind in their schoolwork.

Pure theory with boring methods of teaching (Due to the passive teaching style,
learner progress tends to be low.). The mean score of 2.66 suggests that, on
average, administrators perceive that a passive teaching style contributes to low
learner progress, with a standard deviation of 0.79 indicating some variability in
perceptions among administrators.

A bad classroom learning environment (student strain to sit glued to
entertainment and this prevent them from studying or doing their
assignments/projects). Administrators, on average, rated this item at 2.77, with a
standard deviation of 0.76, indicating there is a moderate amount of diversity in
how people view the influence of the classroom environment on students' focus
and academic commitment.

Peer pressure (The peer has just too many issues and the learners are being
influenced in the wrong way). The mean score of 2.33 suggests that, on average,
administrators perceive peer pressure from neighborhood gangs as a contributing
factor to negative influences on learners, with a standard deviation of 0.48
indicating relatively low variability in perceptions among administrators.
Indolence (Students are unwilling to do their homework. They concentrate on
unimportant activities). Administrators, on average, rated this item at 4.11, with a
standard deviation of 0.67, indicating a strong consensus among administrators
that learner idleness contributes to academic challenges, with a focus on

irrelevant activities.
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Student Data Analysis

Table 28
Gender Distribution of Student

Gender Frequency Valid Percent
Male 14 14.0
Female 86 86.0
Total 100 100.0

Table 28 the frequency distribution of the gender of respondents. The data
shows that out of the total 100 respondents, 14 identified as male, accounting for
approximately 14% of the sample. On the other hand, the majority of respondents, 84
individuals, identified as female, constituting approximately 84% of the total sample.

Table 29

Class Distribution of Students

Class Frequency Valid Percent
Middle 54 54.0
Secondary 46 46.0
Total 100 100.0

Table 29 the frequency distribution of the class of respondents. The data
reveals that out of the total 100 respondents, 54 belongs to Middle class, accounting
for approximately 54% of the sample. On the other hand, 46 individuals, belongs to
secondary class, constituting approximately 46% of the total sample.

Table 30

Status of Schools

Status of School Frequency Valid Percent
Govt. 0 0
Private 10 100

Total 10 100
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Table 30 presents the status of school of respondents. The data reveals that all

the respondents belongs to private school, out of the total 100 respondents,

constituting approximately 100 % of the total sample.

Table 31

Proceeding Table Shows the Statements Asked from Students

Sr#  Statement Mean SD

1 Classroom lessons are engaging and interactive. 266 1.14

2 The teaching methods used in my classroom help me understand 2.78 1.06
the material.

3 | can easily approach to science laboratory. 2.62 1.00

4 | feel free to use computers in schools 246 1.02

5 | am satisfied with school's building 282 1.18

The above table shows that:

Classroom lessons are engaging and interactive. On average, students rated this
item at 2.66, with a standard deviation of 1.14, indicating a medium level of
variability in perceptions among students regarding the engagement and
interactivity of classroom lessons.

The teaching methods used in my classroom help me understand the material.
With a mean score of 2.78 and a standard deviation of 1.06, there is a perception
among students that the teaching methods used in their classrooms somewhat
help them understand the material, though opinions vary among students.

I can easily approach to science laboratory. Students, on average, rated this item
at 2.62, with a standard deviation of 1.00, indicating a medium level of variability
in perceptions regarding the ease of access to the science laboratory.

I feel free to use computers in schools. The mean score of 2.46 suggests that, on

average, students do not feel entirely free to use computers in schools, with a
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standard deviation of 1.02 indicating some variability in perceptions among
students.

I am satisfied with the school's building. Students, on average, rated this item at
2.82, with a standard deviation of 1.18, indicating a medium level of variability in

satisfaction levels with the school's building among students.

Table 32

Statements Asked from Students

Sr# Statement Mean SD

6 | am satisfied with transportation of school 244 1.00

7 | am satisfied with the condition of the school's play area 250 1.01
ground.

8 | am satisfied with science school laboratory of my school 2.66 0.99

9 | am satisfied with computer lab of my school 2.54 0.98

10 | am satisfied with classroom furniture like chairs, blackboard. = 2.96 1.10

The above table shows that:

I am satisfied with transportation of school. Students, on average, rated this item
at 2.44, with a standard deviation of 1.00, indicating a medium level of variability
in satisfaction levels with the school's transportation among students.

I am satisfied with the condition of the school's play area ground. With a mean
score of 2.50 and a standard deviation of 1.01, there is a perception among
students that satisfaction with the condition of the school's play area ground
varies to some extent.

I am satisfied with the science school laboratory of my school. Students, on
average, rated this item at 2.66, with a standard deviation of 0.99, indicating a
medium level of variability in satisfaction levels with the school's science
laboratory among students.

I am satisfied with the computer lab of my school. The mean score of 2.54

suggests that, on average, students are somewhat satisfied with the computer lab
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of their school, with a standard deviation of 0.98 indicating some variability in
satisfaction levels among students.

I am satisfied with classroom furniture like chairs, blackboard. Students, on
average, rated this item at 2.96, with a standard deviation of 1.10, indicating a
medium level of variability in satisfaction levels with classroom furniture among

students.

Table 33

Statements Asked from Students

Sr# Statement Mean SD

11 | enjoy learning by doing method as compare to lectured 3.62 0.87
method

12 | am satisfied with daily based tests/quizzes 290 0.98

13  The assessment criteria for assignments and exams are clearly 256 1.12
communicated.

14  Teachers provide constructive feedback on my assessments. 256 1.10

15  The physical infrastructure (e.g., lighting, ventilation) in my 266 1.11

classroom is satisfactory.

The above table shows that:

I enjoy learning by doing method as compared to lectured method. Students, on
average, rated this item at 3.62, with a standard deviation of 0.87, indicating a
medium level of variability in preferences among students regarding learning
methods, with a tendency towards enjoyment of the hands-on approach.

I am satisfied with daily-based tests/quizzes. With a mean score of 2.90 and a
standard deviation of 0.98, there is some variability in satisfaction levels among
students regarding daily-based tests/quizzes.

The assessment criteria for assignments and exams are clearly communicated.
Students, on average, rated this item at 2.56, with a standard deviation of 1.12,
indicating a medium level of variability in perceptions among students regarding

the clarity of assessment criteria.
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Teachers provide constructive feedback on my assessments. The mean score of
2.56 suggests that, on average, students perceive that teachers do not consistently
provide constructive feedback on their assessments, with a standard deviation of
1.10 indicating some variability in perceptions among students.

The physical infrastructure (e.g., lighting, ventilation) in my classroom is
satisfactory. Students, on average, rated this item at 2.66, with a standard
deviation of 1.11, indicating a medium level of variability in perceptions

regarding the satisfaction with the physical infrastructure in the classroom.

Table 34

Statements Asked from Students

Sr# Statement Mean SD

16  The classrooms are well-maintained and clean. 292 111

17  Disruptions are appropriately addressed by teachers in my 3.22 1.05
classroom.

18 Classroom management and discipline are effective in my 3.04 115
classroom.

19  The resources in my classroom are up-to-date and relevant to 2.32 0.86
my studies.

20 There are enough resources (books, technology, materials) 2.76 1.07

available in my classroom to support my learning

The above table shows that:

The classrooms are well-maintained and clean. Students, on average, rated this
item at 2.92, with a standard deviation of 1.11, indicating a medium level of
variability in perceptions among students regarding the cleanliness and
maintenance of classrooms.

Disruptions are appropriately addressed by teachers in my classroom. With a
mean score of 3.22 and a standard deviation of 1.05, there is a perception among
students that disruptions are generally appropriately addressed by teachers in their

classrooms, though opinions vary to some extent.
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e Classroom management and discipline are effective in my classroom. The mean
score of 3.04 suggests that, on average, students perceive classroom management
and discipline to be somewhat effective in their classrooms, with a standard
deviation of 1.15 indicating some variability in perceptions among students.

e The resources in my classroom are up-to-date and relevant to my studies.
Students, on average, rated this item at 2.32, with a standard deviation of 0.86,
indicating a medium level of variability in perceptions among students regarding
the relevance and up-to-datedness of resources in their classrooms.

e There are enough resources (books, technology, and materials) available in my
classroom to support my learning. The mean score of 2.76 suggests that, on
average, students perceive there to be some resources available in their
classrooms to support their learning, with a standard deviation of 1.07 indicating
variability in perceptions among students.

Table 35

Statements Asked from Students

Sr#  Statement Mean SD

21  There are opportunities for group work and collaboration inmy  2.78  0.88
classroom.

22 | freely ask questions to teacher 296 1.10

23  The school offers a variety of extracurricular activities that 2.36 0.87
interest me.

24 | actively participate in activities 2.68 0.99

25 | actively participate in classroom discussion 2.28 0.92

26  Teachers provide opportunities to talk freely in the 2.70 1.04

classroom/group work

The above table shows that:
e There are opportunities for group work and collaboration in my classroom.
Students, on average, rated this item at 2.78, with a standard deviation of 0.88,

indicating a medium level of variability in perceptions among students regarding
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the availability of opportunities for group work and collaboration in the
classroom.

e [ freely ask questions to the teacher. With a mean score of 2.96 and a standard
deviation of 1.10, there is some variability in students' perceptions about their
ability to freely ask questions to the teacher.

e The school offers a variety of extracurricular activities that interest me. The mean
score of 2.36 suggests that, on average, students perceive a lack of variety in
extracurricular activities offered by the school that interests them, with a standard
deviation of 0.87 indicating variability in preferences among students.

e [ actively participate in activities. Students, on average, rated this item at 2.68,
with a standard deviation of 0.99, indicating a medium level of variability in
perceptions regarding their level of active participation in activities.

e [ actively participate in classroom discussion. The mean score of 2.28 suggests
that, on average, students do not actively participate in classroom discussions,
with a standard deviation of 0.92 indicating variability in participation levels
among students.

e Teachers provide opportunities to talk freely in the classroom/group work.
Students, on average, rated this item at 2.70, with a standard deviation of 1.04,
indicating a medium level of variability in perceptions regarding the opportunities
provided by teachers to talk freely in the classroom or during group work.

Analysis of Qualitative Data

In this section researcher use NVIVO to analyse qualitative data

Analysis of Teaches’ Interviews

Below are the themes emerged during the analysis of the teachers’ interviews
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Learning Environments

Class Size Concerns: Teachers expressed significant concerns regarding the
size of their classes, which typically ranged from 50 to 60 students per class. The
majority of teachers highlighted the challenges of managing such large classes,
including frequent distractions and a lack of individual attention for students. These
issues were exacerbated by noise and other related hurdles that interfered with the
delivery of lectures. Consequently, these problems have a substantial impact on the
overall learning environment, making it difficult for teachers to convey material that
requires meticulous instruction.

In contrast, teachers who managed smaller classes and had support from
teaching assistants reported being more capable of delivering lectures effectively.
These teachers were better able to provide individual attention and manage their
classrooms, leading to a more conducive learning environment. The presence of
teaching assistants and smaller class sizes contributed to a more effective and
manageable teaching experience
Methodology

Teaching Methodology/Approaches: Predominantly, teachers relied on the
lecture method, where they introduced topics and explained them without engaging
students in activities related to the subjects. This approach, though significant, is not
always the most effective teaching methodology or technique. The lack of student
participation often leads to a loss of the actual aim of teaching. When students show a
lack of interest or fail to pay attention, the core objective of delivering the lecture is
missed, and resources are wasted.

However, some exceptions included attempts at “learning by doing™ or

"activity-based learning"” where feasible. Examples of these more adaptive techniques
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included essay writing in Urdu or focusing on multiple-choice questions (MCQs) for
exams. These methods were noted for their effectiveness in engaging students and
enhancing the learning experience. Overall, the need for more interactive and

participatory teaching methods was highlighted to better achieve educational goals

Assessment

Evaluating Student Outcomes: The absence of consistent assessment
strategies, such as daily or weekly tests, oral questioning, and written assignments,
has been noted as detrimental to achieving the primary purpose of lectures. These
approaches were not designed to regularly gauge students' understanding and assess
their aptitude and progress on various topics within the curriculum.
Professional Development

Training Experiences: Responses were mixed regarding the effectiveness of
teaching training received from the Punjab Education Foundation (PEF) or other
sources. Some found it beneficial, particularly in-person training, while others
criticized online sessions for not addressing practical teaching methods or innovative
approaches to education. Various factors e.g. lack of timespan for training session, a
large number of personnel in training session, fewer addressed questions, problems of
internet connectivity during online training session and other similar problems were
caused lacking the gaining of actual intended results through provided this kind of
trainings. The emphasized is vowed on needs of these trainings with overcoming such
reported issues and to adopt or implementing the variety of skills or techniques as
learned afterwards. These trainings seem fruitful in professional development and

capacity building if conducted by catering the teachers’ need.
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Fear of Quality Assurance Test

Student Anxiety: Teachers unanimously observed that students experienced
fear and confusion during the Quality Assurance Test, attributed to unfamiliarity with
the material of assessment as adopting by the examiners from the Punjab Education
Foundation meanwhile shown a sense of stress and pressure to perform well in the
various phases of screening or assessment of students conducted relating to their
syllabi. There is need of coaching and mentoring of students prior to appearing of
themselves in QAT. A fearless attempt to visualize the true outcome of QAT is
mandatory with an effort to eliminate this fear with prior trainings and session of
conducting such mock tests in class before conducting or appearing to take this exam.
Pressure from School Authorities

Expectations on Performance: Some teachers have felt pressure as exerted
from their schools to improve students’ performance on the Quality Assurance Test,
while others have described it as a more supportive or self-motivated environment
focused on enhancing teaching quality and student understanding. In both scenario if
any pressure with positive measures and intentions in shape of assistance and support
if provide this could be beneficial in terms of achieving the goals of teaching and
assessing the exact situation on QAT.
Lack of Material and Facilities

Resource Constraints: The mediating or moderating variables in kind of
resources such as computer and science labs are regarded as an edge for the capacity
of teaching appropriately and the students’ ability of learning. But in absence of these
aforementioned resources i.e. computer and science labs were a significant concern,
limiting the ability to conduct practical activities or experiments or even to deliver

formal lecture with better understanding of students. This lack of resource availability
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has affected to both the teachers' ability to deliver engaging lessons and to the
students' interactive learning opportunities comparatively to the situation where such
facilities are available easily for betterment of teaching the students as well.

Lack of Interest

Student Engagement: Amongst above mentioned various problems the
teachers have reported varying levels of students’ interest in academic activities,
where some students are actively participating with great extent of their exhibited
interest in such activities. While others have shown least or disinterest, particularly in
the scope of Environmental Science discipline. This lack of engagement was seen as a
vibrant factor as a contribution to poor performance in quality assurance assessments
rather of enhanced productive performance and obtain desired positive outcomes on
this scale.

Analysis of Administrative Interview
Rules & Regulations of PEF.

The staff of respective schools is not satisfied of its familiarity with such rules
and regulations. Management is of the view that there are many rules and regulations
of PEF which are not known to them and they are unable to have acquaintance.
Timely release of funds to pay salaries of staff remains difficult to be done routine
wise. This makes teachers/staff be frustrated and ultimately not performing their
assigned job aptly. PEF, devised rules are to be implemented but non-familiarity with
them and unable to modify or do modifications as required time to time has dragged
this initiative towards failure.

Teaching Quality
Means intended for modern studies: Despite of the scarcity of financial/

technical and human resources which are causing problems, the concerned staff is
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trying its best to provide quality of education to the students. Though, guidelines
along with model papers are provided but significantly it seems not enough to great
extent of having result oriented fruitful outcomes.
Laboratories

A major reason of taking efforts down and results in failure is that there is
either non availability of computer and science laboratories or the existing are not
properly functioning due to lack of financial assistance and technical support.
Teachers are the Cause of Failure in QAT

Contribution of teachers/staff remains low to a great extent because of failure
in providing such staff its financial remuneration and other similar required support.
The other reason of failure is the status of qualification in connection to the allocated
teachers/staff to education domain is not either relevant as per their respective
discipline/subjects or they are not so well qualified to handle the syllabi. Teachers are
also not fully trained. Proper training is also not given to them even by PEF.
Other Important Factors of Failure

Another significant reason of school performance failure is lacking check and
balance system mechanism. The secondly reason behind this failure is non-serious
attitude and approach of students and their parents towards education. Where students
may perform well in class but on other hand they are confused when they appear in
such exams due to their improper guidance or coaching. Provided facility of
QAT-EVS to students has made them irresponsible and they are habitual of take a lot
of leaves and seems absent from their class. Due to several holidays or occasionally
announced vacations, the students cannot study properly and also unable to complete

their syllabus which resultantly shown failure of them in QAT simultaneously.
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Professional Training/Development

Lack of training or improper training given to teachers by their school training
programmers is also a major cause of unsatisfied results. In some cases the interval of
training schedules or even conducted training session are very long. It has been
noticed that such intervals are ranging from three to four months by the PEF and the
session of training held just online. Online training does not fulfill the desired needs
of providing the teachers proper guidelines and technical assistance in terms of
enabling the teachers to know anything that will help them to teach children and
complete the syllabus.
Delay in Release of Funds

The concerned teachers/staff are facing various problems due to delay in
release of funds in time. This is also a big concern. The administration of school is
unable to pay teachers every month timely, due to which their serious concerns are
being raised rapidly. It has also been noticed that the school management is also not
given such funds from the PEF for the last three months. The management has
reported that when funds are requested to PEF office to allocate and release the funds
timely, in such case the response of PEF either given very late or non-availability of
funds is communicated.
Findings Related to the Response of Students
Learning Environment

Beside other obstacles the utmost hurdle in achieving the desired results based
on performance in QAT is in appropriation or even non availability of learning
environment for students. The key aspect of result oriented strives also includes the
provision of learning environment in terms of class physical layout, sitting situation in

class, mediating factors, availability of other materialistic resources. Students are
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facing various haphazard while studying in their classrooms due to absence of
learning environment in all means to study.
Difficulties Faced by Students

Considering various sort of impediments there are some other attention
seeking hurdles which are being faced by the students. These are kinds of financial,
technical, and deficiency in required mentoring. Such difficulties include macro and
micro level geographical, demographical and moral or social problems. Others are
relating to the physical or health related issues.
Teaching Methodology

Following old tactics of delivering lectures are not sufficient to accomplish the
task of this initiative in order to get productive outcomes. These are also meaningful
to be considered to get eliminated. Lectured methods are opted by the teachers based
on their skills, qualifications, and experiences. In classroom, verbally just reading
book without giving examples enabling students to mentally and actively participate
in subject related study is foremost issue amongst other problems. Online lectures
deliverance hasn’t impacted satisfactorily. Use of technology along with any chosen
method or taking participation of students necessarily required.
Activities

For the sake of obtaining fruitful and intended productive results, there is need
of planning the various study related activities of students inside or outside the
classroom. Such activities may include games, quiz or setting schedule of dialogue,
debates, speeches competition etc. among students. Education based trip or their
participation in various seminars, orientation of educationist can be helpful in this

regard. Students who participate in such activities perform well in their assessment.
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Lack of Material

Availability of study material and other means of enabling study are crucial.
Absence of any such aid tends to lack the not only better use of available resources
but also produces problems in achieving the result oriented performance of students.
Most of the observed problems are relating to the scarcity of such material which is
essential for study and related activities. Not only the students but teachers also suffer.
Communication between Students and Teacher

Communication gap or non-availability of interacting factors or facilitators
tends to failure. The lack of communication or priority to fulfill this gap with
proactive approach itself is a problem. There is dire need of enhancing the practice of
communication between students and teachers with proper mediating factors.
Teacher Parent Meeting

Taking care of student performance, it is mostly likely needed that their parent
must sit alongside the teacher to discuss the performance of student. Non-serious
behavior of parents shown towards meeting with teachers is also witnessed and seems
harmful and negatively impacting the performance or efforts of educationists. In order
to keep the students on It is essential for parents and educators to collaborate and
evaluate the academic progress and potential of students with a focus on achieving
specific goals to curb any difficulty and reach to productive conclusion.
Brainstorming

Enabling students to take actively participation in education related activities,
games and be part of this sitting. For proper brainstorming various preplanned
programs may be prepared and executed. Students are in need of to have proper
brainstorming. Various syllabi related short courses or workshops and orientation etc.

can be held with intentions of participation of students in such programs.
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Other Assignment (job)

Part time job or other assignments which the students are also compel to show
compliance are similarly a cause of their failure. Financial position, distance, or other
social or moral responsibility of students which they are needed to do harming their
performance. Distance learning with their jobs seems not fruitful to extent to which it
should be.it is also a reason of failure of school because students didn’t focus on the
studies.

Classroom Vs Homework

Completing the home work or actively participating in classroom based
studies distinctively observed. Students are reluctant to either do their homework or
they tend to present incomplete work in their class which was given them to do this in
home as homework. Students are deliberately neglecting to do their homework as they
not like to sit and study at home. Some students get indulged to detract their attention
and prefer to not participate neither in classroom nor do their homework at home.
Study Hours

Appropriate study hours in classroom or at home must be allotted to do study.
There should be proper check and balance be maintained by the teachers and parents
regarding study hours of students. Minimum or maximum study hours must be based
on the length of study course for proper time management. There should be an eye on
students to restraint them of sitting idle or just wasting of their study time in some
irrelevant activities which may distract them from study.

QAT Preparation

For better performance of students in QAT screening tests there is need for

their exact and relevant coaching and counseling. For the better results to have there is

also need of providing the student with handouts, model papers, mentoring or any
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other study material or guidance. Prior to appear in QAT, their teachers must conduct
the mock tests, interviews or session of students for prior assessment and to make
them prepared. A wide range of students are not familiar with this program which
results in failure of them. It is needed to prepare a students with prior assessments
before appearing in QAT.
Fear of QAT

This fear of QAT can be eliminated by guiding them and making them
familiar with this program. Students are fear of taking this exam because they found
themselves either not acquainted well with this exam or they are not have been
addressed properly. The fear of QAT can be eradicated if the students are often
participating in their class session as designed for tests and also they are provided
enough study material along with proper coaching to pass QAT and secure high

marks.
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CHAPTER 5
SUMMARY, FINDINGS, DISCUSSION,

RECOMMENDATIONS, SUGGESTION AND STRATEGIES

This chapter offers a comprehensive summary of current research, provides an
overview of the study's findings based on data analysis, presents the conclusions drawn from
these findings, includes a discussion, and offers recommendations and suggestions.
Summary

Education in Pakistan is pivotal for socio-economic development but faces
significant challenges, including inadequate quality and access barriers. The government has
initiated reforms to align education with standards, aiming to improve both quality and
availability. Despite efforts, traditional constraints and literacy issues hinder progress.

Pakistan's constitution mandates free education for children aged 5 to 16,
highlighting education as a fundamental right. Effective governance, particularly in teacher
training and deployment, is crucial for enhancing educational quality. The educational
landscape includes diverse institutions—public, private, technical, and religious—each
addressing different educational needs.

The Punjab Education Foundation (PEF) embodies a crucial public-private
partnership, established in 1991 and restructured under Act XII. It supports educational
innovation through programs like FAS, EVS, and NSP across 36 districts. Monthly financial
aid is provided based on student levels, supporting primary through higher secondary
education. Quality assurance tests (QATS) ensure educational standards, with schools failing
QATSs risking partnership status.

PEF supports partner schools with financial aid, disbursed monthly based on student
levels, ranging from primary to higher secondary education. Quality assurance tests (QATS)
are integral to PEF's accountability framework, ensuring educational standards are met.
Schools failing to meet QAT benchmarks risk losing their partnership status, highlighting

PEF's commitment to educational excellence.



114

This thesis aimed to investigate the reasons behind partner school failures in PEF's
QAT and propose strategies for improving educational quality. Through a mixed-methods
approach, combining qualitative interviews with students, teachers, and administrators, and
quantitative surveys, the study identified key challenges and potential solutions within
Lahore district. Limitations included time constraints, budget limitations, and a focused
sample within a single district.

Qualitative data provided insights into the lived experiences and perceptions, while
quantitative data offered broader statistical analysis. Employing phenomenological and
grounded theory approaches, the research sought to deepen understanding and construct
hypotheses based on empirical findings.

In conclusion, the findings underscore the importance of effective governance,
teacher training, and innovative partnerships in enhancing educational outcomes. Addressing
challenges through evidence-based strategies can pave the way for a more equitable and
effective education system in Pakistan.

Findings of Quantitative Data

Demographic of Teachers. Based on the demographic data of 42 respondents, findings

reveal that approximately 21.4% identified as male (9 individuals), while approximately

78.6% identified as female (33 individuals). The age distribution shows the largest group

(42.9%) falls within the 25 to 30 years range, with significant proportions in the 31 to 35

years and below 25 years categories. Regarding experience, 50% have 3 to 9 years, and

35.7% have 10 to 19 years. All respondents are from private schools. In terms of

qualifications, 57.1% have a B.Sc./B.A/B.Com, and 42.9% have an M.Sc./M.A/M.Com.

Professionally, 40.5% hold a B.Ed, and 59.5% have an M.Ed./M.Phil.

Finding: Questionnaire Analysis

e The physical condition of classrooms and buildings hinders effective learning, with a
mean rating of 3.78 (SD = 1.13), and poor accessibility to amenities like libraries and

laboratories is also widely seen as problematic, with a mean score of 4.05 (SD = 0.90).
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Teachers generally agree on the insufficient access to technological resources, rated at
4.02 (SD = 0.92), and the inadequacy of facilities for extracurricular activities, rated at
4.02 (SD = 0.74). The lack of maintenance negatively impacts the learning environment,
with a mean score of 4.28 (SD = 0.77).

The curriculum’s relevance to students' needs and aspirations is perceived with medium
variability, rated at 3.76 (SD = 1.12). However, assessment practices are seen as fairly
reflective of students' understanding, with a mean score of 3.85 (SD = 0.18), and there is
a medium level of variability in perceptions regarding the promotion of practical and
real-world applications of knowledge within the curriculum, rated at 3.78 (SD = 1.04).
Continuous assessment strategies are perceived to be employed to monitor student
progress, with a mean score of 3.59 (SD = 1.19), while the curriculum's adaptability to
educational trends and societal needs is rated lower, at 2.54 (SD = 1.32).

School leadership is perceived to foster a positive and inclusive school culture, rated at
3.45 (SD = 1.08), and communication channels between administrators, teachers, and
parents are generally effective, with a mean score of 3.78 (SD = 1.22). Transparency and
stakeholder involvement in decision-making processes are perceived with medium
variability, rated at 3.76 (SD = 1.12).

Administrative policies are seen as supportive of students' and staff’s well-being, with a
mean score of 3.42 (SD = 1.10), while the effectiveness of school leadership in
addressing disciplinary issues has medium variability, rated at 3.07 (SD = 1.21).
Opportunities for student involvement in extracurricular activities are somewhat
sufficient, with a mean score of 3.50 (SD = 1.06). Support services are perceived to
somewhat cater to students' diverse academic needs, with a mean score of 3.35 (SD =
1.24), and student counseling services are seen as effectively addressing socio-emotional

challenges, with a mean score of 3.42 (SD = 1.25).
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e Teachers generally perceive students as moderately motivated and engaged in the
learning process, with a mean score of 3.30 (SD = 1.13), and peer support programs are
seen as positively contributing to the school environment, rated at 3.40 (SD = 1.27).

e Parental engagement in school activities and events is seen as somewhat active, with a
mean score of 3.52 (SD = 1.21), and communication between the school and parents is
generally frequent and meaningful, with a mean score of 3.47 (SD = 1.23). Parental
involvement in homework and academic activities is encouraged, with a mean score of
3.71 (SD = 1.17), and parents feel somewhat well-informed about their child's academic
progress, with a mean score of 3.54 (SD = 1.21).

e Opportunities for parental involvement in decision-making are perceived with medium
variability, rated at 3.40 (SD = 1.21), and the existence of a well-established quality
assurance framework within the school is perceived with medium variability, rated at
3.42 (SD=1.32).

e Regular evaluations of teaching practices are believed to contribute to continuous
improvement, with a mean score of 3.64 (SD = 1.29), and the involvement of all
stakeholders in the quality assurance process is perceived with medium variability, rated
at 3.66 (SD = 1.28). Findings from quality assurance assessments are seen as leading to
tangible improvements, with a mean score of 3.80 (SD = 1.04).

e The school's commitment to ongoing self-assessment and reflection is perceived with
medium variability, rated at 3.64 (SD = 1.16).

Demographic Characteristics of Administrator

The study's demographic data reveals various attributes of the respondents. Out of the

18 respondents, 6 identified as female (33.3%), while the majority, 12, identified as male

(66.7%) (Table 18). In terms of marital status, 16 respondents were married, making up

88.9% of the sample, with the remaining 2 individuals being unmarried (11.1%) (Table 19).

The age distribution shows that the largest group, 12 respondents, falls within the 31 to 35

years range (66.7%), followed by 6 respondents in the 36 to 40 years range (33.3%) (Table
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20). Regarding years of experience, 9 respondents have between 3 to 9 years of experience

(50%), 6 have between 10 to 19 years (33.3%), and 3 have less than 3 years (16.7%) (Table

21). All respondents work in private schools, accounting for 100% of the sample (Table 22).

In terms of educational qualifications, 6 respondents hold a B.Sc./B.A/B.Com degree

(33.3%), while 12 have an M.Sc./M.A/M.Com degree (66.7%) (Table 23). For professional

qualifications, 6 respondents have a B.Ed (33.3%), and 12 possess an M.Ed./M.Phil (66.7%)

(Table 24).

Finding: Analysis of Administrators' Questionnaire

School environment not good for studies (e.g. noise and other distractions) in the school
environment are reducing the ability to concentrate. Administrators, on average, rated
this item at 3.44, with a standard deviation of 1.09, the extent to which the school
environment supports learning appears to vary somewhat in the view of administrators.
Absence of learning things besides textbooks (e.g. additional materials that improve
learning experience). With a mean score of 3.83 and a low standard deviation of 0.85, It
is widely agreed upon by educational administrators that there is a scarcity of
supplementary learning resources beyond textbooks to promote more effective learning
outcomes.

Incommensurate curriculum (The subjects and areas taught in schools do not focus on the
learners and the type of employment they will acquire after finishing schooling.
Administrators, on average, rated this item at 2.83, with a standard deviation of 0.70, The
degree of variability in the perceptions of the relevance of the curriculum in preparing
learners for specific employable skills is moderate.

Absence or limited performance of those physical activities outside the classroom -
sports, arts & culture, debates, etc.- that keep learners busy is not an option. The mean
score of 3.72 indicates that, typically, educational administrators believe there are very

few or no extracurricular activities for students to engage in outside of the classroom.
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with a standard deviation of 0.95 indicating some variability in perceptions among
administrators.

Learners often demonstrate a low level of interest in school activities, such as declining
to participate in plays, singing, or dancing. Administrators, on average, rated this item at
3.61, with a standard deviation of 0.91, indicating a moderate level of variability in
perceptions regarding learners' interest in school activities.

Teachers, trained poorly (for example teachers are not adequately equipped to teach), are
deficient in subject content and have little impact on students' performance. The mean
score of 2.61 suggests that, on average, administrators perceive educators to be poorly
trained and unsure of the subject content, with a standard deviation of 0.84 indicating
some variability in perceptions among administrators.

Educators' approach towards struggling students often falls short when it comes to
providing the necessary support. Administrators, on average, rated this item at 2.66, with
a standard deviation of 1.28, indicating a moderate level of variability in perceptions
regarding educators' attitudes towards struggling learners and the support they receive.
Parental care at very low level (Parents do not help their children in cases of doing
homewaork/assigning tasks etc. Administrators, on average, rated this item at 3.88, with a
standard deviation of 0.90 Indicating a moderate level of variability among
administrators' perceptions regarding the low levels of parental interest in encouraging
their children to engage in schoolwork, which suggests a lack of uniformity in the way
schoolwork is perceived and approached by parent.

Parents' academic attainment (There are cases when parents lack the skills to aid their
children in their assignments and also lack educational materials). With a mean score of
4.05 and a standard deviation of 0.99, there is a strong consensus among administrators
that the academic background of parents can impede their capacity to aid their children

with homework and supply educational resources.
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Poverty (The environment is not enough for the parents to support their children to
develop well). Administrators, on average, rated this item at 4.33, with a standard
deviation of 0.76, indicating a significant consensus among administrators exists
regarding the possibility that economic hardship might hinder parents from offering
adequate care and support for their offspring.

By simply living conditions in which they could hardly read, write, and focus on their
studies (having no place to study at home, surrounded by crime and violence). The mean
score of 3.77 suggests that, on average, administrators perceive that living conditions full
of violence and crime may hinder students from studying at home, with a standard
deviation of 0.87 indicating some variability in perceptions among administrators.
Employed (Employed ((Parents devoted more time away from their homes. They do not
serve as effective role models). Administrators, on average, rated this item at 3.50, with a
standard deviation of 0.92, indicating a moderate level of variability in perceptions
regarding the impact of parents being employed on their ability to be good role models.
Different resources are urgently needed by the school cause of learner’s low interest on
school work due to resource shortage. Administrators, on average, rated this item at 4.00,
with a standard deviation of 0.84, indicating that there is a broad agreement among
administrators that a lack of interest and motivation among students can lead to academic
difficulties, which may be caused by insufficient resources.

Truancy (Students who miss school frequently and are absent from school most of the
time tend to lag behind. With a mean score of 4.05 and a standard deviation of 0.80, there
IS a strong consensus among administrators that absenteeism is a significant issue
contributing to students falling behind in their schoolwork.

Pure theory with boring methods of teaching (Due to the passive teaching style, learner
progress tends to be low.). The mean score of 2.66 suggests that, on average,

administrators perceive that a passive teaching style contributes to low learner progress,
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with a standard deviation of 0.79 indicating some variability in perceptions among
administrators.

e A bad classroom learning environment (student strain to sit glued to entertainment and
this prevent them from studying or doing their assignments/projects). Administrators, on
average, rated this item at 2.77, with a standard deviation of 0.76, indicating there is a
moderate amount of diversity in how people view the influence of the classroom
environment on students' focus and academic commitment.

e Peer pressure (The peer has just too many issues and the learners are being influenced in
the wrong way). The mean score of 2.33 suggests that, on average, administrators
perceive peer pressure from neighborhood gangs as a contributing factor to negative
influences on learners, with a standard deviation of 0.48 indicating relatively low
variability in perceptions among administrators.

e Indolence (Students are unwilling to do their homework. They concentrate on
unimportant activities). Administrators, on average, rated this item at 4.11, with a
standard deviation of 0.67, indicating a strong consensus among administrators that
learner idleness contributes to academic challenges, with a focus on irrelevant activities.

Demographic Characteristics of Students

The study's findings indicate that among the 100 respondents, a significant gender disparity

exists, with only 14% identifying as male and a substantial 84% identifying as female, as

shown in Table 28. In terms of educational classification, 54% of the respondents belong to
the middle class, while the remaining 46% are from the secondary class, according to Table

29. Furthermore, Table 30 reveals that all respondents are affiliated with private schools,

representing 100% of the sample.

Finding: Analysis of Students’ Questionnaire

e The findings reveal that students' perceptions of classroom engagement and teaching
effectiveness vary. On average, students rated classroom lessons as engaging and

interactive at 2.66, indicating a moderate level of engagement. Similarly, the teaching
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methods were rated at 2.78, suggesting they somewhat help in understanding the
material, although opinions differ. Access to the science laboratory and computer use in
schools were rated 2.62 and 2.46, respectively, showing moderate ease of access and
freedom.

Students' satisfaction with various school facilities also shows mixed results. The
school's building received a satisfaction score of 2.82, indicating moderate satisfaction.
School transportation was rated 2.44, showing lower satisfaction. Satisfaction with the
school's play area and science laboratory were rated at 2.50 and 2.66, respectively,
showing moderate satisfaction. The computer lab received a rating of 2.54, reflecting
moderate satisfaction.

Regarding classroom resources and infrastructure, students rated classroom furniture at
2.96 and physical infrastructure at 2.66, indicating moderate satisfaction. Classroom
cleanliness and maintenance were rated at 2.92, showing moderate satisfaction. Students
rated the availability of up-to-date resources at 2.32, reflecting lower satisfaction.
Opportunities for group work and collaboration were rated at 2.78, showing moderate
availability.

Students' engagement and participation in learning activities also varied. The enjoyment
of learning by doing was rated highest at 3.62, indicating a preference for hands-on
methods. Satisfaction with daily tests and quizzes was rated 2.90, showing moderate
satisfaction. The clarity of assessment criteria and constructive feedback from teachers
were both rated at 2.56, indicating moderate satisfaction.

Classroom management and discipline were perceived as somewhat effective, rated at
3.04. Disruptions were generally well-addressed by teachers, with a rating of 3.22.
Opportunities for free discussion and group work provided by teachers were rated at
2.70, indicating moderate availability.

Participation in extracurricular activities and classroom discussions were rated lower, at

2.36 and 2.28, respectively, indicating fewer opportunities and lower active participation.
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The overall perception of resources supporting learning was rated at 2.76, reflecting
moderate availability.

e Overall, the findings highlight that students have mixed perceptions of various aspects of
their educational environment, with variability in satisfaction and engagement levels
across different areas.

Findings of Qualitative Data

Findings: Analysis of Teaches’ Interviews Questionnaire

Class Size Concerns: Teachers often deal with large class sizes, typically ranging
from 15 to 30 students. Many report difficulties managing such numbers, citing distractions
and lack of individual attention. Issues like noise and other obstacles can hinder effective
lecture delivery, significantly impacting the learning environment. Teachers with smaller
classes and teaching assistants are more successful in managing classrooms and delivering
effective lectures.

Teaching Methodology/Approaches: Teachers predominantly rely on the lecture
method, introducing topics without engaging in related activities. This approach often misses
the actual aim of teaching, leading to a lack of student interest and wasted resources. Some
exceptions include "learning by doing™ or "activity-based learning,"” which are more adaptive
and effective, especially for subjects like essay writing in Urdu or MCQs for exams.

Evaluating Student Outcomes: There is an absence of consistent assessment
strategies, which vary among teachers. These include daily or weekly tests, oral questioning,
and written assignments aimed at gauging students' understanding and aptitude. Regular
assessment is vital for teaching and learning, and adopting consistent assessment tools is
recommended to achieve desired educational outcomes.

Professional Development: Responses about the effectiveness of training from the
Punjab Education Foundation (PEF) or other sources are mixed. Some find in-person
training beneficial, while others criticize online sessions for not addressing practical teaching

methods or innovative approaches. Factors such as short training sessions, large groups, and
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internet connectivity issues hinder the effectiveness of these trainings. Improved support
systems and implementation of learned techniques are crucial for professional development.

Student Anxiety: Teachers observed that students experience fear and confusion
during the Quality Assurance Test (QAT) due to unfamiliarity with the material. There is a
need for coaching and mentoring students before the QAT to eliminate this fear, including
conducting mock tests in class.

Expectations on Performance: Some teachers feel pressured by school authorities
to improve student performance on the QAT, while others describe a supportive environment
focused on enhancing teaching quality. Positive support and assistance from school
authorities can help achieve teaching goals and improve QAT performance.

Resource Constraints: The absence of resources like computer and science labs
significantly limits the ability to conduct practical activities or deliver effective lectures. This
lack of resources affects both teachers' ability to deliver engaging lessons and students'
interactive learning opportunities.

Student Engagement: Teachers report varying levels of student interest in academic
activities. Some students actively participate, while others, especially in subjects like
Environmental Science, show little interest. This lack of engagement contributes to poor
performance in quality assurance assessments.

Overall, these interviews highlight challenges within the educational environment, from
class management and teaching methods to external assessments and resource availability.
They underscore the need for improved support systems, professional development, and
infrastructure to enhance learning outcomes and address pressures faced by educators and
students.

Findings: Analysis of Administrative Interviews Questionnaire

Rules & Regulations of PEF: School staff are often unfamiliar with PEF rules and
regulations, making it difficult to implement them effectively. Timely release of funds for
staff salaries is also a challenge, causing frustration among teachers and affecting their

performance.
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Teaching Quality: Despite limited financial, technical, and human resources, staff
strive to provide quality education. However, guidelines and model papers provided are
often insufficient to achieve significant outcomes.

Laboratories: The absence or poor functioning of computer and science laboratories
is a major concern, limiting the ability to conduct practical activities and deliver lectures
effectively.

Teachers as a Cause of Failure in QAT: Teachers' low contribution to QAT
success is attributed to insufficient financial support, inadequate qualifications, and lack of
proper training. Proper training and support are essential to improve teachers' effectiveness.

Other Important Factors of Failure: The lack of a robust check and balance
system, non-serious attitudes of students and parents, and frequent holidays negatively
impact student performance and QAT outcomes.

Professional Training/Development: Infrequent and inadequate training sessions,
often conducted online, do not fulfill teachers' needs for proper guidelines and technical
assistance. Regular, effective training is necessary to improve teaching guality.

Delay in Release of Funds: Delays in fund release hinder timely salary payments to
teachers, raising serious concerns among staff. Timely allocation and release of funds are
crucial for maintaining staff morale and performance.

Findings: Analysis of Students’ Interview Questionnaire

Availability of Learning Environment: The lack of an appropriate learning
environment, including physical layout, seating, and resources, is a significant obstacle to
achieving desired academic outcomes.

Various Impediments: Students face financial, technical, and mentoring difficulties,
along with geographical, demographic, social, and health-related issues, affecting their
academic performance.

Outdated Methods: Relying on outdated lecture methods without engaging students
actively is insufficient. Incorporating technology and student participation is necessary for

effective teaching.
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Engagement in Activities: Planning various study-related activities, such as quizzes,
debates, and educational trips, can enhance student performance. Active participation in such
activities is linked to better assessment outcomes.

Resource Availability: The absence of essential study materials and resources
affects both students and teachers, hindering the achievement of productive academic
outcomes.

Interaction Gaps: Enhancing communication between students and teachers is
crucial for addressing academic challenges and improving performance.

Parental Involvement: Regular meetings between teachers and parents are
necessary to discuss student performance and address difficulties, ensuring a collaborative
approach to education.

Active Participation: Encouraging students to participate in education-related
activities and brainstorming sessions can improve their engagement and performance.

Part-Time Jobs: Students with part-time jobs face challenges balancing work and
studies, negatively impacting their academic performance.

Classroom vs. Homework: Students often neglect homework, affecting their overall
academic performance. Ensuring proper completion of homewaork is essential.

Time Management: Allocating appropriate study hours and maintaining a check on
students' study time is crucial for academic success.

QAT Preparation: Providing students with relevant coaching, mentoring, and study
materials before the QAT can improve their performance.

Eliminating Fear: Familiarizing students with the QAT through regular assessments
and proper guidance can eliminate fear and improve performance.

Discussion

In this part of research, researcher made two section for discuss the findings first

section were about qualitative findings and second section were about quantitative findings.

Here is section 1:
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Class Size and Management:

Teachers frequently encounter a considerable number of students in their classes,
typically ranging from 15 to 30. Many educators report difficulties managing such large
groups, as distractions and insufficient individual attention often arise. Additionally,
obstacles like noise and disruptions can complicate the effective delivery of lectures.
Research indicates that class size significantly impacts the classroom environment and
student outcomes.

Blatchford, Bassett, and Brown (2011) found that smaller class sizes allow educators
to devote greater attention to each student, leading to improved academic achievement and
more effective classroom management. Conversely, larger class sizes can impede the
learning process, exacerbate teacher stress, and diminish teaching quality due to logistical
constraints and limited individual attention (Hattie, 2009).

The influence of class size on student performance is subject to various factors,
including teaching methods, course goals, assignments, student participation, instructor
feedback frequency, and student cognitive abilities and study strategies. The extent of
student participation and teacher interaction can affect academic success and satisfaction,
regardless of class size. Larger classes often result in lower levels of interaction and
satisfaction among students with their teachers (e.g., Bellante, 1972; Hill, 1998; Jarvis, 2007,
Kennedy & Siegfried, 1997).

Most teachers have primarily utilized the lecture method, introducing topics and
expounding upon them without engaging in activities related to the subject matter. However,
this approach may not always be the most effective teaching methodology or technique for
students. The lack of student participation can result in the failure to achieve the true purpose
of teaching, and resources may be wasted. It is important to consider alternative teaching
methods that can foster greater student engagement and interest in the subject matter. Some
exceptions include attempts at "learning by doing" and "activity-based learning" methods,
such as essay writing in Urdu or focusing on multiple-choice questions (MCQs) for exams,

which are more effective teaching techniques.
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The traditional method of lecturing has been subject to criticism for its lack of
effectiveness in promoting interactive learning and critical thinking. Active learning
strategies are recommended to enhance student engagement and comprehension (Freeman et
al., 2014). Despite recommendations from researchers and educational experts to adopt
alternative methods, a significant number of teachers continue to employ the traditional
lecture-based approach in their classrooms, resulting in a predominantly teacher-focused
learning environment rather than a student-focused one (Obeidat, 2020). According to
Freeman and colleagues, active learning has been shown to improve students' performance in
science, engineering, and mathematics.

Assessment

Evaluating Student Outcomes: The absence of assessment strategies, such as daily or
weekly tests, oral questioning, and written assignments, is often seen as detrimental to
achieving the primary objective of delivering lectures in class. These methods are intended
to evaluate students' comprehension regularly, assess their aptitude levels, and gauge their
learning of various topics covered in their syllabi. However, the approaches and frequency
vary among teachers.

Black and Wiliam (1998) highlight the significance of formative assessment in
boosting learning outcomes, asserting that providing feedback and implementing adaptive
teaching methods based on assessment results can significantly improve student
achievement. In business, industry, public sector organizations, and educational institutions,
outcomes and competency are the dominant terms. Stakeholders seeking transparency and
results-based quality often expect accountability. There are concerns over the effectiveness
of instruction due to the growing trend of using higher education for commercial and
financial objectives. The trend of evaluating instruction based on "value-added" benefits is
evident in efforts made by higher education institutions in North America, the United
Kingdom, and Australia, which have shifted towards assessing the worth of instruction in

these regions (Fenwick, 2001).
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Impact of Training on Teaching Quality

Responses varied regarding the usefulness of the training provided by the Punjab
Education Foundation (PEF) and other sources. While some found in-person training to be
beneficial, others criticized online sessions for not addressing practical teaching methods or
innovative approaches to education. Various factors, such as a lack of time for the training
session, a large number of personnel, fewer addressed questions, and problems with internet
connectivity during online training, hindered the effectiveness of these trainings. The focus
is on addressing these reported issues and adopting or implementing a variety of skills and
techniques learned during the training. These trainings appear to be valuable for professional
development and capacity building. It is widely acknowledged that improving the quality of
teachers is a critical element in enhancing primary and secondary education in the United
States. In fact, a primary goal of recent presidential administrations has been to guarantee
that every classroom is staffed with a "highly qualified teacher." Although recent research
has highlighted the crucial role of teacher quality in promoting student achievement, there is
no consensus on the elements that contribute to or define teacher quality (Harris, D. N., &
Sass, T. R. (2011). As per Darling-Hammond, Hyler, and Gardner's (2017) research, content-
focused, active learning-promoting, and collaborative professional development among
teachers can significantly influence both teacher practices and student achievement. These
researchers highlight the significance of effective professional development in enhancing
educational outcomes. (Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2017)
Student Anxiety and Performance

Teachers collectively acknowledged that students exhibited a combination of fear and
confusion during the Quality Assurance Test, primarily stemming from their unfamiliarity
with the assessment material derived from the Punjab Education Foundation. Additionally,
the students experienced a sense of stress and pressure to perform well in the various stages
of screening or assessment that were aligned with their syllabi. To address this issue, it is
essential to provide coaching and mentoring to students before they appear for the QAT. It is

crucial to make a concerted effort to visualize the actual outcome of the QAT and to
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eliminate the fear associated with it by conducting mock tests in class prior to the exam.
Students who are feeling anxious and complex subject matter can create a challenging
environment for teaching, particularly when it comes to subjects like statistics that are both
difficult for students and instructors. Mandatory introductory statistics courses in many
disciplines can be especially hard to teach. Anxiety and panic can significantly hinder one's
memory, attention, and concentration, resulting in emotional exhaustion. These emotional
blocks can divert energy away from focusing on discussions and instruction, leading to poor
comprehension, subpar performance, and a decline in self-assurance. Students who are
feeling anxious tend to opt for a passive approach, where they wait for the material to be
presented to them, rather than actively engaging with it or attempting to utilize it. Chan, E.
(2001). Research has shown that test anxiety is a widely recognized phenomenon that can
negatively impact students' academic performance. According to Putwain, Woods, and
Symes (2010), high-stakes testing can cause significant stress among students, which can
ultimately affect their ability to perform well in exams. (Putwain, D., Woods, K., & Symes,
W. (2010)

Expectations and Teacher Stress

Many educators have experienced varying degrees of pressure from their institutions
to improve students' performance on the Quality Assurance Test. Some have reported feeling
overwhelmed by this pressure, while others have described it as a more supportive and self-
motivated environment aimed at enhancing teaching quality and student comprehension.
Regardless of the context, providing positive assistance and support could prove beneficial in
achieving the goals of teaching and assessing student performance on the QAT. The stress of
improving student performance on standardized tests can have a detrimental effect on
teachers, resulting in stress and burnout. According to Copland (2001), high-stakes
accountability policies can exacerbate this problem, leading to negative consequences for

both teachers and students. (Copland, M. A. (2001).
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Resource Availability and Student Learning.

The use of mediating or moderating variables in resources such as computer and
science labs is considered an advantage for teaching capacity and student learning ability.
However, the absence of these resources, namely computer and science labs, is a significant
concern, as it hinders the ability to conduct practical activities, experiments, or even deliver
formal lectures with better student understanding. This lack of resource availability has
negatively impacted both the teachers' ability to deliver engaging lessons and the students'
interactive learning opportunities, in comparison to situations where such facilities are
readily available. Access to appropriate resources and facilities is essential for successful
learning. Availability of study material and other means of enabling study are crucial.
Absence of any such aid tends to lack the not only better use of available resources but also
produces problems in achieving the result oriented performance of students. Most of the
observed problems are relating to the scarcity of such material which is essential for study
and related activities. Not only the students but teachers also suffer. Research conducted by
Woolner, Hall, Higgins, McCaughey, and Wall (2007) reveals that the physical environment,
including access to resources such as labs and technology, significantly supports teaching
and learning activities (Woolner, P., Hall, E., Higgins, S., McCaughey, C., & Wall, K.
(2007). The impact of school environments: A literature review. The Centre for Learning and
Teaching, School of Education, Communication and Language Science, University of
Newcastle.).

Engagement in Learning

Many teachers have reported a range of problems, one of which is the varying levels
of student interest in academic activities. While some students are actively engaged and
demonstrate a strong interest, others show a lack of interest, particularly in Environmental
Science. This lack of engagement has been identified as a significant factor contributing to
poor performance in quality assurance assessments, rather than enhanced productivity and
achieving desired positive outcomes. Student engagement is vital for achieving academic

success, as Fredricks, Blumenfeld, and Paris (2004) have highlighted by providing a
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comprehensive framework that emphasizes the significance of behavioral, emotional, and
cognitive engagement in educational settings (Fredricks, J. A., Blumenfeld, P. C., & Paris,
A. H., 2004).
Rules & Regulations of PEF

Faculty and staff at various schools are reportedly dissatisfied with their familiarity
with the relevant rules and regulations. According to management, several provident fund
(PF) rules are not well known, making it challenging to comply with these regulations
routinely. As a result, it has become difficult for teachers and staff to receive their salaries on
time, contributing to their frustration and inability to perform their job duties effectively.
Despite the implementation of PEF rules, the lack of knowledge and inability to modify them
as needed has hindered this initiative from achieving its intended goals. The implementation
of performance management principles in national governance of local-level primary
education provision in Denmark between 1989 and 2010 provides insights into this issue
(Jakobsen, M. L., & Mortensen, P. B., 2016).
Means Intended for Modern Studies

Despite limited financial, technical, and human resources, which pose challenges, the
responsible staff is making every effort to deliver quality education to students. Although
guidelines and model papers are provided, they appear insufficient to achieve substantial,
outcome-focused results. Beliefs about effort reflect a student's willingness and ability to
invest the necessary energy for a particular behavior. Although students may comprehend the
necessary academic requirements and assess their capabilities positively, they may still find
it challenging to meet these expectations and lack academic motivation if they do not believe
they can sustain the necessary effort for academic tasks (Legault, L., Green-Demers, I., &
Pelletier, L., 2006).
Laboratories

One primary reason for the failure of efforts and lack of success is the unavailability
or malfunctioning of computer and science laboratories, attributed to the absence of financial

resources and technical support. A successful educational system must achieve two goals
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simultaneously: providing equal access to education and allocating resources fairly among
different social groups while maintaining high standards of quality, and ensuring that the
country's residents possess the necessary skills to drive rapid social and economic progress
(Mulela, M. M., 2015).
Teachers as a Cause of Failure in QAT

The contribution of teachers and staff remains relatively low due to a lack of
financial compensation and other necessary support. Additionally, there is a problem with
the qualifications of teachers and staff, which are often not relevant to their respective
disciplines or are insufficient to handle the syllabi. Furthermore, teachers have not received
adequate training, even by PEF standards. Our study aimed to investigate both implicit and
explicit attitudes toward students whose parents are highly educated, hoping to inspire future
research on this topic to gain a more detailed understanding of the role teachers play in the
advantages these students experience in school. Teachers' attitudes significantly shape their
decisions and actions, potentially accounting for variations in educational fairness for pupils
with similar scholastic profiles but diverse educational backgrounds (Pit-ten Cate, I. M., &
Glock, S., 2018).
Other Important Factors of Failure

Another significant reason for school performance failure is the lack of a check and
balance system. Additionally, the non-serious attitude and approach of students and their
parents towards education play a role. Students may perform well in class but become
confused during exams due to improper guidance or coaching. The provided QAT/EVS
facility has made students irresponsible, leading to frequent absences from class. Due to
several holidays or occasionally announced vacations, students cannot study properly or
complete their syllabus, resulting in failure in QAT.
Professional Training/Development

Poor or insufficient training provided by school programs is a significant cause of
unsatisfactory results. In some cases, the intervals between training sessions or the duration

of the program are excessively long, ranging from three to four months, as reported by the
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PEF, with sessions conducted solely online. Online instruction often falls short in supplying
educators with the necessary direction and technical assistance to effectively educate
students and cover the curriculum. Darling-Hammond, Hyler, and Gardner (2017) highlight
the substantial impact that top-notch professional development has on both teacher practices
and student success, stressing the significance of employing content-focused, interactive
learning, and group training sessions to achieve optimal results (Darling-Hammond, L.,
Hyler, M. E., & Gardner, M., 2017).
Delay in Release of Funds

Delays in fund disbursement have caused several issues for educators and staff. This
situation is particularly worrisome as the school administration has been unable to disburse
teacher salaries on time, leading to mounting concerns among staff. Additionally, the school
management has not received the required funds from the PEF for the past three months.
When funds are requested from the PEF office to resolve this issue, the response is often late
or the funds are not available. The government employs various methods to deal with the
problem of delayed salaries and benefits for teachers, including payment by installments,
lack of a fixed payment date, use of standing orders and circulars, decentralization, and
appointment of education officers to defend the Government's interests. However, these
plans were found to be unsustainable (Katete, S., & Nyangarika, A., 2020).
Learning Environment

One of the biggest challenges in achieving desired results for performance in QAT is
the lack or unavailability of a suitable learning environment for students. Providing a
conducive learning environment, including a well-organized physical classroom layout,
appropriate seating arrangements, and access to necessary resources, is critical for achieving
results-oriented goals. The absence of a well-structured learning environment can lead to
various obstacles for students while studying in the classroom. Powerful learning
environments aim to establish an educational setting where students' learning is the primary

focus, and instruction enhances learning. Students actively construct their knowledge and
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skills by engaging with their surroundings and reorganizing their mental frameworks
(Dochy, F., Segers, M., Bossche, P. V. D., & Struyven, K., 2005).
Difficulties Faced by Students

Students encounter numerous challenges, including financial, technical, and
mentoring deficiencies, as well as macro and micro-level geographical, demographical, and
moral or social obstacles. Physical or health-related issues also pose significant hurdles.
Despite these difficulties, it is important for students to remain focused on their studies and
seek out the support they need to succeed.
Teaching Methodology

Traditional lecture approaches are proving inadequate in achieving the objectives of
this initiative and yielding productive results. Teachers often rely on lecture methods based
on their skills, qualifications, and experiences. In a conventional classroom setting, merely
reading from a book without providing examples to encourage active engagement in subject-
related studies is a significant issue. The delivery of online lectures has also been
unsatisfactory. Hence, incorporating technology and actively involving students is necessary.
Student-teachers' practical experience in a student-centered learning environment changes
their approaches to teaching from information transmission and teacher-focused methods to
conceptual change and student-focused teaching, which also shifts their students' approaches
(Struyven, K., Dochy, F., & Janssens, S., 2010).
Activities

To achieve effective and advantageous outcomes, it is essential to plan and organize
a variety of academic activities for students both inside and outside the classroom. These
activities may include games, quizzes, discussions, debates, and speech competitions.
Participating in educational trips and attending seminars or orientations led by educators can
also be valuable. Students who actively engage in these activities tend to perform better in
their assessments. Research has shown that classroom experiences positively affect

numerous student outcomes, including academic and cognitive development, clarity of
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educational objectives, interpersonal skills, and openness and tolerance towards diversity
(Terenzini, P. T., Cabrera, A. F., & Colbeck, C. L., 1999).

Communication between Students and Teachers

The absence of interaction or insufficient communication can lead to failure.
Addressing this issue with a proactive mindset is crucial. Improving communication
practices between students and teachers by incorporating effective mediating elements is
essential. Communication style refers to the collection of speech features exhibited during
communication, encompassing how messages are received, interpreted, and responses
conveyed (Duta, N., Panisoara, G., & Panisoara, I. O., 2015).
Teacher-Parent Meeting

It is essential for parents to meet with teachers to discuss students' performance. Non-
serious behavior of parents towards such meetings is harmful and negatively impacts the
efforts of educators. Research has shown that parent-teacher conferences have a significant
positive impact on students' academic performance. Both at home and in the classroom,
parents can significantly impact their children's educational experience. Education experts
and policymakers often recommend that parents participate more in their children's academic
lives, especially in developing countries where many children are first-generation learners,
and their parents often lack comprehension of the subjects studied in school (Islam, A.,
2019).
Brainstorming

Promoting active student participation in educational activities and games is crucial
for their overall development. Pre-planned programs, including short courses, workshops,
and orientations, can provide students the chance to brainstorm and improve their
comprehension of subjects. Brainstorming encourages everyone to contribute to teamwork
and generate new ideas. Bringing ideas to the table without worrying about how they will be
evaluated is essential, delaying evaluation until the end of the session (Malkawi, N. A. M., &

Smadi, M., 2018).
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Study Hours

Effective study hours, both in the classroom and at home, are essential to ensure that
students are dedicating sufficient time to their studies. Teachers and parents must monitor
and maintain a balance of study hours for students. The duration of study hours should
depend on the length and complexity of the study course to ensure optimal time
management. It is crucial to keep a close watch on students to prevent them from engaging in
idle activities or wasting their study time on irrelevant pursuits that may hinder their focus
and concentration. Numerous studies examine how well students perform academically
within the framework of an educational production function, focusing on the impact of
various aspects of educational institutions, including the disparity between public and private
institutions, class size, student-teacher ratios, and expenditure per student. All educational
institutions and the students themselves may find these aspects significant. For learners to
achieve good results in school, it is critical that they understand how to manage their time
most effectively (Grave, B. S., 2011).
QAT Preparation

To improve students' performance in QAT screening tests, it is essential to provide
them with precise and relevant coaching and counseling. Additionally, offering handouts,
model papers, mentoring, and other study materials and guidance can contribute to better
results. Before appearing in the QAT, teachers must conduct mock tests, interviews, or
assessment sessions to prepare students. Many students fail due to a lack of familiarity with
the program. Hence, it is crucial to assess students before they take the QAT to ensure they
are well-prepared.
Discussion: Quantitative Data

For the quantitative data, the researcher used SPSS for data analysis and applied
descriptive analysis to find the mean scores of responses. Data was collected from shortlisted
PEF partner schools in Lahore through surveys. The present investigation generated
significant results in filling the knowledge gaps in the range of scholarly works that already

exist on the “Causes for the failure of Punjab Education Foundation Partner schools in its
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Quality Assurance Test.” Previous studies also indicate different factors contributing to the
failure of schools. This work has advanced the discussion and provided an opportunity for
more research in this field by addressing this research issue.

The results indicate that infrastructure deficiencies negatively impact the learning
environment of students. Weak infrastructure and resources are the cause of low levels of
education. Students can learn in a sufficiently suitable atmosphere through physical facilities.
Modern physical amenities have become essential for enhancing students' performance and
learning (Yangambi, M., 2023). A school cannot thrive without infrastructure development.
An ideal educational institution infrastructure consists of a building in excellent repair with a
suitable quantity of professional classrooms, furniture, chalkboards, tables, desks, and an
appropriate amount of sanitary offices. It also includes a supply of power, air circulation, and
light, a fire escape and emergency treatment unit, nurturing assistance, flasks, a library, a
laboratory, and computer facilities (Cele, N., 2016).

The results also indicate that administrative challenges are a factor responsible for
school failure. Any organization's ability to operate well depends significantly on its
management, which also has a direct impact on worker performance and development. The
framework for expansion and achievement in organizations is provided by competent
management. Educational administrators have several traits, including inspiration,
interpersonal skills, honesty, humility, confidence, and intellectual and collaborative
qualities.

Recommendations

1. The academic performance of students from schools with better physical facilities tends
to be higher than those from schools with poorer facilities. Therefore, it is crucial for the
government to ensure that all public and Punjab Education Foundation partner schools
have sufficient infrastructure, regardless of their location.

2. A well-organized school structure contributes to better student achievement, so it is

essential to enhance such organizational structures.
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Public schools have better physical facilities than partner schools of the Punjab
Education Foundation. On the other hand, partner schools of the Punjab Education
Foundation can decide to offer comparable amenities.

Public schools usually have more effective staff appointment processes. Partner schools
of the Punjab Education Foundation might implement similar practices, including
inductions and creating a welcoming school environment.

Many schools are inadequate in providing essential physical facilities such as
laboratories for practical science lessons, lifts for disabled students, prayer rooms,
transportation for students living nearby, and air conditioning for hot seasons. These
deficiencies place a responsibility on the schools to ensure that these facilities are

provided.

Suggestions

i

Students who attend schools with sufficient physical facilities often achieve better
academic results than those who attend schools with substandard facilities. Consequently,
it is crucial to ensure that all schools have adequate physical facilities to guarantee
academic success for all students.

PEF should establish a proper system of checks and balances to improve its performance
in the partner schools it oversees.

PEF should closely monitor the operations of Punjab Education Foundation partner
schools and implement specific policies and procedures to promote unity among staff
members and ensure the availability of necessary physical resources.

PEF should create a special committee comprised of educational managers and
professionals to organize unannounced visits.

An aspect of collaboration should be developed by the institution. The sharing of

resources, expertise, and information will be facilitated by this partnership.

Strategies
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Set Criteria of Hiring Teacher

Amongst other resorts the foremost solution to curb the major problems being faced
IS to set a comprehensive and pragmatic strategy and enforce such strategy pertinent to
have check and balance of hiring a teacher. This will enable the institution to eliminate the
core problem since its beginning. The said problems being faced either by the teachers or
the students can be eradicated with apt opted strategy for hiring a teacher relating to certain

and relevant discipline.

Predefined Assessment Strategies

Such strategies even relating to the hiring process regarding educationist
[teachers or concerned staff are to be adopted with proper plan and program of assessment.
These assessment may be comprised of interviews/screening tests of similar mock class
designed/planned for live monitoring to assess the ability. In recent era of technology the
ongoing assessment class can be monitored with different means of technology. This can
be fruitful for further consideration of obtaining the desired productive results. Structured
or unstructured with close or open ended tools are tools of such assessment techniques.

Improve Learning Environment

An effective learning environment enables to get intended positive and better
outcomes of strives. A learning environment includes all the aspects of learning process in
session carried on during teaching tenure or training of teachers. Such environment may
include all mediating and moderating variables especially providing such sources of
financial and technical aids which seems necessary for improvement of said learning
environment. An improved learning environment should also be revived with the passage
of time in order to overcome the any ongoing difficulties with timely taken measures as

per need arose occasionally.
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Promote Learning Activities

A school of thought which also depicts the intention of effective whole system of
education should be moderately projected and flourished across society. Outdoor or indoor
particular activities to strengthen the learning approach and mindset may also be
considered time to time. All such activities which seem deem necessarily required to be
conducted or reviewed for correction of any identified loopholes in existing one or to
design and execute the new activities. A key approach to this step is to consider and enlist
all problems with well define problem statement and then consider all possible activities
which are relevant and needed as per its admissibility. Various concerned forums and
resources can be utilized for the sake of promoting learning activities.

Improvement of Infrastructure and System

The basic and grass root level initiated improvement tends to enhance the
outcomes of whole system. The whole system of education also includes its
infrastructural elements and all systematic process and mechanism which are to revived
and redesigned with changing needs of its improvement related desires. Physical or
intellectual structure also including the intuitional premises or other means to provide
education and all other system or process as associated with this spectrum must be
improved with given proper attention. Allocation of physical and monetary resources is
primary need for improvement of infrastructure and system. Proper time management and
correct hierarchy with professional assessed need be addressed is keenly required.

Emphasize on Professionalism

A professional approach to acquire the best results and cope up or accomplish the
challenging tasks can be done by giving priority on professional basis. A professionalism
can be enhanced and enlightened with proper training and counselling. A professional
mindset and professional attitude takes towards achievement. Professionalism can be

introduced amongst educationalist by mentoring of them. Capacity building and



141

improvement oriented trainings and programs or similar schemes are meaningful means to
get the desired results. A professional personality has a competitive attributes comprised of
being skilled, experienced and well versed with concerned fields or discipline. Punctuality,
time management, positive and cooperative behavior and a thoughtful tilt towards having
professional progress in the field of education can also be adopted for achieving the fruitful
and productive results.

Conduct Parent/Teacher Meeting

A frequent sitting together of teachers and parents is needed for discussing the
problems and scenarios to come across any difficulty if being faced either by teachers or
parents relating to the education. A prompt meeting or preplanned meeting with well-
defined agenda is very helpful to not only considering the problematic areas but also to
pave the performance of student on the above to standard outcomes. Timely meetings of
parents and teachers are result oriented tactics to resolve problems and required discussion

which is necessary for better performance of students.
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Appendix’s A

Questionnaire For Administratives

School name

Gender
Male
Female
Age
Below 25 years
25 — 30 years
30 — 35 years
36 — 40 years
40 — 45 years
50 years and above
Years of Experience
Less than 3 years

3—9 years
10 — 19 years
20 years and above
Status of School
Government
Private
Qualification
(@) Academic
B.Sc./B.A/B.Com

M.Sc./ M.A/M.Com
(b) Professional
B.Ed.
M.Ed. / M.Phil. /Any other (Specify)
DIRECTIONS: Several statements about exploring the Causes for the Failure of Punjab
Education Foundation Partner Schools in its Quality Assurance Test. Against each
statement is a five point scale: strongly agree (5), agree (4), neutral (3), disagree
(2) and strongly disagree (1). Please place a check mark (v/) on the point against each
statement which represents your position.
FACTORS RESPONSIBLE FOR ACADEMIC FAILURE OF LEARNERS MAY BE:

Sr. | Statement 5 4 |3 |2 |1

1 | School environment not good for studies (e.g. noise
and other distractions) in the school environment are
reducing the ability to concentrate.

2 | Absence of learning things besides textbooks (e.g.
additional materials that improve learning
experience).

3 | Incommensurate curriculum (The subjects and areas
taught in schools do not focus on the learners and the
type of employment they will acquire after finishing
schooling.)
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Absence or limited performance of those physical
activities outside the classroom -sports, arts &
culture, debates, etc- that keep learners busy is not an
option.

Learners often demonstrate a low level of interest in
school activities, such as declining to participate in
plays, singing, or dancing.

Teachers, trained poorly (for example teachers are
not adequately equipped to teach), are deficient in
subject content and have little impact on students'
performance

Educators' approach towards struggling students
often falls short when it comes to providing the
necessary support.

SECTION C: FACTORS AT HOME INFLUENCING LEARNERS’ ACADEMIC

PERFORMANCE

Sr.

Statements

1

Parental care at very low level (Parents do not help
their children in cases of doing homewaork/assigning
tasks etc.)

Parents' academic attainment (There are cases when
parents lack the skills to aid their children in their
assignments and also lack educational materials).

Poverty (This environment is not enough for the
parents to support their children to develop well.)

By simply living conditions in which they could
hardly read, write, and focus on their studies (having
no place to study at home, surrounded by crime and
violence).

Employed (Employed ((Parents devoted more time
away from their homes. They do not serve as
effective role models).

SECTION D: FACTORS DUE TO PERSONAL CHARACTERISTICS of learners

Sr.

Statements

5

4

3

Different resources are urgently needed by the school cause

of learner’s low interest on school work due to resource
shortage.

Low levels of motivation in schoolwork leads to no
assignments/projects and, consequently, poor or failing
grades does not.

Truancy (Students who miss school frequently and are absent

from school most of the time tend to lag behind.)
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Pure theory with boring methods of teaching (Due to the
passive teaching style, learner progress tends to be low.).

A bad classroom learning environment (student strain to sit
glued to entertainment and this prevent them from studying
or doing their assignments/projects.)

Peer pressure (The peer has just too many issues and the
learners are being influenced in the wrong way.)

Indolence (Students are unwilling to do their homework.
They concentrate on unimportant activities)




Questionnaire for teachers

Causes of failure of PEF Schools in its Quality assurance test

Section I: Particulars about the Respondents:
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M.Sc./ M.A/M.Com

School Name
Demographic Options Remarks
Variables
Gender Male

Female
Age Below 25 years

25— 30 years

30 — 35 years

36 — 40 years

40 — 45 years

50 years and above
Years of Less than 3 years
Experience 3—9 years

10 — 19 years

20 years and above
Status of School Government

Private
Qualification B.Sc./B.A/B.Com

Professional

B.Ed.
M.Ed. / M.Phil. /Any other

(Specify)

Please respond to each item in the space provided by simply making a tick in the block

opposite your response. Please note that for each question you must ONLY MARK

ONE TICK

SR.

STATEMENTS

Infrastructure Deficiencies

Strongly
Agree

Agree

Neutral | Disagree

Strongly
disagree

The physical condition of
classrooms and buildings
hinders effective learning.

Insufficient access to
technological resources for
both teachers and students.

Inadequate facilities for
extracurricular activities.

Lack of maintenance
negatively affects the
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overall learning
environment.

Poor accessibility to
essential amenities like
libraries and laboratories.

Qua

lity of Teaching and

Learning

6

Teachers demonstrated a
deep understanding of the
subjects they teach.

Classroom instruction
encouraged critical
thinking and problem-
solving skills.

Teachers effectively used
diverse teaching methods
to cater to different
learning styles.

Student assessment
methods aligned with the
learning objectives.

10

The integration of
technology enhanced the
learning experience.

Curriculum and Assessment
Practices

11

The curriculum was
relevant to the needs and
aspirations of the students.

12

Assessment practices
provided a fair reflection
of students' understanding.

13

The curriculum promoted
practical and real-world

applications of knowledge.

14

Continuous assessment
strategies were employed
to monitor student
progress.

15

The curriculum adapted to
changes in educational
trends and societal needs.

Administrative
Challenges/Behavior

16

School leadership fostered
a positive and inclusive
school culture.
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17

Communication channels
between administrators,
teachers, and parents were
effective.

18

Decision-making
processes were transparent
and involve relevant
stakeholders.

19

Administrative policies
supported the overall well-
being of students and staff.

20

The school leadership
effectively addressed
disciplinary issues.

Student Engagement and
Support

21

Opportunities for student
involvement in
extracurricular activities
were sufficient.

22

Support services catered to
the diverse academic
needs of students.

23

Student counseling
services effectively
addressed socio-emotional
challenges.

24

Students feel motivated
and engaged in the
learning process.

25

Peer support programs
contributed positively to
the school environment.

Parental Involvement:

26

Parents are actively
engaged in school
activities and events.

27

Communication between
school and parents was
frequent and meaningful.

28

Parental involvement in
homework and academic
activities was encouraged.

29

Parents felt well-informed
about their child's
academic progress.
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30

The school provided
opportunities for parents to
contribute to decision-
making.

Qua

lity Assurance Mechanism

31

The school had a well-
established quality
assurance framework.

32

Regular evaluations of
teaching practices
contributed to continuous
improvement.

33

The quality assurance
process involved input
from all stakeholders.

34

Findings from quality
assurance assessments lead
to tangible improvements.

35

The school demonstrated a
commitment to ongoing
self-assessment and

reflection.
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Questionnaire for students

Section I: Particulars about the Respondents:

Gender: Class: Schools status (Govt. or private):

School name :

Section I1:

DIRECTIONS: Several statements about exploring the Causes for the Failure of Punjab
Education Foundation Partner Schools in its Quality Assurance Test. Against each
statement is a five point scale: strongly agree (5), agree (4), neutral (3), disagree

(2) and strongly disagree (1). Please place a check mark () on the point against each
statement which represents your position.

Instructions: Place a check mark (V) in the appropriate space against each item

Sr. | Statements 5 4 13 2 !
1 | Classroom lessons are engaging and

interactive.
2 | The teaching methods used in my classroom

help me understand the material.

I can easily approach to science laboratory

| feel free to use computers in schools

| am satisfied with school's building

| am satisfied with transportation of school

| am satisfied with the condition of the
school's play area ground.

8 | I am satisfied with science school laboratory
of my school

9 | lam satisfied with computer lab of my school
10 | I am satisfied with classroom furniture like
chairs, blackboard.

11 | I enjoy learning by doing method as compare
to lectured method

N oo~ lw

12 | I am satisfied with daily based tests/quizzes
13 | The assessment criteria for assignments and
exams are clearly communicated.

14 | Teachers provide constructive feedback on
my assessments

15 | The physical infrastructure (e.g., lighting,
ventilation) in my classroom is satisfactory.
16 | The classrooms are well-maintained and
clean.

17 | Disruptions are appropriately addressed by
teachers in my classroom
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18 | Classroom management and discipline are
effective in my classroom

19 | The resources in my classroom are up-to-date
and relevant to my studies

20 | There are enough resources (books,
technology, materials) available in my
classroom to support my learning

21 | There are opportunities for group work and
collaboration in my classroom.

22 | | freely ask questions to teacher

23 | The school offers a variety of extracurricular
activities that interest me.

24 | | actively participate in activities

25 | | actively participate in classroom discussion

26 | Teachers provide opportunities to talk freely

in the classroom/group work
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